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RESUMEN EJECUTIVO

La presente investigación tiene como objetivo analizar el impacto del uso de foros en
línea, específicamente la plataforma Flip, en la mejora de las habilidades de expresión
oral y la ampliación del vocabulario en estudiantes de nivel B1 del idioma inglés. Este
trabajo surge de la necesidad de integrar herramientas digitales innovadoras en el
proceso de enseñanza-aprendizaje, promoviendo un entorno más interactivo y
participativo.Se adoptó un enfoque cuantitativo para recolectar y analizar datos. Los
instrumentos desarrollados permitieron identificar las percepciones y preferencias de los
estudiantes con respecto al uso de plataformas digitales para el aprendizaje del idioma.
Con base en estos datos, se diseñó un folleto pedagógico que sirve como guía práctica
para docentes, integrando principios de aprendizaje cognitivo y enfoques culturalmente
receptivos. Este material incluye estrategias concretas y actividades dinámicas que
aprovechan el potencial de Flip para involucrar a los estudiantes en el desarrollo de sus
competencias lingüísticas. El folleto destaca como un puente entre la teoría y la práctica,
respondiendo a las necesidades lingüísticas y contextuales de los estudiantes. Además,
refuerza el uso de plataformas digitales como recursos efectivos para fomentar la
interacción, la participación activa y el aprendizaje significativo. Los resultados
obtenidos evidencian que el uso de herramientas digitales no solo facilita la adquisición
de vocabulario, sino que también motiva a los estudiantes a participar activamente en su
proceso de aprendizaje. Este trabajo contribuye a la implementación de estrategias
innovadoras en la enseñanza del inglés, subrayando la importancia de un enfoque
integral que combine tecnología, pedagogía y adaptabilidad cultural.

Palabras clave: foros en línea, flip, enseñanza del Inglés, vocabulario, habilidades
orales, herramientas digitales, aprendizaje cognitivo.
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INTRODUCTION

Importance and Relevance

In the fast-changing field of language education, mastery of vocabulary, to a

certain extent, is like oxygen for lower-advanced-level English students. This project

aims to analyze and understand how young people learning English as a foreign

language with B1 proficiency in CTT de los Andes, the Language Program, go on by

participating in online speaking communities. With learning currency moving to the

digital era, online forums have become informal laboratories for collaborative,

contextual creation of English vocabulary words. As language teaching continues to

evolve, a well-developed and flexible vocabulary for learners of English at the B1 level

is still indispensable. The electronic learning environment is by now so pervasive that

online forums are taking their place as significant adjuncts to study methods. This

premise offers students collaborative language practice through online Forums.

Learning a new language in our current globalized world seems complicated

because of how different skills are built. Therefore, speaking ability is an EFL student's

most common problem. This skill demands some way to identify different sounds as a

codified process for understanding a message. There is, in fact, great emphasis on

speaking skills Alzamil (2021), which are the most crucial learning skills of all time

since these are attitudinal towards new words, as fast English speakers can recognize

and know how to listen. Hence, it can be said that listening and speaking to practice is

the primary method of learning English and other skills like reading, writing, etc.



2

That is why speaking mediators play a critical role in English language

acquisition, which can be improved with dedicated methods such as video forums.

Vurdien (2023) posits that it promotes the enhancement of speaking capabilities among

EFL students because they must produce questions and recommendations before

responding to them. This study aims to contribute to the role of speaking practice

language as a tool in teaching and learning processes, specifically focusing on

developing new teaching methods to enhance speaking skills in a foreign language.

At the B1 level, English learners often face difficulty expanding their vocabulary;

they are not in a spoken environment where English can be heard all day. Methods of

acquiring vocabulary that use different techniques are effective in many cases; however,

such approaches may not be updated with learners at lower proficiency levels. Enter the

online forums, a virtual place where people can discuss language issues in real time and

collectively solve any problems encountered in their conversations. This facilitates a

more immersive and engaging learning experience for students (Chapelle, 2001).

CALL/ICT also provides value by advancing language learning by introducing new

methods and resources that account for diverse perspectives and motivations for

absorbing information. For instance, using interactive activities on platforms enables

learners to engage with the material in an attractive setting, contributing to a more

pleasurable and impactful study experience (Hubbard, 2016).

In this respect, the line of research concerns the significance of teaching and

learning languages. The remaining tools and approaches support learning foreign

languages and developing positive speaking skills. Considering this, this research is

meant to evaluate whether online forums provide an extra modality for training
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speaking competencies in the output from students. Thus, together they make a research

line, and this line seeks a new way that may potentialize the skill learned through

foreign language learning. This research aims to explore the online forum groups from

which the information is derived, examining how they contributed to learning about

vocabulary and what types of interaction there are. It aims to significantly improve

vocabulary skills at the B1 level, along with possible outcomes to inform language

teachers, curriculum developers, and learners about the practical implications and

benefits of integrating online forums into vocabulary lessons for B1 English learners, as

stated in Vurdien (2023). The present study is motivated by the reality of the digital era

of language learning. Because online forums are inherently participative, social

environments allow learners to meet real-life-like opportunities, perform original

meaning-making tasks, and actively mold new vocabulary into their language usage.

This study assumes importance from the standpoint of CTT de los Andes' educational

practices. Synonymous with the new trend towards innovation in which institutions

place themselves, it is entirely appropriate that CTT de los Andes offers high-quality

language education for elementary to intermediate-level students. Of course, this is not

just to fill a vocational niche. It is exciting to convert the quality of teaching tools into

competitiveness. "Continuous training processes that focus on community and company

needs are also a major target for CTT de los Andes," stated Roberto Cuesta, Director

(2017).

Learning a foreign language has long been recognized as a cornerstone of

intercultural understanding, global citizenship, and lifelong learning (UNESCO, 2024).

In conclusion, it can be noted that learning English enhances communication skills,

fosters creativity, and enriches cultural exchange. The Common European Framework
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of Reference for Languages (CEFR) underscores the importance of productive speaking

skills, which should be a central focus in any language learning roadmap. By honing

their spoken language abilities, students can enhance all other competencies and

improve their comprehension and interaction in various everyday settings. This

continuous improvement in communication skills underscores the value of lifelong

learning in the context of language acquisition. As explicitly stated in the fifth section of

the Constitution of the Republic of Ecuador. (2008). Title II, Chapter Two, Section

Three, Article 26, English is obligatory in schools and high schools in the country.

Moreover, the curriculum published by the Minister of Education in Ecuador *6 makes

a particular accent on accessing a range of authentic texts to help learners understand

spoken English to stress, rhythm, and intonation. In this regard, learning English is

obligatory due to the above-mentioned legal documents, and adequate speaking

strategies should be included to help students understand the spoken language.

Furthermore, it is also essential to look at authentic materials to immerse students in the

spoken English language.

Ecuador is no exception, with oral proficiency emerging as a consistent area of

language education. Several studies have investigated various ways to improve students'

speaking skills. While these spaces for abstract transformation have been examined, the

role technology-mediated platforms such as Flip might play within this context is also

under explored. Ecuadorian researchers have accomplished several necessary studies

related to language education. However, few types of research reflect specifically on the

benefit Flip has for sound skill advancement. An exception worth mentioning is the

work of Fajardo and Argudo (2022) in Cuenca, Ecuador. This mixed-methods study

investigated all your students in developing their speaking skills, achieving an A1 level
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from Universidad Politécnica Salesiana. Integrating quantitative and qualitative

methods offers rich interpretations in this context, revealing an illustrative portrait of the

platform as a potential resource for oral language development.

This study has some limitations since speaking might be challenging to develop,

but it is necessary and intrinsic in language learning. There are limited oral skills studies.

Everything in the educational field can be covered through studies and information

worldwide, in Latin America, or in National matters, so this purpose has been solved

even in any panorama with low proficiency recognized about speaking among EFL

teenager students. Therefore, this project's approach can help explore areas that were

not well-studied in the Ecuadorian context.

Statement of the Theme

Vocabulary learning has become an essential part of English teaching for

learners at the B1 level and in language education more generally. However, students

often have to wrestle with problems of context and expansion; outside the classroom,

they find no trick quite like applying vocabulary words naturally and helpfully in one's

daily life. In B1, this problem becomes even more apparent since students must move

from basic linguistic competence to a higher level of interactive and communicative

ability. Through methods like message boards, chat programs, and communal work

areas, learners can immediately exchange knowledge and further discussion right then

and there. This is consistent with socio-constructivist ideology, which continues

language learning through meaningful conversation (Lamy & Hampel, 2007). For

instance, discussion boards are places for team language exercises in the online course

system.
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This study seeks to explore the extent to which forums found on the Internet can

resolve this problem in learning vocabulary. What is needed to address this difficulty,

then, is an exploration of what solutions online forums might offer for enhancing the

vocabulary skills of B1-level English learners in a manner that is both effective and

meaningful. Online learning is a different kind of problem, and students may lose

themselves in the virtual environment or even be deprived of authentic language

experiences, as published by Barber W (2013). This means that, in practice, language is

often taught without any connection to life. In addition, CTT de los Andes is home to

many academic programs and demands for differing language training. This makes it

extremely difficult to come up with one set of methods for vocabulary instruction that

applies to all. The consequences of inaccurate vocabulary development are noteworthy.

B1-level students may struggle to effectively comprehend, express, and engage in

meaningful academic and professional discourse. This deficiency can stop students from

their overall language learning experience, reach academic achievements, and

compromise their performance for real-world language applications in their respective

fields.

In today's world, it should be considered essential to English as a Foreign

Language Learning because we need this in our day-to-day communication.

Furthermore, this can improve peer collaboration skills and performance, and we will

two or those beliefs below academic success crimes. The practice of this subject should

be done to promote other English language skills. This is something that individuals can

cultivate, and by practicing it, they could build bridges to exchange cultural ideas and

view new things around them. Most of all, strategies to improve their analytical mind
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are vital here, which ultimately helps them start scaffolding in an English class

environment and finally learn the language successfully.

Research question: "How do online speaking communities contribute to developing

speaking skills among B1-level English learners?"

Research idea

Participation in online forums such as Flip by Teams enhances speaking and

vocabulary skills among B1-level English learners at CTT de los Andes. These virtual

communities' interactive and collaborative nature provides learners with authentic

language use opportunities, fostering a contextual and engaging environment for

vocabulary development. B1 English learners are expected to significantly improve

their ability to comprehend, employ, and retain a diverse range of English words

through sustained engagement in vocabulary-focused discussions within online forums.

Beneficiaries

CTT de los Andes hosts B1-level students who participate in a diverse

curriculum of online and hybrid programs. However, in speaking skill language learning,

many teachers have great difficulty in promoting this at CTT. When these students

progress through their studies, we see a distinct move away from building skills around

language in terms of structural forms. Instead, we are honing language for real-world

communicative situations that indicate the B1 level. One of the biggest challenges is

paving the way for students to have the vocabulary and the ability to use newly

introduced words in daily life. This research investigates the vocabulary needs of B1

students attending programs at CTT de los Andes and the possible role online speaking
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forums can play in their vocabulary acquisition. This research proposes a booklet to

support teachers with strategies tailored to the institution's needs offered at multiple

levels, which can function as an extension and improvement over the current language

support available to these students.

General Objective:

To propose a teacher’s booklet to use Flip by Teams as an online speaking

forum to develop English vocabulary learning among B1-level English students.

Specific Objectives:

 To explore learners’ perceptions considering the topics, the interaction, and their

engagement in online speaking communities.

 To describe the benefits for teachers and students based on trends about

participation in online speaking communities as seen by English learners.

 To design a booklet about using online forums to develop speaking skills in

English language learning.
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CHAPTER I

THEORETICAL FRAMEWORK

This chapter provides the essence of a study on the use of online forums and its

influence on speaking development. The background section is divided into two main

parts: the previous studies, which are a detailed review of prior works and related

literature on online forums and English-speaking skills development. Besides this, the

theoretical framework used for the research will be defined and explained; it also

provides a discipline conceptual framework and a definition that supports our study.

Additionally, the research investigation of this study will provide further grounding for

explaining how online forums directly impact speaking skills development in EFL

learning. After exploring previous studies and fundamental concepts concerning this

skill process, I believe it will improve overall through a more significant validation.

Previous Studies

In the first research work, Guerrero (2019) examined the effectiveness of

multimedia video-based platforms on suprasegmental acquisition research using

Flipgrid ()Flip by Teams) as an example. Using a mixed-methods approach, the

researcher gathered quantitative and qualitative data from twenty-eight teacher trainees.

Results showed that participants' theoretical knowledge and suprasegmental skills had

notably increased, especially after explicit intervention. In addition, pronunciation

seems to have generally improved after participating in activities focusing on

communication skills. The positive sentiments shared by the participants confirm that



10

using Flipgrid (Flip by Teams) indeed promotes effective oral communication practices.

The presented findings highlight the potential of online video-based forums to further

advance suprasegmental for L2 listeners.

The previous study explains why online forums could be used as a tool. It also

enhances the learning of English speaking and listening skills. This supports the

research by offering theories and examples of other findings on how languages resist

learning. It is supported by this research that online video forums help upgrade

knowledge student about their learning of different aspects of speech: intonation, stress,

and individual sounds. It also gives a sense of the data that will be collected,

instruments used, and questions that can be asked in surveys or questionnaires. So,

research can be extended to study another English skill.

The second study presented by Lai, Lien, and Vu (2021) looked into the

pedagogical potential of Flip, which aimed at improving spoken proficiency among

non-English major university students in Vietnam. Hence, the authors utilized a quasi-

experimental research design to analyze its impact on students' speaking skills. Data

were collected to see if the integrated Flip tool improved speaking performance with

both student perceptions and direct assessments of students' spoken language skills. The

main findings indicated a statistically significant positive correlation between the use of

Flip and better speaking skills. In addition, students used the platform to encourage

language learning. These results reinforce the promise of Flip among a range of

educational settings to support oral language development.

These results demonstrate that Flip is a valuable tool for teachers to help

students improve their oral communication skills, especially when traditional face-to-
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face learning is not possible. The ability of the platform Teams to create a collaborative

ecosystem and an interactive language practice space is expected to demonstrate

positive effects on various educational institutions for scaffolding use in education. Lia,

Lien, and Vu, who have tried this app, said it will help them improve their speaking

skills. In addition, favorable perceptions of the platform were noted among students,

which suggested that Online video forums have the potential to create a supportive and

engaging learning environment.

For the third investigation, Moreno (2023) investigated the Use of Online

Forums to develop EFL Writing. She identified whether the difference between the

means was statistically significant and determined what specific aspect of English

writing improved after the intervention. The research group comprised 51 students in

the seventh semester at a public university in Guayaquil. The intervention process only

lasted 14 sessions, spread over 14 Saturdays. This was a quantitative study with pre-

and post-measurement. Its approach was applied, descriptive, and with a quasi-

experimental design. In this work, they were only used as a means for the development

of adequate written expression. The results showed that students and teachers can join

in discussions at any hour of the night or day. Against this background, an increasing

number of teaching researchers are studying how to put together forum design and

collaborative learning practice. The goal of this research was to analyze the influence of

online forums on EFL writing.

Teaching approaches change according to current world demand and

technological development. Furthermore, when foreign languages are taught in school,

for example, those offered online education, people exchange views and use the target
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language chiefly in functional contexts. There are no space or time constraints in the

virtual forum. The reason for including this study in this category is that it indicates

utilizing participation, willingness to participate in online forums from students and

teachers as the easy access and time-space convenience being an aspect as accessing the

forum needs only an internet connection and any digital device. Whichever specific

communicative skill it develops will help students learn a second language.

A fourth research paper developed by Vurdien (2023), named Flipgrid: A Tool

for Speaking Skills Use of Language Education and Technology in the Development of

Oral Proficiency as Pedagogical Device, employed a qualitative research design,

analyzing the ways in which students used Flipgrid to develop their spoken skills.

Participants would then record their online responses to discussion prompts and

classroom interactions. The results indicate that Flipgrid can provide a promising

scaffold for language learning, increasing students' confidence and oral production skills.

The site's ability to foster a positive and collaborative learning community also

significantly improved students' language skills.

The research conducted by Vurdien (2023) can provide helpful insights into the

capability of Flipgrid as a pedagogical tool for facilitating learners' oral proficiency.

This study was designed as qualitative research and investigated how students employed

Flipgrid to improve their speaking skills. The research analyzed student interactions and

responses on the platform to identify how key components influenced oral

communication development. Three drivers within this are the supportive learning

environment provided via Flipgrid, opportunities to engage in authentic practice, and a

rise of confidence from working on social platforms. The study is not specific about the
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discussion prompts. However, it would follow that this potential perimeter is away from

personal experiences around current events or academic topics and comparisons of

culture. They can better reach English-speaking skills in the context by tailoring specific

needs and discussion prompts based on how all students have responded positively,

covering Flipgrid.

Theoretical Framework

Theoretical Foundations of Learning a Foreign Language

In order to understand complex objects and build one for them, it is always

better to set a theoretical framework as the foundation. Indeed, theoretical frameworks

are both lenses through which researchers observe and classify the phenomena, helping

to guide the entire process from generating research ideas to analyzing the tools selected

to evaluate and observe the behavior and the dynamic presented when students work

collaboratively, giving and sharing opinions. Through systematically structured

theoretical frameworks, this study has led us to understand how online forums can

improve vocabulary for B1 English learners. The theoretical framework will be a lens in

this research on the use of online forums to improve vocabulary for B1 English learners.

This introduction is a road map for navigating the intellectual terrain of using forums to

improve speaking skills, guaranteeing that careful and complete exploration follows

well-established theoretical traditions.
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Cognitivism

Inspired by Jean Piaget's theory of cognitive development and Jerome Bruner,

who emphasized the mental processes in learning, Piaget (1997) said humans

increasingly develop and refine their inner world. This means learners have broadened,

sharpened-edge caterpillars if they learn something new and add it to their background

understanding. This means a never-ending process of constructing or refining their

mental model that allows learners to morph and grow with what they have learned,

improving overall learning.

Furthermore, learning goes beyond the traditional memorization of ideas; it is

about being critical and problem-solving Brunner, 1960, cited in (Ozdem-Yilmaz &

Bilican,2020). Afterward, learners may go beyond their learning boundaries to set out

for the globe. Students also develop a deeper understanding and drive to practice by

implementing project-based learning/problem-solving in context. This framework

makes a continuous learning progression possible.

According to Clark (2018), cognitive learning theory focuses on the mental

processes that occur during learning, particularly those activities that are required for

speaking, such as reasoning, interpreting, and problem-solving; as a result, it is possible

to state that an online platform such as Flip aligns with Clark theoretical assumptions.

Flip creates a space where students can be thoughtful about how they process the

language, their choices as their spoken and written language develops, and how to

express themselves. Hence, students get unique mental processes created perfect for

English learning. Cognitivism emphasizes using the individual ability to find ways to

make what students know more useful. Utilizing Flip allows learners to record and



15

share their thoughts, thus actively engaging in cognitive processes that aid in language

acquisition and encourage critical thinking and self-expression, which is necessary for

fluency.

Social Constructivism

Social Constructivism is a theory that highlights the interactive nature wherein

knowledge resides. Rooted in the work of Lev Vygotsky 1968, this theory posits that we

develop mental support scripts as isolated entities within interpersonal and

environmental contexts. Whereas conventional views may regard learning as a cognitive

process by which individual learners construct knowledge and meaning from experience,

constructivism suggests that learning is not so much them; to understand is like the

creative work of a great artist just working his or her way through the thorny problem

posed by the anew compositional challenge.

In collaborative learning, students are involved in the conversation, building

knowledge together through dialogue and debate; experiences are also exchanged and

shared following the basics presented below. As stated in Mind in Society: The

development of higher psychological processes. (Harvard University Press.Vygotsky, L.

1978, pg.2).

 Zone of proximal development (ZPD): The Area where student learning

takes place and what students can do with help.

 Scaffolding: Teachers provide help when and where students need it to

get the best work from them.
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 Cultural Tools- Language, symbols, and artifacts guiding through end

learning.

Rather than just providing details, the teacher is at rest in a class that utilizes

social constructivist education while serving as an instructor. Students are encouraged

to participate in course practice, group work with other students, and better understand

themselves. Nevertheless, through a mediated and nested learning experience that

encourages education at the active, nurturing level, promotes complex thought, and

truly understands our world in all areas. Social constructivism rises as a response to the

urgency for instructional transformation and becomes beneficial for both teachers and

students, aiming to develop learning experiences that are vibrant, interactive, and

embedded in meaning. The use of online forums will support the work around social

constructivism. They offer a collaborative and interactive platform that allows learners

to shape their language understanding by engaging with others and their culture. This

aligns with the basic tenets of social constructivism, which advocates for interaction and

collaboration among learners' cultural tools to learn within their ZONE OF PROXIMAL

DEVELOPMENT (ZPD). Hence, it is a good way for language growth and can be used

as an artificial test of social constructivism.

Constructivism is both a philosophical theory and scientific approach to

knowledge that sees the intellect emerge through active creation (Mascolo & Fischer,

2004). Social constructionism, on the other hand, is a theory developed by Vygotsky

(1968). “It says that learning comes not from static codes of what people do but instead

from interactions in sociocultural settings and environments (Vygotsky, 1968, as cited

in Schreiber & Valle, 2013). So, the key to successful teaching and learning is to have
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people engage in conversations and negotiate meaning together. This will create

internally constructed knowledge and allow cognitive development. As stated by

Alzahrani, 2017, for example, students primarily acquire through their parents and

siblings, friends, or neighbors at home, then in class, students make use of natural

conversations in the course of teacher-student exchanges as a way to build scientific

knowledge (Alzahrani, 2017; Schreiber & Valle, 2013; Piaget, 2001; Vygotsky, 1978).

Within this framework, the online social environment in which the forums

integrate would be classified as an application of social constructivism theory. For

example, all participants posted their opinions in addition to feedback from peers and

teachers. The instructor then reads and gets all the responses from users and the

participants at the forum. They focused on what users were saying as much as possible,

but occasionally, they had to help them with some difficult points. Another time, they

turned on the sound, rechecked the posts from all angles, and identified problems in the

English language and vocabulary. This is how users or students in the future will

receive early education or second language training while still at home or later in school

once they go out to work. The site's activities promoted the participants ' cognitional

development, knowledge construction, and improved vocabulary.

The Importance of Speaking English Skills

In today's increasingly dynamic world, speaking correctly has now become

imperative. In work, social situations, or even private relationships, the capacity to

communicate clearly and confidently is priceless. Besides, the ability to communicate

our thoughts, spoken abilities, and humor glue people together as they keep everyone

involved while encouraging teamwork and, at the same time, not forgetting a soon-to-be
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successful collaboration. Although traditional teaching of speaking skills has its own

good sides, it is not enough to give students all they need to practice and improve their

abilities.

Lai et al. (2021) state that speaking skills are one of the essentials to effective

learning in the world of education. They not only help in understanding and sharing

knowledge, but they also give a medium to students so that their creative abilities can

come out. The talent to communicate clearly and convincingly is often the starting or

breaking point of a successful career. From public speaking and negotiation to

interpersonal skills, all essential in different industries like sales and marketing or

general leadership and management. Also, virtual and remote communication skills are

needed in our new digital world to close the distance between team members and help

establish trust. Even on a personal level, navigating these diverse and dynamic

communication contexts is critical to one's professional success in today's connected,

information-saturated global society.

Gleason (1955) maintains that since English has been learned as a mother tongue,

children try to develop correct speech perception and speaking skills from childhood to

adolescence. Psychological factors, mainly speaking anxiety and fear of being criticized

among the learners, have also served as a stumbling block for them to express

themselves orally in the classroom. So, learners hesitate to express themselves in

spoken discourses because of a lack of vocabulary, poor grammar, and lack of or limited

listening input. When in class, they refrain from participating in speaking activities,

requiring them to express themselves by answering the questions within the units. The

issue does not end here; it also prevails in speaking exams and oral presentations.
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Learners in EFL settings can be at a disadvantage due to circumstances such as a

lack of contact with native English speakers and distinct cultural factors. However,

based on Gleason's theory, the basic principles of language acquisition are the same

across learners' native tools or ways to learn and major learned languages.

Understanding this development process provides insight into how EFL teachers can

support the development of learners' speaking despite the circumstance (surrounding

language) not being in their native tongue.

Online Discussion Forums (ODF) for Developing English

Discussion forums are a tool that enables users or learners to exchange ideas, ask

for help from others about concepts, and self-study on an intellectually resilient

platform. This is also the mode of communication in an asynchronous form, where

participants could communicate on forums with several classmates, not only with the

closest educational community but also the ones who are situated all over the world

(Conrad & Dabbagh, 2018; Tan, 2017; Ting et al., 2013). The ODF can be

conceptualized as a communicative space in which conversations and messages are

tagged to any theme (Biondo, 2018; Sanchez, 2005). However, as students engage with

their peers, they can support and challenge others' arguments or counter someone's

thoughts.

A discussion forum is an open space for discussing specific topics. The goal is

that, through those who have talked or exchanged their opinions online, groups may

avoid executive committees and clarify things for one another as they please. More

often than not, when Weil (1923) proposed forums such as this back in 2004,

researchers, in energy think about them in terms of content distribution. In this path, an
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online discussion forum (ODF) is an application to hold online discussions (Andresen,

2009). Studies in India, Japan, Australia, France, Oman, and Indonesia have all shown

that such online forums, in written or oral form, improve speaking, reading skills, and

even writing; they help one another understand specific topics that would otherwise be

difficult for so many people to grasp from print alone. This study suggests that forums

can be used positively with such a crowd of EFL learners. These interactions can be an

excellent way to develop critical thinking, writing, and speaking skills. Regardless, it is

necessary to recognize that a group of students would no doubt face anxiety and

pressure in public speaking, which hampers their performance.

FLIP by Teams Online video forums platform for developing English

Speaking Skills

Flip, previously known as Flipgrid, is a video discussion tool for making and

joining video conversations. It is now part of the Microsoft Teams platform. Flip has

become a useful language learning tool, including for developing English speaking

skills. The platform offers teachers numerous tools that help keep students engaged and

learning.

It operates on the premise that reaching out for help can be complex, but more

comfortable and familiar with a medium such as videos, some of these young writers

are already using social media platforms to circulate their thoughts and even provide an

alternative means through which someone in distress can express themselves when they

probably find it hard enough talking about something much less being able to write

things down.
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Despite the many resources provided to assist educators in using Flip in their

teaching, there is little empirical work on its impact on learning. The sparse research for

Flip in educational contexts all showed students found it easy to use (Oilman, 2016),

facilitated communication amongst learners even after the course had finished (Oilman

et al., 2013), led to an increase in student voice throughout class time (Steinmayr &

Schumacher, 1998). In one example, Holbeck and Hartman (2018) found FG to be

instructive and meaningful. They have said that, for a secondary art classroom, this has

increased their engagement with students and communication with each other. McLain

(2018) reported that it is productive in Business English Writing classes because it

allows students to write business documents with and without the use of templates.

The primary purpose of teaching and learning English as a foreign language is to

succeed in foreign-language communication, and it can depend on many factors. These

will make extensive input available to learners and create a development relationship

with the learner, which is essential in developing learner subjectivity (Krashen, 1982)

and a safe, low-stress learning environment. Language educators develop students'

language communication through productive (speaking and writing), receptive skills

(reading and listening), and intercultural competency.

FlipGrid FG

In 2015, Charles Miller from the University of Minnesota established FlipGrid

as a free online communications application that uses video as the discussion platform.

Microsoft opened the platform to educators around the world in June 2018. As a social

learning platform, Flip helps teachers create interactive and engaging video discussions

that drive more profound learning experiences within Microsoft Teams. This feature is
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handy for English speaking practice, allowing students to flip classroom content outside

the classroom. Teachers create video prompts for students to respond by recording and

posting them. This opens a dialogue in the classroom around verbal interactions, which

can happen quite organically given a structured setting. Educators can easily create

assignments, track participation, and facilitate collaborative learning within the platform

using its integration with Microsoft Teams. Whether it is captioning or a subtitle feature,

Flip is accessible and improves understanding for learners at all levels. In addition,

teachers can give personal feedback on student recordings, allowing students to work on

their pronunciation, fluency, and confidence. The platform also fosters connections

among teachers to share resources and best practices in professional learning networks.

That is precisely why Flip is a fast way to organize quick word-stretching opportunities,

which is necessary in virtual and hybrid environments (Microsoft, n.d.; Flip, n.d.).

Likewise, Stoszkowski et al. (2018) believed that Flip, an online video-

discussion-based utility, enhances collaborative and co-construction social learning

among learners. Similarly to Green & Green (2018, p. 128), “Flipgrid is a video

discussion platform designed to allow learners to engage in recorded conversations that

include video and audio quickly.”

Flip is an example of a video-mediated discussion. This web-based platform

allows learners to communicate with each other through short videos they can post and

share with classmates, the teacher, or even others who are part of their group around the

world. Flip is regarded as an internet video-mediated communication tool that provides

English foreign language conversing practice for extended periods outside the classes in
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a more relaxed and solacing atmosphere to EFL students. It is also called a chat room,

where EFL learners can frequently talk in English.

The use of video conferencing systems has been reported in language education,

which shows a high rise in oral presentation skills among students. Seemly, a study

conducted by Nur (2021) found that integrating video-mediated communication tools

into English language classes improved the oral proficiency skills of students. Moreover,

the research found that video technology enhances L2 learners’ speaking skills by

encouraging them to articulate their ideas and points of view. There is a trend for

teachers to use the process of filming and sharing oral practice, especially in language.

At the same time, there are numerous resources and community support to help

educators use these resources in their classrooms. McLain (2022) mentioned that

FlipGrid was also an efficient supplementary tool for teaching Business English Writing

classes; nevertheless, this function is not available on Microsoft Teams. Students found

Flip, an easy-to-use application that allowed them to practice language skills via the

Internet from home. In addition, students' English-speaking competence improved.

Graduate students had favorable perceptions about using Flip, Lowenthal, and Moore

(2023).

Because the benefits of video-mediated communication tools in learning

language have not yet been extensively explored, this study will employ Flip as an

online video-mediated communication tool that may lead EFL learners to reclaim their

anxiety toward English speaking and better develop their native-like speaking

performance. According to Mango (2019), Flip is a low-anxiety tool for oral skills and
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could enhance EFL learners speaking confidence and reduce their anxiety while

learning English conversation.
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CHAPTER II

METHODOLOGICAL DESIGN

This section covers the methodological design used in this study on B1 learners

using online video forums practices that influence the nurturing of speaking skills in the

English language. The chapter is segmented by what they each rank and show.

Therefore, a description of the research methodology and design. The sample and

setting of the study are then considered. This chapter will describe the process of data

collection and the methods used. Then, this study's reliability, validity, and results

analysis were conducted to prove its significance.

Type of Research

This study adopts quantitative research. According to Sampieri et al. (2014, p. 4),

“the quantitative method represents a set of processes; it is sequential and evidentiary. It

uses data collection to test hypotheses based on numerical measurement and statistical

analysis to establish behavioral patterns and test theories. This quantitative type of

research provides an extensive analysis to respond to the research idea established that

relies on implementing online forums in EFL classrooms to enhance English speaking

skills development. Data was collected through structured interviews with two sections,

which were applied to approximately 10 to 12 students. The interviews revealed

students' perceptions and perceived benefits of speaking skills development. The

interviews also informed about the trends and the most attractive topics to develop

among students according to age, interests, and preferences.
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Research Design

Following the same line, this research work has an exploratory design that

develops research questions that have not been extensively investigated or explored

previously. According to Stebbins (2001, pg.2): "Exploratory research is the initial

research, which forms the basis of more conclusive research. It is often used to lay the

groundwork for future studies and involves using an open-ended approach to gather

information, form ideas, and make connections."

To cope with the objectives proposed for this research, the study was structured

by an interview with two sections covering the first and second objectives. The first

section comprises five open-ended questions about the perceptions of benefits and

preferences on topics and engagement. The second section concerns trends and

frequency of participation in online communities.

Description of the sample and the context of the research

The study sample comprises 12 (B1-level) English students from a language

university program at CTT de los Andes. This is one set of students in an intermediate

English class working on speaking, listening, and reading. The students are between 18

and 22 years old and come from diverse academic backgrounds (having qualifications to

be admitted into the medicine courses). The entrance exam verified their level, placing

them in the B1 category on the Common European Framework of Reference for

Languages (CEFR). It is also a blended learning environment, so the students get

together on Wednesdays to perform in-person sessions alongside other works accessible

online. The goal is to determine the perceived benefits and trends in participation and

the frequency of participation on online forums.
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English vocabulary learning is a multifaceted process; nonetheless, it can be

influenced by various factors. In learning languages, interactive online forums have

become effective places for learners to practice collaboration. Employing a qualitative

approach, this research aims to understand how students' perceptions of participation in

online speaking communities contribute to the development of vocabulary learning

among B1-level English learners in virtual language learning environments.

Data collection process

Techniques and data collection instruments

It is a two-stage interview to obtain responses from twelve B1-level English

students. The first part comprises five items inquiring about what the students think they

would benefit from a video forum. The following questions evaluated students'

comprehension level about how they feel it improves their English language, whether it

is direction-giving or developing what students should say and with whom. It also

explored which features of the video forum, such as flexibility and accessibility,

students value in their learning process and why. The second part of the study examined

trends in online discussions precisely to determine video forum participation rates and

background factors driving or inhibiting student engagement.

The interview touched the elements that students find interesting within a

classroom or what they are curious about discussing at subsequent forums、Hew &

Cheung (2012, pg.25) states, “The online forums deliver a platform to all learners to

participate in asynchronous and reflective discussions that give rise to more thoughtful

responses than what can be expected from the traditional face-to-face settings.” This

interview revealed the interests, benefits, and constraints experienced by students,
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providing a background to improve the design of future video forums that are more

aligned with students' desires and features to be compatible with learning styles.

Validity and reliability

This research was evaluated by a group of English educators as the experts in

validating the scale on indicators to be used, who hold postgraduate qualifications and

work extensively with teachers. These experts have years of experience in language

education, curriculum design, and assessment practices. They were invaluable for

ensuring that the questions and format are aligned with the research objectives, clear,

and suitable to students at B1-level. The validation of these research tools is essential in

determining the reliability and validity among a general population and ensuring that

measurement accurately corresponds to intended outcomes (Brinkmann & Kvale, 2015).

Analysis of the Results

The data collected was processed in Excel to determine significant results,

including potential relationships. Descriptive statistics offer simple summaries about the

sample and the measures; inferential statistics provide hypothesis testing and confidence

intervals to know relationships and differences between two or more study population

groups (Creswell, 2014). Therefore, descriptive statistics depicted the general

performance of students, but inferential statistics check the effectiveness of improving

speaking English. The findings were discussed in light of what has already been

demonstrated in the literature, providing a perspective into how well these learning aids

work.
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Results

This section comprehensively analyzes evidence from quantitative methods like

a short survey and structured interviews. The research, “The Use of Online Forums

(Flip by Teams) to Improve Vocabulary Learning from B1-level English Students”,

provides complementary and contrasting statistical insight from a survey with

quantitative reflection derived from interviews. Due to the nuance or variance of student

engagement in online language learning, learner perceptions of teaching strategies, or

their participation in them, this method approach was chosen so that understanding or

appreciation could be developed for it.

The 6-item survey was administered to a sample of (N =13) and aimed at

quantifying variables, including student motivation, participation frequency, and

perceived effectiveness of some learning strategies. Given these variables' range and

relativistic nature, each was assessed using a Likert scale to ensure that differences

might be detected more easily across the sample. Quantitative data generated through

the survey has been used to spot trends and relations.

As a follow-up to the survey, we conducted structured interviews with a subset

of participants to delve into their experiences and views. The interviews aimed to

investigate the participants' perceptions of efficacy in specific learning platforms and

preferences for online interaction.

Description of the Dataset

It consists of answers from twelve participants who filled out a survey during

their interruptive in-class and extracurricular activities. This allowed gathering detailed
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information on how Video Forums can develop as vocabulary learning aids based on

participants' frequency, topic preferences, and active participation in online forums.

Method of Analysis

Descriptive statistics will be used to analyze the data we collect through our

short survey. Descriptive statistics are helpful when condensing and summarizing data.

They let us see trends, frequencies of outcomes, or patterns. More specifically, in this

research study we will be looking at;

• Frequency distribution of how often each response option is selected.

Due to their direct and accessible interpretation, pie charts show the distribution

of responses regarding different motives. For example, these diagrams will explain how

many learners thought a specific subject was exciting or how often they participated in

online speaking boards. The apparent visual division will help determine learners'

affinities and involvement with eLearning environments. In addition to the descriptive

analysis, interview findings will be combined with quantitative analysis to complement

it and help present an overall picture of how learners have experienced face-to-face

English-speaking environments. Melding the two gives a fuller picture based on data

and modeling.

This section shows results using a quantitative analysis of the student interviews.

This analysis aims to capture patterns and recurring modes by aggregating responses

based on what participants say they prefer most. Organizing the information in this way

helps us understand more clearly how students perceive these topics, are engaged with

them, and what specific benefits they receive when participating in online speaking
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communities. This process will also identify some opportunities for more detailed

inspection and can share insights into the broadly actual trends of all data.

Focusing on repeated patterns that emerged in the data, this analysis presents an

integrative picture of students' interactions with topics, their reasons for engaging in

online speaking communities, and many perceived gains, including increased

confidence, vocabulary, and intercultural awareness. This allows us to understand better

how students act and where their interests lie, leading us to data-mined conclusions

about what works best with these students in the way of action. In addition, this process

enables teachers to see something that needs to be explored in greater depth and helps

provide insight into broader patterns embedded in data that can inform best practices

(Creswell & Creswell, 2018). Such insights are the keys to accommodating instructional

materials and methods for students interacting with new information.

The results from our quantitative analysis of the interviews give us a clearer

insight into students’ perceptions, experiences, and engagement in online speaking

communities. As for the topics, many participants found that autobiographies, travel,

and traditions were timely conversations that allowed them to exercise their vocabulary

in an authentic context. Most students indicated that autobiographies were of the highest

interest and helped create meaning, making vocabulary learning more enjoyable.
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Figure 1. Engaging Topics

Note: Data come from the personal interviews conducted with students.

Figure 1 refers to the topics that students find the most engaging, and as it shows,

most students—8 out of 13—prefer topics like autobiographies. Exciting encounters

with fellow students with similar interests, like the U.S. student with matched academic

and artistic preferences, show how experiences lead to motivation. Social and cultural

interactions help with vocabulary through the contextual use of language, which is a

crucial aspect of successful language acquisition (Duff, 2019).

Using interactive topics, such as autobiographies, when learning the language is

cognitive and emotional, which makes the process fun yet informative. This feedback

underscores the importance of incorporating interactive and relatable topics into

language learning frameworks to maximize their impact.
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Figure 2. Types of Interaction

Note: Data come from the personal interviews conducted with students

Figure 2 shows that, according to students' answers, debates are an essential

form of interaction in online forums and result in vocabulary and critical thinking.

About 9 students mention that debates spark a real need for active and passive use as

opponents put forth their points of view. This corresponds with findings that interactive

task types such as debates foster greater depth of processing, increase involvement, and

support learning within authentic contexts (Nation 2022).

Personally, the answer shows how participating in debates will bring about a

close link to the learning process. Debates are an interactive tool to build a lively and

enthusiastic learning environment in a classroom or online. They do more than

encourage participants to share their opinions; they create space for listening and respect.
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Figure 3. Improvements Noticed

Note: Data come from the personal interviews conducted with students

Figure 3 shows that for students, confidence added means ease of

communication in real-life situations, which sounds familiar to many language learners.

These outcomes also underscore the need for a community-based approach to learning.

This combination of collaboration and constructive feedback creates a powerful cycle of

growth. This supports studies highlighting the advantages of intensive and interactive

environments for language acquisition (Brown, 2021). These findings testify to how

support structures can help build skills and confidence.

This evidence highlights the role interactive platforms play in language and

emotional development. Personally speaking, it is enormous. In many cases, the specter

of anxiety faded because creating a safe, inclusive atmosphere that allowed something

that could have been intimidating to feel instead more doable and even fun. in speaking
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Figure 4. Engagement Factors

Note: Data come from the personal interviews conducted with students

Figure 4 demonstrates the strong social nature of interactive learning

environments, about 9 students reported meeting new friends during their engagement.

This means they are more than a place for education but also an effective tool for

meeting like-minded people, finding a sense of community, and supporting each other.

This echoes research that shows language learning happens best through real

communication, similar to social and cultural interaction (Richards, 2020).

From my experience, many participants also indicated that learning about

traditions was an important developmental aspect and suggested that their interaction

improved their cultural competence; the results highlight the double value of these

settings in addressing both social skills and cultural competence. Interacting with peers

from different walks of life enables learners to cultivate empathy and understanding,

which are integral for navigating a global citizen or communicating in diverse contexts.
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Figure 5. Suggestions for Improvement

No

te: Data come from the personal interviews conducted with students

Figure 5 shows that many participants also endorsed using small learning groups.

This indicates a desire for smaller, more engaged formats that encourage personalized

feedback and peer-to-peer learning. Such recommendations reinforce the idea that

platforms need to balance structure with flexibility and support for diverse learners.

Several studies support these findings, confirming the relevance of high-quality

instruction and collaborative learning environments and their influence on motivation

and language acquisition results (Ellis, 2019).

Observing students' behavior leads to participation. If a supportive environment

is built where they can practice these language skills without fear, students become

more confident as less weight is added to their shoulders, as a matter of speech.

Through these platforms and the places from where they come, students have an

opportunity not only to practice how a language functions but also to learn about their

peers' customs and life experiences, leading to self-discovery and linguistic proficiency.
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The following graphics show the data from surveys about online speaking

forums and what students think about answering any question related to participating in

or engaging with online speaking forums. Examining these visualizations to detect

student perceptions and behavior trends will shed light on the impact of promoting

engagement and interaction. Creswell (2014) states that one of the first principles of the

agenda is that using visual tools such as pie charts allows for easier inference from

massive data sets to appreciate how variables integrate and influence outcomes.

There are 13 elements in the sample, and we have answers split over five

different categories:

Graphic 1. Participation and Frequency

Note: Data comes from a survey of students.

Graphic 1 shows students' participation frequency in online speaking

communities. The most significant proportion (30.8%) spent time once a week in these

forums, which implies that a weekly routine might be typical of students trying to keep

up regular language practice. An additional 23.1% reported use daily, showing a very
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dedicated subset using them for daily language practice. Again, 23.1% had only once-a-

month interaction with these activities, which could be more students who saw that as

an adjunct to their studies showing some balance in life and other commitments. A few

students (17%) were minimally engaged, possibly preferring other learning strategies or

modalities over these platforms. Moreover, finally, all but 1 of the 13 respondents had

participated in these forums, confirming that not only do online speaking communities

help learners practice language use in a real-life setting, but they also seem to have an

almost universal draw when it comes to their usage for learning.

Additionally, the consistency of student participation stresses the need for

diversity in activities to keep learners engaged and promote more remarkable language

growth. Literature demonstrates that a diverse and lively atmosphere plays a vital role in

encouraging learners to be engaged all the time and maintain their language progress

(Gass & Mackey, 2015).

Many users sign in to the platform each week, which is promising given these

challenges and demonstrates its popularity and utility as a learning tool. This consistent

interaction highlights the platform's role in offering accessible and practical means of

language practice.
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Graphic 2. Frequency and time spent on online speaking communities

Note: Data comes from a survey of students.

Graphic 2 shows that this data demonstrates the differing amounts of time

students devote to online speaking communities. Most (53.8%) of students spent 15 to

30 minutes per session; this duration may often be viewed as reasonable and effective

for engagement preservation. A further 23.1% reported spending between 30 and 60

minutes per session, suggesting a group of participants who are at least more involved

in such interactions and willing to spend considerable time on the online learning

experience. By comparison, only 15.4% of respondents spent over an hour per session, a

much more engaged user who likely enjoys the significant benefits they get from

engaging regularly. In contrast, 7.7% of students averaged fewer than 15 minutes in

each session, indicative of limited engagement, lack of time, or access to a device for

more sustained participation. These results highlight the varying degrees of participation

these communities engage in and indicate a need for more flexible resources and

activities aligned with different time commitments.
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Time availability is crucial in learning because research has shown that

frequency and quality positively impact language learning and retention (Ellis, 2005).

Flexible yet scaffolded engagement opportunities could ensure that all learners,

regardless of how much time they are willing to invest, can engage meaningfully with

the platform's resources, especially for students with virtual classes.

Graphic 3. Topics and Interaction

Note: Data comes from a survey of students.

Graphic 3 shows respondents select the 2 or 3 main topics they discuss in online

speaking communities. The most favorite topic for 53.8% of respondents was Hobbies

and Interests. This indicates that many participants are attracted to casual talk about

personal pleasures, which could make for friendlier, sophisticated discussions. About

38.5% prefer learning English content. The results for current events and Movies/TV

shows are equal but lower than those for Academics, at 30.8%. These titles are intended

to give variety in talking points, and maybe they can appeal to other interested students,

but a great deal of it is up for debate. Travel and tourism/Other: 23.1%; perhaps the fact
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that some people love to chat about travel or want non-mainstream topics represents a

smaller group.

Topic preferences suggest there is merit in providing both casual and academic

themes designed to entice a broad audience and tease the breadth of student interests. A

variety of content might increase participation and ensure that almost everyone will get

a chance to discuss what interests them, which is corroborated by research showing that

giving students understandable materials they can relate to better contributes to

language acquisition (Krashen, 1982).

Graphic 4. Using new vocabulary words

Note: Data comes from a survey of students.

Graphic four shows that 77% are at least somewhat comfortable or very

comfortable overall. As many as three-quarters of all respondents said they were "very

comfortable" or at least "somewhat comfortable," indicating that online speaking

communities could contribute to users' confidence in the language. The 23.1% of

respondents are "neutral" about the comfort level. This may mean that not everyone is
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comfortable with the individual, and elements such as personality, learning style, and

community dynamics can affect this.

This suggests that many users feel these environments help them gain

confidence in speaking a new language. Such comfort levels may derive from the

informal and interactive nature of online forums, which permit a less formal and

dynamic type of communication compatible with low-pressure environments (Krashen,

1982) conducive to language learning.

Graphic 5. Engagement Level

Note: Data comes from a survey of students.

Graphic 5 shows that students were unequivocally optimistic, with 92% of

participants responding very favorably to this idea (strongly agree/agree), suggesting a

largely positive attitude towards online speaking communities for learning vocabulary.

Neutral: 7.7% of respondents feel neutral about the community, which I think is fine,

too, but in the end, it looks like most say they are getting something out of these
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communities; again, there seem to be individualistic differences in experience, and the

new figures make that even more evident.

This variation emphasizes the necessity of contextualizing these platforms to

account for differences between individual participants so that they can benefit

everybody involved. This aligns with studies that highlight the collaborative and

interactive nature of language learning (Ziegler, 2016), which generally also caters well

to motivation and engagement in second-language (L2) learning contexts. Tailoring

such communities to an individual level could thus make them more effective and

inclusive.

Online speaking communities can follow suit and establish themed discussion

weeks or interest-based subgroups to fine-tune learning experiences. For example,

practicing travel and tourism with Instagram groups for various topics or disciplines

such as hobbies. Furthermore, adding user feedback loops may provide ongoing

refinement of the classification of groups and topics.

The results show that online speaking communities offer potent possibilities for

language learning, embodying authentic use of the target on both fronts: interaction

during live time with a native or fellow learner. Nonetheless, more can be done to cater

better to the learning preferences of participants. Both communities enable learners to

acquire a language more effectively by featuring customized content, conversations

based on debates, and less anxious ambiance. Further advances in online language

learning technologies need to deliver more of the material learners ask for that is new

and offer activities organized around storytelling making, aiming to promote fluency

and confidence.
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The results from the analyzed data highlight the engaging potential and

importance of online speaking communities in terms of vocabulary learning,

involvement with content, and the learner's confidence. Most participants felt

comfortable with and optimistic about the tool in the platform, identifying relatable and

enjoyable topics, such as hobbies and personal interests, as the most favorable. The data

shows that interactive participation, such as debates and the desire of some students to

learn another vocabulary in useful contexts, are closely linked. Moreover, personalized

and collaborative learning experiences align with previous research showing that social

engagement environments positively contribute to language acquisition (Ziegler, 2016).

These findings further endorse the iterative iteration of such platforms to accommodate

varying learning modes but retain their interactive and motivational elements.

The following chapter presents a user-friendly guide to encourage students to

participate in these online speaking communities. This booklet was created because we

need to provide practical tools and strategies for teachers to effectively meet the needs

of a full range of students and encourage them to speak English. Anxiety, lack of

confidence, and limited vocabulary are some obstacles that prevent most learners from

using the language to communicate.

This booklet provides structured activities, ready-to-go step-by-step guidance,

and culturally relevant prompts that bridge the theoretical-practical divide to make an

inclusive learning space accessible for students. This includes topics based on the

interviews and survey data gathered throughout this research, allowing for materials to

align with students' preferences, needs, likes, and interests. This aligns with the idea of

personalization that Richards (2014) has, which means that personalized approaches
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toward students enhance their learning through a language and engage them more. Also,

by using platforms such as Flip to optimize the experience of speaking tasks, the

booklet ensures that learning is active, engaging, and responsive to a range of student

needs and desires. The allowance for honest student feedback is not only reflective of

the practical value of the booklet. However, it may also challenge students to be more

confident and engaged with speaking activities. The booklet helps fill the gaps in

current practices by linking research insights and pedagogical frameworks, supporting

adaptive language teaching that focuses on the learner.
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CHAPTER III

PRODUCT

INNOVATIVE PROPOSAL

Using online speaking communities like Flip provides ample space for language

learning and acquisition, particularly in the context of vocabulary. When learners

interact with peers in a computer-mediated environment, they come into contact with

different language forms and contexts, which play an essential role in vocabulary

development. It has been found that words are best learned when they appear in

meaningful contexts and have a valuable use (Nation, 2013). Students interact with Flip

using its unique resource to create grids of short, asynchronous video discussions that

they can respond to more naturally and self-paced while practicing conversational

vocabulary beyond the basics relevant to their interests and real-life situations.

The booklet will be a resource for teachers who want to capitalize on these

advantages. It will be an informative guide on how to use Flip effectively. In addition to

discussing engagement-maximizing and vocabulary-retaining strategies, a free teacher

guide booklet will be available, including discussion prompts and activity ideas that

align with our self-made Vocabulary-Growing objectives. In doing so, we will provide a

link between online interaction and word work that offers teachers methods for

effectively adding technology to language learning.

Name of the proposal

“Flip by Teams: A Teacher Guide to Vocabulary Building”



47

This booklet aims to serve as a complete manual for teachers on Flip, an

interactive digital speaking community that can be used to enhance vocabulary. Flip

shares a similar format to recap; this dynamic platform can engage students in

conversation and synthesize ideas through video, making it excellent for language

practice beyond fill-in-the-blank. Flip is being designed as a virtual debate/social

talking space. This guide will cover the basics of using Flip and provide directions for

navigating between setting up activities with details on participating, as well as

strategies that can be followed to maximize growth vocabulary through structured

speaking tasks.

This section shows information about how teachers can encourage students to

practice speaking with a sense of purpose and fun, all in an effort for them to have the

confidence needed to increase their vocabulary while also enabling teachers on ways

that they could use Flip within language lessons.

Product Type and Functionally

This product, a vocabulary-building booklet, is used as an instrument for

practice and to verify the solution reached when applying methodological resources

according to curricular standards of English language education. Revised as a

pedagogical tool, this booklet offers English teachers assistance with vocabulary

improvement using Flip, an online speaking tool. As a resource-driven methodology, it

will return specific methods and exercises for vocabulary learning at Flip's engaging

and interactive platform.
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What is a Booklet?

A booklet is a small, brief publication used to display details on a particular

subject in a short but organized manner. It is similar to a book but smaller in both size

and scope, typically 8 through 40 pages (Navitas et al., 2024). Booklets are used in our

daily lives to communicate more effectively and could also be considered educational,

informational, or promotional tools. As educators, finding a convenient resource that

simplifies complex teaching methods and addresses learners' needs is essential.

Designed to support teachers using online speaking practices with programs such as

Flip, this resource fills the gap between motivated students and curricular success.

A booklet embodies what we want from truly effective teaching materials with

accessibility, relevance, and adaptability through its step-by-step guide, clear examples,

and actionable insights. It involves theory and practice, enabling teachers to implement

its content across various classroom contexts. The value of understanding students'

growth and their use of English within their authentic contexts leads classrooms to be

designed with practices that promote such usage in an authentic and meaningful way

(Jones & Green, 2022).

The use of a booklet format is ideal for two reasons:

1. Ease of Accessibility and Educational Frameworks: Booklets have a

well-established reputation as accessible information packages

surrounding the methods necessary to acquire skills (Smith, 2018). This

allows learners and teachers immediate access to guided strategies that

lend themselves to independent practice in a classroom setting.
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2. Language Learning Engagement: A guide to enhancing vocabulary

through a speaking community, this booklet follows trends in language

learning by adopting social and interactive approaches. There is evidence

that involving learners in the spoken practice of concordance helps them

remember vocabulary and develop a more comprehensive understanding

by showing them how words are used (Brown, 2020). Because Flip is all

about the spoken word, this should help students use it to enhance their

vocabulary in social, conversational, and real-life situations.

Following the guidelines tailored to match the curriculum, the booklet will offer

a combination of more formal exercises and self-directed activities for learning new

words. Secondly, it will allow for differentiated learning styles that provide multimodal

engagement options, an essential feature in digital language learning tools (Johnson &

Krieger, 2021).

The objective of the Proposal

Objective:

• To provide teachers with a booklet as a resource for using Flip by Teams

to improve speaking skills and increase vocabulary.

Structure of the Proposal

The following booklet is designed as a guide to using Flip to improve the

vocabulary-speaking community dashboard. It will allow teachers to get the most out of

it by filling in the required information with a user-friendly interface. The booklet
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comprises sections for educators to follow, each in a clear step-by-step format that can

be flexibly adapted into different educational contexts.

• A Guide for Teachers to Implement the Practices

Guidance for teachers to create and manage Flip activities related to course goals.

This consisted of activity design guidelines and discussion prompts to include essential

vocabulary terms and examples implemented with multimedia resources. It also

provides detailed explanations and samples on monitoring participation with timely

feedback, providing a structured way to measure vocabulary input.

• Engaging Lessons for Students

The section contains guided activities for students to develop their Flip

responses, including peer interviews, storytelling, and topical discussions. The activities

are designed so students learn new vocabulary words through their curriculum and

practice them in the real world.

• Assessment and Feedback Framework

The resource includes both formative and summative assessment strategies to

support the teacher in assessing student vocabulary growth. The model indicates regular

vocabulary use, peer feedback protocols, and reflexive log entries as strategies for

teachers to estimate the extent of students' completed vocabulary learning.
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• Troubleshooting and FAQs

To further support users, a troubleshooting guide and frequently asked questions

are included to help them solve common engagement-related technical problems. This

guarantees that they have solutions to troubleshoot problems should anything arise

during implementation.

Validation of the Proposal based on BENEFICIARIES

As the product will not be implemented in the context of this research, its impact

was assessed through prospective users' opinions expressed in a survey created to

measure the perception of the proposed booklet's usability and understand teachers'

perceptions of the purpose and usefulness of the vocabulary development booklet while

evaluating the promotion and use of Flip for classroom activities. This methodology

allows a bit of an exploratory study to be completed before it is used by future

stakeholders (students and teachers) who might implement Flip to engage English

vocabulary learning in their classrooms.

Language teachers and educators are the immediate end-users who can benefit

from this proposal. This booklet provides practical tips to help teachers implement Flip

in their classrooms. Teachers can use this resource to enrich vocabulary and oral

language instruction no matter how much they know about digital tools. This booklet

provides straightforward approaches and activities to address student needs, enabling

teachers to harness the potential for student engagement and learning gains in online

speaking contexts.
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Structure of a Survey for Proposal Validation

The relevance and usefulness of the booklet by determining whether it was

considered useful or not worth using and whether the methods in the booklet could help

build vocabulary using Flip and following protocol instructions, examining if the format

was conducive to understanding and whether teachers found the steps easy to follow

and were able to follow them). Feedback was collected using multiple-choice items and

open-ended questions to gather suggestions for further improvements. This method used

quantitative satisfaction rates (e.g., content, clarity on instructions, usability, and

customizability) along with qualitative feedback, including specific suggestions for

improvement that participants thought were valuable. The responses were reviewed,

analyzed for opportunities for improvement, and readied to improve upon.

Validation Results

In this survey, 16 teachers, all teaching English language courses, responded.

From this sample, 12 teachers have more than 5 years of experience in the superior

education level, representing much experience. Two reported less than three years of

experience, and two were between three to five years, suggesting that the cohort

comprised both veteran practitioners and newcomers to the profession. Regarding

teaching level, 15 participants are in higher education (with an emphasis on advanced

levels of instruction), and one is at the secondary education level (adding a voice from

earlier curricular levels).

The first question asked to the beneficiaries; 16 teachers were surveyed, and 11

rated the booklet "very useful" as a guide to using Flip for vocabulary activities. Three
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teachers showed moderate approval, stating that they found it "somewhat useful." Two

more participants were neutral, not strongly agreeing or disagreeing with the usefulness

of the booklet. The booklet was not considered to be "not very useful" (0 responses) or

"not useful at all" (0 responses), meaning that most teachers see the value of this booklet

in aiding vocabulary instruction through a spoken online environment.

The second question regarding the ideas to improve vocabulary retention,

whether helpful or not, shows how teachers perceived the extent to which elements of

the booklet impacted student vocabulary retention. Of the 16 respondents, 8 teachers

(50%) think that the suggestions will "to a great extent" help improve vocabulary

retention. Also, 7 teachers (43.8%) felt the suggestions would help "somewhat." Only 1

teacher marked neutral, so no strong feeling either way (6.2%). For further information,

none of the respondents selected either of the low-impact options ("to a small extent" or

"not at all"), indicating that, in general, the ideas proposed are seen as having a positive

impact.

Results of the survey responses regarding examples, rubrics, and checklist tools

being used in teaching practice to measure student growth show that most participants

found these strategies practical. 10 teachers that belong to the 62.5% considered these

tools as "evident and applicable," indicating that they are clear or valuable when it

comes to evaluating students' performance. Another 31.3%, 5 teachers said they were

"somewhat clear," indicating that while relatively effective, there is still potential for

improvement and accessibility. In the minuscule percentage, 1 teacher who gave neutral

responses pointed out the need for improvement and change to accommodate educators

from diverse backgrounds.
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The next part corresponds to an evaluation of the proposal using a rubric

presented by “Manual de Estilo,” which is presented in the following graphics.

Graphic 6. Suggested Instrument to Evaluate the Proposal

Note: Template presented in “Manual de Estilo” from Universidad Indoamerica

Graphic 6 presented the instrument suggested for evaluating the proposal for the

beneficiaries and users, which aimed to assess the proposal's specific structure and

usefulness.
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Graphic 7. Responses from potential booklet users

Note: Results from the survey applied to the beneficiaries (teachers)

Graphic 7 presents teacher evaluations of the usefulness of different aspects of

the booklet, separated by category: 'Very acceptable,' 'Acceptable,' 'Somewhat

Acceptable,' and 'Unacceptable.'

Aspects of the booklet: Most teachers I consulted (about 10) ranked these

features as "Very acceptable," while around 5 rated them as "Acceptable." Only 1 gave

them a "Somewhat Acceptable" rating, and no one classified them as "Unacceptable."

Clear instructions: The most rated factor (12 teachers) was "Very acceptable." 3

of them signified it as "Acceptable," and just 1 ratified it by marking "Somewhat

Acceptable." None found it "Unacceptable."
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Booklet content: For clarity, around 10 respondents considered the content to be

"Very acceptable." About 5 gave it "Acceptable," and only 1 were "Somewhat

Acceptable." There were no negative responses.

Viability of the booklet: 10 responded with "Very acceptable," and 5 selected

"Acceptable." One respondent rated it "Somewhat Acceptable," and there were no

negative ratings.

Customization: Regarding customization, results stayed positive as just above

half the respondents (10 teachers) gave it a response of "Very acceptable." 5 were

scored "Acceptable" and 1 teacher rated "Somewhat Acceptable." None of the

respondents chose "Unacceptable."

In sum, all measured aspects of the booklet received high scores, with most

teachers rating their experience as "Very acceptable" or "Acceptable" and no individual

stating it as unacceptable. This, in turn, indicates the helpfulness and relevance of the

booklet as per teachers' requirements. This positive response to the proposal aligns with

the research suggesting that educational tools designed with clear instructions

(particularly with flexible applications and coverage of user-friendly instructions)

support effective teaching by enhancing engagement in instructional design (Richards,

2014). These results highlight the usefulness of the booklet in serving the functional

needs of language teachers. as stated in the results.
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Conclusions and Recommendations

Conclusions

This research highlights the significance of this data and suggests that combining

or adding online speaking communities such as Flip into English language learning

settings can be possible. It might also help to develop oral skills and self-confidence.

According to the study's findings, learners' perceptions, interaction, and

participation in online speaking communities are vibrant environments conducive to

interacting around varied content, the relevance of interaction, and activities to real life.

For instance, students choose personalized topics about their hobbies, cultural traditions,

and what they want to achieve in life, showing that student engagement increases if the

topic is more relatable. It was also found that certain interaction types, such as debates

and collaborative activities, were especially useful in encouraging students to learn

more vocabulary and feel more confident when speaking. Such findings highlight the

importance of using instruments geared towards the propensity to prevent student

dropout, offering instructional materials that are scalable and sensitive to learners'

preferences, such as their preferred device or traveling dreams, in order to ensure

optimal participation and learning.

To capitalize on the perceived benefits teachers and students gain from online

speaking communities, educators should draw attention to platform-specific tools that

facilitate such benefits (e.g., increased comfort, confidence, and participation). Goal-

driven, target-specific sessions, debates, questions and answers, and reflective

discussions can be structured to facilitate active learning. Furthermore, timely feedback

on participation trends keeps learners up-to-date with their progress and encourages
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them to participate continuously. If participation continues high but changes in

frequency or intensity, further investigation may be warranted by following trends

among activities most beneficial for students and considering adjusting based on what

students perceived benefits from the activity within their context. Generally, educators

can perpetuate high levels of engagement while attaining language growth over time by

carefully monitoring what is perceived as beneficial to student learning.

This study demonstrates the potential of the developed booklet as an insightful

resource in online speaking communities to support speaking skills and vocabulary

practice. The booklet removes the division between theory and practice foundations to

meet students' linguistic needs while tapping into engaging platforms such as Flip.

Effective prompts appropriate to the culture of a diverse classroom. The findings from

the learners’ feedback provide evidence that the booklet enhances an interactive and

lively language learning process, contributing ultimately to a higher positive impact on

their success in learning new languages.

This study successfully met its objectives by developing a teacher’s booklet to

use Flip for an online speaking forum based on vocabulary development among English

learners. The booklet focuses on theory and practice in teaching, with semi-structured

activities, individual prompts, and culturally targeted vocabulary-building materials. It

also highlights active engagement and offers teachers concrete ways to engage students

and build their confidence in speaking English. The booklet gets in between traditional

and digital learning and working environments, reflecting on the needs of current

contemporary pedagogies and providing a flexible and scalable tool for teaching.
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Recommendations

When creating online speaking communities, design activities and prompts that

interest the learners and their cultural contexts to enhance engagement and satisfaction.

This may include allowing developmentally flexible topic options that accommodate

varied learner preferences, such as autobiographies and debates for or against a position.

Personalization and inclusivity can create a close-knit community of

practitioners, which makes it easier for learners to interact.

Use activities that address students' interests, call their attention, and gain higher

self-confidence and better articulation to help participation trends.

This booklet should be included as an optional approach to supporting educators.

This approach includes using the booklet, describing activities across different

classroom dynamics, and using other technology tools.

Future versions of the booklet will integrate students’ and teachers’ feedback to

improve its continuous alignment with learners' evolving needs and educational context.

This booklet can be included in larger lesson plans, balancing student interaction

on digital platforms and adapting activities to different classroom types.
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ANNEXES

Link for the Booklet

https://designrr.page/?id=413646&token=3285257315&type=FP&h=9936

Link for Validation of the Instruments

https://drive.google.com/drive/folders/1NcZhzvrHmiE7EBc2Uu9fF95LBNaQS89Q?us

p=drive_link

Link for Validation of the Proposal

https://drive.google.com/drive/folders/1Lh-ttoxPDo-

5Q8kt7wVwHDaccHUr3OnH?usp=drive_link

Link for Proposal Materials and videos.

https://drive.google.com/drive/folders/1mkLqhTksR8niwGD2Scy2d3PhwxLPf17i?usp=

sharing

Link for Proposal Application in Teams

https://teams.microsoft.com/l/channel/19%3AZwZmXcmpQOaG4C7g5nv1wyHjNtL

9YXcWYGH0Y1833NU1%40thread.tacv2/General?groupId=eb9d0ebb-a98f-48b1-

bb16-e61fcd036edd

https://designrr.page/?id=413646&token=3285257315&type=FP&h=9936
https://drive.google.com/drive/folders/1NcZhzvrHmiE7EBc2Uu9fF95LBNaQS89Q?usp=drive_link
https://drive.google.com/drive/folders/1NcZhzvrHmiE7EBc2Uu9fF95LBNaQS89Q?usp=drive_link
https://drive.google.com/drive/folders/1Lh-ttoxPDo-5Q8kt7wVwHDaccHUr3OnH?usp=drive_link
https://drive.google.com/drive/folders/1Lh-ttoxPDo-5Q8kt7wVwHDaccHUr3OnH?usp=drive_link
https://teams.microsoft.com/l/channel/19%3AZwZmXcmpQOaG4C7g5nv1wyHjNtL9YXcWYGH0Y1833NU1%40thread.tacv2/General?groupId=eb9d0ebb-a98f-48b1-bb16-e61fcd036edd
https://teams.microsoft.com/l/channel/19%3AZwZmXcmpQOaG4C7g5nv1wyHjNtL9YXcWYGH0Y1833NU1%40thread.tacv2/General?groupId=eb9d0ebb-a98f-48b1-bb16-e61fcd036edd
https://teams.microsoft.com/l/channel/19%3AZwZmXcmpQOaG4C7g5nv1wyHjNtL9YXcWYGH0Y1833NU1%40thread.tacv2/General?groupId=eb9d0ebb-a98f-48b1-bb16-e61fcd036edd
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