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El presente tema de investigación tuvo como objetivo principal el de evaluar, la efectividad 

del aprendizaje basado en proyectos en el desarrollo de la destreza comunicativa de Speaking 

en los estudiantes de nivel A2 de la ciudad de Ambato. Adicionalmente, se diagnosticó, y se 

implementó este proyecto en estudiantes de 18 a 22 años de una manera dinámica, 

interactiva, donde los estudiantes puedan desarrollar su destreza comunicativa en un 

ambiente más constructivo y cooperativo con la intención de que puedan mejorar su destreza 

productiva de Speaking dentro y fuera del aula de clase. Como parte metodológica, el 

enfoque fue cuantitativo y el proceso de la investigación fue pre experimental con el fin de 

determinar la efectividad del Aprendizaje basado en proyectos en el desarrollo de la destreza 

de Speaking. En este caso, se tomó como población a 28 estudiantes para el desarrollo de 

esta investigación, Por lo tanto, se aplicó un Pretest y post test respectivamente para analizar 

cambios antes y después de la aplicación del tema de investigación a los estudiantes. Después 

de este proceso, se utilizó el test de Wilcox para determinar la validez de la hipótesis con el 

resultado 0,15 donde se aprueba la hipótesis de investigación. Como conclusión, se obtuvo 

que el aprendizaje basado en proyectos influye considerablemente en el desarrollo de la 

destreza de Speaking en los estudiantes ya que se fomenta que el estudiante sea la parte más 

activa y participativa en su propio aprendizaje de una forma más interactiva y desarrollen la 

destreza comunicativa del idioma inglés. 

 

Palabras Claves: Aprendizaje basado en proyectos, Speaking, interacción, destreza 

comunicativa 



xii  

UNIVERSIDAD TECNOLÓGICA INDOAMÉRICA 

FACULTY OF EDUCATION SCIENCES 

MASTER IN PEDAGOGY OF NATIONAL AND FOREIGN LANGUAGE 

 

AUTHOR: Héctor David Murga Santos 

TUTOR: Msc. Verónica Gissela Jarrin Escobar 

 

 

THEME: PROJECT-BASED LEARNING AND ITS IMPACT ON THE DEVELOPMENT 

OF ORAL COMMUNICATION SKILLS AT THE A2 LEVEL. 

 

 

ABSTRACT 

 

The primary objective of this research was to assess the effectiveness of Project-Based 

Learning (PBL) in developing speaking skills among A2-level students in Ambato. 

Additionally, the study included a diagnostic phase and the implementation of the project 

with students aged 18 to 22, using a dynamic and interactive approach that enabled learners 

to develop their communicative skills in a more constructive and cooperative environment. 

The aim was to improve their productive speaking skills both inside and outside the 

classroom. Methodologically, the study employed a quantitative approach with a pre- 

experimental design to determine the effectiveness of Project-Based Learning in developing 

speaking skills. The population consisted of 28 students. A pre-test and a post-test were 

administered to analyze changes before and after the implementation of the research 

intervention. After the intervention, the Wilcoxon test was applied to determine the validity 

of the hypothesis, yielding a result of 0.15, which supported the research hypothesis. In 

conclusion, the findings suggest that Project Based Learning has a significant impact on the 

development of speaking skills, as it fosters active and participatory student involvement in 

their own learning process, promotes interaction, and enhances the development of 

communicative competence in the English language. 

 
KEYWORDS: classroom interaction, communicative skills,project-based learning, speaking 

proficiency. 



1  

INTRODUCTION 

 

Importance and relevance 

In Ecuador, it has been a challenge to teach students from university English as a foreign 

language since they feel that they are imposed to learn and acquire the language as a requisite 

to graduate as professionals. However, some of them learn the language because they feel 

that this language can significantly contribute to their personal and professional growth. 

Besides, the methodology applied into the class has been traditional in some of these 

institutions since contents used from the book focuses on grammar translating methods which 

hinder the possibility to make learners to communicate in real-life contexts. However, 

Pervaiz et al., (2022) argues, that “in his acquisition-learning hypothesis, language 

acquisition is more important than language learning and speakers should not focus on their 

form of their statements, but on communicative performance” (p.2). In this case, it is needed 

to implement project-based learning where real-life situations can be employed to promote 

students to produce communicative skills in a more interactive environment in addition to 

make them feel confident, collaborative and actively engaged into the classroom. Besides, it 

is paramount it does not become a teacher-centered class, but most important to become a 

student-centered class where learners construct their knowledge where they can feel 

confident into the class, communicating and being the main role of their own learning process 

and the teacher becomes a facilitator. Jaramillo (2019) states, that “PBL is one of the 

approaches that allow students to improve their speaking skills because students are focused 

on their performance, not on accuracy” (p.5). It is relevant to implement and foster useful 

methods and strategies in the most appropriate learning context to acquire English as a 

foreign language since it will be great if it is learned another language apart from the mother 

tongue language. Learning this language has become a challenge since it is a long process 

and takes time. 
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The research will be implemented in higher education through the PBL method and its 

influence in Speaking skills where university students are the most essential part of this 

investigation. According to different universities, learners must take six levels related to the 

Common European Framework of References (CEFR) in languages with a B2 level at the 

end of the learning process where they should become independent speakers and acquire 

an intermediate level and management of the language in terms of their learning process. 

Additionally, the learners must have a correct use of the four skills such as Reading, 

Writing, Listening & Speaking respectively. In this case, the ministry of education in 

Ecuador, has adopted the CEFR for languages for learning, teaching and evaluation as a 

referent for the development of curricular guidelines of English (AICLE). In this case, this 

language is a principal priority for the acquisition of English not only in higher institutions 

but also in primary and secondary institutions. For that reason, it is necessary to apply 

project based-learning to promote communicative strategies to enhance speaking skills in 

students in various aspects such as fluency, pronunciation and communication into the 

classroom and permit that they can cooperate and produce their own learning with 

innovative ways to express themselves into the class in the most comfortable way. The first 

article called “Project-based learning and speech sub-skills for student motivation” by 

Juana Guillermina Sotamba Romero & Tammy Fajardo-Dack at Universidad Católica de 

Cuenca” states that it is quite useful to use PBL to check sub-skills and motivation in 

students which is strongly important in order to foster students’ communication. 

Furthermore, they can develop their communicative skills by means of activities with their 

classmates to create real communication through the interaction that they produce into the 

class. Also, this project allowed to explore sub-skills through PBL. It also helped to check 

the perceptions to increase students’ motivation. In the Ecuadorian context, the national 

guidelines given by the Ministry of Education (Ministerio de Educación, 2014) regarding 
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secondary students’ exit profile on oral proficiency level claims that students need to be 

able to “have a repertoire of language which enables them to explain the main points in an 

idea or problem with reasonable precision” (p. 23). For this purpose, Project-based learning 

can provide a problem and the students are the main responsible in order to find solutions 

with different activities in the complete process and it help them learn from others. They 

are able to increase their motivation since they become more curious when making more 

interaction and let themselves know each classmate to create more confidence. Although it 

depends on students’ contexts and beliefs, there is a close and important relationship 

between motivation and language acquisition (Wahyuningsih & Afandi, 2020). In this case, 

they are able to believe in each other and respect their contexts and believes in order to 

create a harmonious collaborative environment.The second article is called “Project-based 

learning: Enhancing EFL students’ Speaking skills through VLOG” by Febriyanti Nugroho 

and Mirjam Anugerahwati in Indonesia was action research where 11 students were taken 

into account in order to develop a PBL with a technological tool called “VLOG” on a cycle 

where the results where promising to enhance grammar, pronunciation, fluency, accuracy 

and content. In this context, the learning has been traditional since old- fashioned methods, 

techniques and strategies were applied with the main focus on grammatical structures. It 

hindered the speaking production. Besides, the English classes were teacher-center when 

the class should be learner-centered. Walter & Williams (2022) claims, that “the teacher 

has a role as a facilitator” (p.3). For this reason, the teacher should guide the learner to 

construct their own learning giving the correct learning tools and the feedback to improve 

their communicative skills. Abdul et al. (2021) states that “a child follows an adult's 

example and bit by bit build up the ability in this case is speaking-to do specific tasks 

without help” (p.9). In this context, the teacher becomes like a father when their pupils 

through an example, they can repeat and after improve their learning skills. The learning 
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process normally takes time but when the student repeat again and again, they can change 

the way they communicate and improve and update their Speaking skills. This PBL is really 

beneficial to encourage learners to create their learning context and improve their skills to 

use them in real-life situations. 

Problem tree 

 

 

Problem statement 

 

Today, education has strongly evolved since there is technology and learning process 

becomes much easier. However, there are still productive learning restrictions since the 

classes are more teacher-centered and the only focus in EFL should be the active 

participation of the students. In this case, the learning process becomes monotonous and 

the students become passive learners. It mainly occurs because the teacher is not update 

with new innovations for teaching. It is crucial to innovate and implement different 

methods, strategies and activities where learners become the main role in their learning 

process. Mardiani & Hanifah (2023) establish, that “a student’s engagement in the language 

learning process and the quality of their learning outcomes are significantly impacted by 

the teaching method adopted by the instructor” (p.10). It is highly paramount to promote 

an environment where learners can produce their learning not only by observing but also 
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learning by doing where they can experiment with language and promote interaction with 

their classmates. With this, they can loss fear at the time of Speaking into the class. Learners 

realize that they need to practice the target language regularly in the classroom in order to 

overcome shyness and hesitation. Alquarashi (2022) also cited, that “human 

communication is a complex process” (p.8). It takes time and it is fundamental that the 

teacher can promote interaction into the class and foster real-life communication where they 

can be exposed to talk to other people in the real world. 

 

Another problem to note is that the teacher focuses individually on each student because 

they tend to ask and answer questions when the main purpose should be to make students 

interact and practice the language to engage and improve their communicative skills but it 

is not done according to the methods and techniques used by them. At the end, it is needed 

to recognize these issues in order to find solutions to make students an active part of their 

learning to help them produce the language in effective ways where the teacher becomes 

the facilitator and they produce it. 

 

Hypothesis or Research Idea 

 

Implementing Project-based learning activities will significantly influence the 

improvement of Speaking skills in A2 level students. 

 

Beneficiaries 

This investigation aims to research the impact of implementing project – based learning 

activities to help students improve their speaking skills with communicative activities. 

This study will involve a group of learners from A2 level, comprising from 20 to 28 

students from 18 – 22 years old as EFL learners in the city of Ambato. Participants 

involved in the study will benefit from the application of the project based-learning in 

order to help them increase their interaction, speak confidently and find solutions with 
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other classmates to a problem where they will learn from each other in order to cooperate 

and construct their learning. This research will provide teachers other ways to apply 

speaking skill activities and how to give the proper management into the class. 

 

Research question 

➢ How does project-based learning influence the improvement of Speaking skills in 

A2 level students in the city of Ambato? 

 

Objectives 

General objective 

➢ To evaluate the effectiveness of project-based learning in development of 

speaking skills with A2 level students. 

Specific objectives 

 

➢ To diagnose the level of students in speaking skills with A2 level students. 

➢ To implement project-based learning activities for developing communicative 

skills. 

➢ To evaluate the effectiveness of project-based learning in speaking skills 

development. 

➢ To show the benefits of Project-based learning in communicative skills. 
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CHAPTER 1: THEORETICAL FRAMEWORK 

 

This chapter is based on analyzing different studies that may support the research about 

the use of project-based learning to improve Speaking skills in A2 level students from 18 

- 22 years old. For this purpose, it will be revised articles with previous studies about the 

two variables for this study. Besides, it will be reviewed and visualized the objectives, 

methodologies, instruments and results from previous research in order to support this 

investigation. Finally, this research will be supported with academic articles from the last 

five years, citing and referencing the authors that contribute to enhance and innovate 

teaching and learning process in EFL learning process. 

 

 

Previous Studies 

 

Jaya et al., (2024) developed an investigation project whose main objective was to 

investigate the effectiveness of PBL in improving Speaking proficiency and self- 

confidence in students at university PGRI Palembang in Indonesia. It was quasi- 

experimental research where 40 undergraduate students were part of it. They were divided 

in 2 groups. One of them was a control group and another one was an experimental group. 

In the experimental group, they used PBL with the social media Instagram in order to 

improve their Speaking skills. In this group, there was a substantial improvement in their 

speaking skills and confidence. Meanwhile in the controlled group, there were traditional 

methods in which limited interactive elements were applied. In the results, the 

experimental group showed important improvements because they showed more 

confidence and it promoted the effective use of social media with PBL to reduce anxiety 

in students. Finally, the experimental group started with the pre-test average of 64,70 and 

at the end, they had an average of 85,60 which demonstrated improvement and a very 

good effectiveness of PBL in improving Speaking skills in the group studied. 
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This investigation supports the application of PBL in order to enhance Speaking skills 

with students from high level since the previous study provides supporting information 

to be applied and it will foster to take some fragments of it in order to observe the 

effectiveness of applying PBL to improve their communicative skills and how they react 

at the moment of interacting, collaborating and using English in real-life situations. 

Gonzalez & Miñan (2023) carried out research whose objective was to develop oral 

expression to produce language effectively by improving fluency, clarity and coherence 

but also, using non-verbal communication through movements and gesticulation. It was 

done through the quantitative design. In the experimental methodology, there were 27 

students from ninth level from high school that were part of this research. At the 

beginning, they were applied a pre-test through and a post-test where it was more than 

evident that they had vocabulary problems and the significance use of their mother tongue 

language. As a conclusion, it was noted that the application of PBL improves oral 

communication through engaging and entertaining lessons that can encourage learners to 

produce the language more efficiently. 

In this context, this article also supports the research since it was applied into a high 

school. It was noted that students used their mother tongue language and they didn’t have 

enough vocabulary to improve their communicative skills. However, the application of 

PBL was effective with the group mentioned and it also depended on the real-life contexts 

where the learners were engaged since they could be in constant connection with the 

language and the activities involved in PBL. 

Sotamba et al., (2022) developed this investigation whose objectives were to explore the 

Speaking subskills at the moment of using PBL but also to visualize the teachers’ 

perceptions to foster motivation into the classroom. It was pre-experimental research 

where 27 students from secondary school took part in it. The data collected was through 
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surveys such as pre-tests and there was use of rubrics to assess the vocabulary, 

pronunciation and grammar respectively. The results indicated that PBL engaged students 

to practice their Speaking skills. At the beginning, they pointed out that the interviews 

helped to improve their fluency but the results didn’t show a significant improvement in 

their subskills. At the end, the learners were compromised to work with this kind of 

project to develop their communicative skills. 

This investigation also gives a sense of commitment to work with the improvement of 

Speaking skills with the application of PBL since it promotes real-life situations not only 

to make students practice the target language but also to develop each subskill little by 

little and measure the effectiveness of applying project-based learning during the 

communicative activities into the classroom. 

 

 

Social constructivism. 

 

This teaching and learning theory were proposed by Lev Vigotsky in 1968 where he stated 

that culture and language are the frameworks where humans can understand reality by 

means of experience and communication. He also mentions that culture and language play 

a fundamental role in human development and how they perceive the world. In this case, 

language serves as useful purpose to communicate with others, according to the cultural 

setting and background. Azeez (2023) mentioned that “social construction of knowledge 

takes place in various ways and at different locations” (p. 11). Into the classroom, it is 

essential to make students interact, making a learner-center class where collaboration and 

language production are essential to acquire and experience communicative skills 

according to how learners may interpret and understand the world in real-life contexts. 

Additionally, the teacher becomes a guidance and an advisor where they can put learners 

together to start learning because they do not have the knowledge what other people have. 
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In this sense, Imbaquingo & Cárdenas (2023) puts it in their own way that the level of 

potential development (academic achievement) is the level of development that the 

learner is capable of reaching under the guidance of teachers or in collaboration with 

peers. 

Learners are able to reach their own knowledge in their own terms but they cannot do it 

alone. They need to cooperate since they have knowledge that their classmates do not 

have. In this context the teacher is able to give some assistance to the learners to instruct 

and organize them for task-based activities where they can get to know each other, interact 

and cooperate since they can build-up their knowledge based on their needs and interests. 

 

 

English Teaching methods 

 

Currently, English is considered as the international language for communication in a 

globalized world. Today, it is prioritized the access to this language related to the context 

and cultural background. Furthermore, teaching should not be focused on merely 

grammatical structures, it should be used of the language in different contexts in order to 

be adapted to the new reality (Zhang & Ma, 2023). For this purpose, learners must be 

exposed to real-life situations when producing the language meaningfully because it is 

paramount to connect the learners into the language, context and cultural background in 

order that they get exposed to the learning environment and produce it in a more 

interactive way with their peers. Hairuddin & Irmawati (2024) explains that “the three 

main teaching styles are direct instructions, inquiry-based learning and cooperative 

learning”. In this case, when the teacher or instructor applies these methods, the class 

becomes more manageable and creates a better connection with the learners. In the direct 

instruction, the teacher become an explanator of a topic where they give lectures and 

teacher-led demonstrations. Finally, the cooperative learning is the most essential part of 
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the students’ learning process since it fosters to develop responsibility and help to create 

a better social environment when developing their skills through their communicative 

activities. 

 

 

Language teaching methods 

 

In time, there has been disparate language teaching methods to promote English learning 

acquisition but those methods have been questioned, depending on the respective purpose 

to be applied. For instance, there will be a brief description of some of them. The direct 

method started as the natural method where the main focus was the target language and 

the mother tongue language was restricted. The vocabulary was taught by demonstration. 

After that, it came the audio-lingual method. This method took some important fragments 

from the direct method and included the four skills such as Listening, Speaking, Reading 

and writing. It was focused on dialogues, repetition and memorization but also 

emphasized the correction, of pronunciation, stress and intonation. Al-Bahadli et al. 

(2023) mentioned that “language is not a habit structure. Ordinary linguistic behavior 

characteristically involves innovation, formation of new sentences and patterns in 

accordance of rules with great abstractness and intricacy” (p. 15). In this context, learning 

a language must be practiced but also innovated with new methods and techniques 

because learners must experiment with language in terms of confidence and collaboration 

in order to modify or making changes in the development of communicative competence. 

Another language teaching methods is the Communicative Language Learning (CLL) 

fostered by Charles A. Curran in 1972. In this method, the teacher gives advice to learners 

to learn through meaning not in grammar accuracy or form in a learning background. In 

this context, the learning process was based on peer support and environment. Gabuardi 

(2021) observed that “in the basic form of CLL, students (8 to 12 maximum) sit in a circle. 
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There is a small portable tape recorder inside the circle. The teacher (who is termed the 

‘Knower’) stands outside the circle. When a student has decided on something they want 

to say in the foreign language, they call the Knower over and whisper what they want to 

say, in their mother tongue. The teacher, also in a whisper, then offers the equivalent 

utterance in English and the student attempts to repeat the utterance” (p. 12). Through 

this point, it is relevant that the teacher keeps their distance from their learners from the 

cycle in order that they discover and construct their knowledge. The teacher can assist the 

learners with some assistance in the target language since it is better a learner-centered 

class. 

 

 

Project-based learning 

 

This teaching and learning method are connected with the communicative language 

teaching which allows interaction with the learners in which they will have a problem and 

they will find solutions to it. For learning English, the students have different stimuli and 

alternatives in order to develop it through research. Some of these stimuli can be about 

social interaction, extra points and a real grade but the most important thing is the social 

interaction that they may have when wake up their curiosity and being involved into real 

situations. The main feature of PBL is setting the student at the center of the teaching- 

learning process and it can be done both in a disciplinary and interdisciplinary (Liu & 

Zuo, 2022). This method is mainly focused on the student-centered class where they have 

a problem and build-up their possible solutions. In this way as a group, the learners must 

question what it may be right or wrong to get as many possibilities as possible. 

However, this method faces challenges such as technology and time constraints. For 

instance, some students face challenges like technology when they do not have enough 

knowledge about that area (Palmgren et al., 2021). Time is another challenge both for 
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teachers and students. Chang et al. (2024) states that “it is essential to establish projects 

with a realistic, short timeline of a month or so on” (p.22). For these issues, the students 

should be instructed by the teacher about technological tools to be explored in order that 

at the end the project may be successful. Additionally, the teacher should provide possible 

deadlines to the learners to progressively do the activities and make the project working 

in terms of progress and feedback. 

 

 

English language learning 

 

In the world today, it is always fundamental to know the mother tongue language but it is 

also relevant to learn a second language. For this purpose, it is necessary to learn and 

acquire English since it is considered as the international language for communication 

and interaction with other people (Saad & Zainudin, 2022). Besides, it has been estimated 

that half of the world’s population is multilingual, and the acquisition of more than one 

language has been connected with cognitive benefits throughout the lifespan (Zheng et 

al., 2022). In this sense, it is strongly paramount to learn more than a language to 

communicate with other people around the world in order to transmit ideas, knowledge 

and believes that can be a great academic and personal experience to be open to many 

opportunities of interaction. Today, English is regarded as one of the most important 

languages in the world for communication. Clark & Shin (2024) said that “a good 

command of English is the stepping stone to better educational, and job opportunities, 

and higher social status (p.25)”. These academic benefits of learning and understanding 

a language are not seen by adolescents and teenagers because they see the language 

imposed or as an academic requisite to study a subject or career. Nonetheless, a learner 

can take advantage at the English language as another communicative tool to expand their 

academic knowledge to open opportunities to explore the world. 
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English language skills 

 

For learning any language, it is strongly necessary to learn the four skills which are 

Listening, Speaking, Reading and Writing, respectively. These skills are connected to 

receipt and produce the language. The correct application of the teaching and learning 

process depends on different techniques, strategies and methods applied into the class. 

Hiver et al. (2020) found that “literature on language learning supports the integration of 

the language skills and asserts its significance in developing language learners’ 

communicative competence and enhancing their language proficiency level” (p.12). 

According to the author, it is expressed that the 4 skills must be processed by the leaners 

to have a better understanding and use of language, covering all the bases to promote a 

better knowledge and the language production may be more effective. It is also 

fundamental to implement language skills to encourage and improve communicative 

competence. For this aspect, all the skills must be worked together according to their 

receptive and productive skills since Listening is receptive and the same one is connected 

to speaking which is productive and Reading is receptive and this one is connected to 

writing which is productive, too. At the end, the learning and teaching process must be 

taken into account very carefully in terms of strategies, techniques and methodology. 

Productive skills 

 

The productive skills consist of Writing and Speaking in which learners must develop the 

communicative competence to write and speak not before having developed Reading and 

Listening comprehension. Once developed these receptive skills, the learners can produce 

the language into and out of the class. It is a process that takes time to internalize but after 

this, the students can have the tools to produce the productive skills successfully. 

However, these skills not only are to write or speak but also, they have other 
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characteristics to be applied into and out of the class. Figueredo et al. (2022) explains “a 

 

´second´ language has social functions within the community where it is learnt, whereas 

a ´foreign´ language is learnt primarily for contact outside one´s community” (p. 8). In 

this reference, the foreign language explores other environments in which there are more 

possibilities to explore other communities than the one where a learner belongs. Active 

skills or productive skills are the means to transmit and communicate information either 

in a written or spoken way. The use of these productive skills must be reciprocal to get 

interaction and communication, depending on the environment and socio-cultural 

context. Cheung et al. (2021) point out, that “rather than implementing activities that 

concentrate attention strictly to accuracy, plenty of language instructors focus on 

promoting communicative competence in language students by applying communicative 

activities” (p.125). For this reason, there must be applied communicative skills where 

Speaking and Writing are involved in order promote students to lose fear to produce the 

skills previously mentioned. This observation helps understand that language is acquired 

in an environment of interaction, meaning, function and purpose when learners are 

producing the language by means of confidence. 

 

 

Speaking skills 

 

This productive skill allows students to develop their communicative competence. It is 

focused on function than form and how students can express themselves with other 

contexts and situations. Besides, the use of language in terms of pronunciation, accuracy 

and fluency plays a fundamental role to achieve the necessary communicative skills to 

produce communication with other people in the real world. However, it is difficult to 

deal with these situations since not all the learners have the same input and output. For 

that reason, the teacher uses different methods, strategies and communicative activities to 
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allow students express appropriately, depending the context. Sabnani (2024) says, that 

“We can hardly force them into a straightjacket of pre-selected strategies. Most of us 

would agree that we should encourage spontaneity, creativity and originality in language 

use” (p.7). Teachers should promote Speaking interaction without forcing their learners 

because they need to be spontaneous at the moment of involving into the language and 

the teacher can provide the assistance in order to produce the language in good conditions. 

Providing students with a variety of situations and real speaking tasks play a significant 

role in the improvement of students’ fluency when speaking (Petrosino et al., 2024). In 

this case, the learners are more worried in fluency than accuracy because the main purpose 

of the speaking skills is to provoke students to use the language in real environments. At 

the end, the most important part of language is to speak since students make mistakes and 

those mistakes help them to improve and have a better understanding about the language 

and how it can work for them. 



17  

CHAPTER 2: METHODOLOGICAL DESIGN 

 

 

Research approach and design 

 

The present investigation project is focused on a quantitative method since it will allow 

to find information about statistical data on the topic established. Creswell & Creswell 

(2018) has given a very concise definition of quantitative research as a type of research 

that is “explaining phenomena by collecting numerical data that are analyzed using 

mathematically based methods (in particular statistics)”. (p. 2). In this case, the project 

will be related to the use of Project-based learning and its influence in improving 

Speaking skills. In fact, the two variables will be studied and some data collection will be 

got in order to diagnose and evaluate the level of students and the effectiveness of 

applying PBL at the end of the research, in terms of the main topic, objectives, data 

analysis, results according to the hypothesis of investigation. 

In this research, a pre-experimental design is applied in a selected group of students to 

check how the independent variable influences the dependent variable. In this case, there 

are previous studies that may support the investigation to be developed. For the pre- 

experimental design, there will be one complete class from 20 – 28 students where the 

two variables will be studied according to the general and specific objectives to determine 

the effectiveness of Project-based learning and the impact that it might produce to 

improve Speaking skills with the intention to observe cause and effect related to context 

in this investigation. 

 

 

 

Description of the sample and the context of the research 

 

This research will be through a simple random sampling since it seeks for making 

everyone participate in the investigation. Petrosino et al. (2024) mentions that “Cluster 
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sampling is ideal 

when it is impossible or impractical to compile a list of the elements 

composing the population” (p. 12). According to this author, all the students from one 

classroom will be selected to do this investigation where some of them will be taken into 

account. The idea of taking this sample is to see the two variables according to the cause 

and effect with a possible outcome. The group selected will be from A2 level from 

university. The age for this group will be from 18-22 years old. Finally, the gender of 

these learners are 12 men and 16 women with the intention to diagnose the use of 

Speaking skills in those students and the impact that PBL will produce in their learning 

environment. 

This investigation will be carried out at university which is located in an urban area in the 

city of Ambato. For this purpose, the students must take a Speaking pre-test to determine 

their English knowledge. At the end of this process, they must take a post-test Speaking 

test to determine the effect that project-based learning provoked on the students in order 

to enhance Speaking skills and how it affected positively on them. 

 

 

Data collection process: 

 

Techniques and Data collection instruments 

 

For the development of this research, the instruments to be used are a questionnaire with 

a pre-test and a post-test with standardized questions from Cambridge. For example, Boss 

& Krauss (2022) outlined steps typically used in the procedure for a pretest-posttest 

control group design with matching participants in the experimental and control groups. 

However, this process will be focused only on the pre-experimental design where the tests 

previously mentioned will be applied before and after the application of the project. In 

this stage, the learners will be asked personal questions, informative questions and 
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discussion questions about daily real-life topics to check the level that they have. At the 

end of the research process, they will be evaluated through a standardized post-test to 

measure the improvement of the learners in relation to their communicative Speaking 

skills. 

Another possible technique selected for this investigation will be the Likert scale. Tan & 

Huet (2021) said, that “The Likert scale is widely recognized as an easy and reliable 

scaling technique” (p.11). Besides, it is easy to measure and understand respondent 

perception (Subedi, 2016). Van Boardman et al., (2021) stated, “that respondents found 

a Likert scale to be more manageable and faster than other scales” (p.26). In this context, 

there will be 10 statements to be applied to the subject to the study where the data will 

measure the experience of the students in PBL and its influence on Speaking skills. The 

answers from the scale will start from strongly agree with strongly disagree where 

students will reflect their experiences, control group and appropriate application of PBL 

activities and its influence to improve Speaking skills into the classroom. Finally, there 

will be sufficient results in the data collection to test the hypothesis and evaluate the 

objectives reached in the project. This technique will be used if necessary. 

 

 

Validity /Reliability 

 

The validity of the instruments will be done by using Cronbach’s alpha to see the 

effectiveness of the Likert scale at the moment of measuring the items to be implemented 

in the research. A scale’s internal consistency is quantified by a Cronbach’s alpha (α) 

value that ranges between 0 and 1, with optimal values ranging between .7 and .9. For 

example, the 10-item PSS has excellent internal consistency across many published 

reports, with the original source publication, reporting internal consistency values of α = 

.84–.86 in three studies (Edelsbrunner et al., 2025). In this parameter, the questions will 



20  

be checked and if they do not pass the validity, there will be significant changes so as to 

make the survey instrument valid to be applied in the investigation process and check if 

the hypothesis is valid or null. 

It is common to see the reliability of instruments used in published science education 

studies framed in terms of a statistic known as Cronbach’s alpha (Hussey at al., 2025). 

Zakaiya, (2022) mentions, that “Cronbach’s alpha has been described as one of the most 

important and pervasive statistics in research involving test construction and use” (p. 48). 

Besides, its use in research with multiple-item measurements is considered routine 

(Kalkbrenner, 2023). In this information it will be paramount to verify the reliability of 

the instruments of the survey with the 10 items according to Likert scale in order to be 

the most specific possible and with that, establish the appropriate research techniques and 

instruments that will finally be applied in the project to the subjects of this investigation. 

Analysis of the results 

 

In this section, it is discussed the analysis of the results obtained in detail, after the 

implementation of project-based learning in order to foster improvement in Speaking 

skills in A2 level students. This learning method permits to construct students’ knowledge 

by working in groups in order to create their own objectives, goals and activities, using 

real-life situations and contexts where the participants are able to self- discover their own 

learning, fostering their ideas and construct the scenarios in order to produce 

communicative skills on their own in a great and effective way. 

 

 

The main purpose of this analysis is to evaluate the influence of project-based learning 

method on students' performance in speaking skills, as well as to identify the changes 

visualized, during the process of the research into the classroom. In addition, it explores 

how the implementation of the project can encourage students to use their own learning 
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process in order to interact, present ideas, use their creativity at the moment of producing 

their final product in a more constructive and communicative way. 

 

 

For this purpose, a quantitative approach was applied, joining both statistical results 

derived from pre-test and post-intervention tests for Speaking skills. The interpretation of 

these data will permit to determine to what level of success the application of project- 

based learning method contributed to the achievement of the established objectives and 

will provide solid basis for future educational interventions with the objective of assisting 

the teacher with new and innovative activities to foster more communicative and dynamic 

activities to improve speaking skills in young adults of elementary levels. 

 

 

The results were carried out using SPSS (Statistical Package for the Social Sciences) 

software. Descriptive analyses were applied to calculate measures of central tendency and 

dispersion, such as means, medians and standard deviations. In addition, statistical tests 

were carried out to assess the significance of differences among the pre-test and post-test 

results. The comparative analysis permitted to determine whether the Project-based 

learning method had a major and satisfactory effect in order to improve Speaking skills 

in student of A2 level. The results were interpreted in the context of the theoretical 

framework to validate the research hypotheses and evaluate the effectiveness of the 

intervention. 

 

 

Pre-test description 

 

The established pre-test is a paramount methodological way where it was essential to 

identify and evaluate the initial level of speaking skills in terms of grammar, 

pronunciation, fluency, Vocabulary and comprehension related to a questionnaire adapted 
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from the Key English test (KET) chosen from Cambridge and validated by experts which 

provides a tool with a high degree of validity and reliability which gives guarantees for 

the application of the research and is widely recognized around the world in educational 

contexts. 

 

 

It is also important to mention that the selection of the KET as an instrument, shows the 

problem identified where students are not directly exposed to English as a foreign 

language when producing Speaking skills in an interactive and creative way with other 

learners. This aspect is fundamental since it is necessary students can create interaction 

with others in order to learn from others and construct their own learning to experiment 

and touch the foreign language and the context that they can choose to produce it 

promoting, generating and producing their ideas more appropriately. 

 

 

Additionally, the selected pre-test accomplishes a double function in the research. One of 

them is to set the objectives established from the beginning of the research as a reference 

point on students’ knowledge and use of Speaking skills in real-life contexts. Similarly, 

it offers an essential parameter to check the effects on the educational intervention 

through the impact and influence of Project-based learning method on improving 

Speaking skills with elementary students. 

 

 

Pre-test analysis 

 

Figure 1. Pre-test results 
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Elaborated by: Murga, D. (2025) 

 

Source: Pre-test 

 

 

 

Figure 1 shows that the majority of the students took the pre-test. In other words, the 

number of the assessed students were 20 and 8 of them did not present to the evaluation. 

Before applying the pre-test, it was selected a Speaking rubric where the following criteria 

was taken such as: grammar, vocabulary,pronunciation, fluency and comprehension. At 

the end of this test, the results were out of 20 points. 

 

 

During the assessment, it could be observed that five of the students did not have good 

results into the class. It was noticed that they had some problems in pronunciation and 

fluency in questions about elementary topics. Additionally, they got less than 10 points 

out of 20 which means that they needed basic knowledge to get familiar with the 

information, during the Speaking intervention. On the other hand, there were 15 students 

who got more than 10 points out of 20 which means that they had some basic knowledge 

and could answer each question without many problems but they were still having 

problems about how they expressed. 
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It was also evident that those students were working individually where they were not 

able to confidently interact and socialize with their classmates more often with 

communicative activities such as role plays, conversations, projects where they could 

have the possibility of learning by doing, exploring, experimenting and implementing a 

project in order to develop their communicative skills. 

Finally, it was necessary to implement activities where students may be able to interact 

with other students and create projects where the most important aspect is to interact and 

self-discover their learning in their own terms to foster ideas, set goals and establish 

objectives to make a communicative environment and they may have a final product, 

using all the resources that they have on their hands. 

 

Table 1. Pre-test scores 
 

 

Student 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 
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Elaborated by: Murga, D. (2025) 

Source: Pre-test scores 
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Figure 2. Pre-test scores 

 

Elaborated by: Murga, D. (2025) 

 

Source: Pre-test scores 

 

 

 

Table and figure 1 present the results that the selected students had individually. In that 

sense, 20 students were present in the assessment, according to the knowledge in the 

elementary level before the application of project-based learning method, based on the 

activities that were going to be implemented, during the respective process. 

Some of the students had low scores, related to the questions asked to them which were 

from 5 to 7 questions. The number of the learners was 5 of them, representing the 25 

percent, showing that they needed to improve their basis to be more communicative. On 

the other hand, 15 of the students represent the 75 percent of them who had medium and 

high scores from 10 points ahead, demonstrating that they had good English knowledge 

but they still had to improve the way in which they communicate in English, according 

to the real-life topics. 

According to the results presented, the students still have problems to communicate in 

English but with the questions selected from the International standard test (KET), they 
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can improve much better their communicative skills, according to the knowledge that they 

have and reinforce it with PBL activities applied into the class in order to foster their 

speaking skills in terms of interaction, collaboration, autonomy and creativity with their 

ideas to make an outstanding learning environment. 

Post-test analysis 

 

Figure 3. Post-test scores 

 

Elaborated by: Murga, D. (2025) 

Source: Pre-test scores 

 

 

 

Graph 3 presents that the students showed good improvements after applying project- 

based learning method where they were asked other questions and their communicative 

skills were better focused on the criteria related to the rubric assessment which was taken 

into consideration to assess what they did after the intervention. 

 

In this sense, 22 students from 28 were assessed, showing good impressions since they 

could understand each question and give a good answer according to the elementary level. 

On the other hand, there were no students who got scores lower than 10 points out of 20 
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which means that the application of project-based learning influenced the speaking skills 

in the group selected since it promoted interaction, collaboration, autonomy and use of 

their own ideas inside and outside the class. In other terms, the score was higher than 

expected once the project-based learning method was concluded and the post-test was 

applied. 

 

 

In general terms, the application of PBL in Speaking skills promoted a free environment 

where the student successfully followed their own process of learning where each group 

of students could implement their ideas, working together and creating their own product, 

based on the objectives set, materials used and the final product that they were able to 

create, selecting the possible topics that could contribute in their learning process. 

Table 2. Post-test scores 
 

 

Student 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 

Post-test 
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Figure 4. Post-test scores 
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Elaborated by: Murga, D. (2025) 

 

Source: Post-test scores 

 

The table 2 and figure 4 shows the scores that each student individually got in the post-test 

after implementing project based-learning higher averages, presenting the dedication and 

hard work that they did, during the intervention. In this case, the results were the following: 

From 22 students, 5 students got from 14 or lower scores which represent 23 percent and 17 

students which represent 77 percent of them got 15 or more points after the post-test. The 

results are promising at the moment of applying this method in the class. At the end, the 

scores are more than successful in terms of time, dedication, hard work, collaboration, 

interaction and interest since the learners are able to construct their own learning as long as 

they create confidence as classmates to enjoy the language and all the benefits English has 

not only as an academic subject but also as part of life. It was also demonstrated that the 

results in the post-test are much higher than in the pre-test. 

 

 

In addition, it was observed that 5 students had lower scores less than 10 points in the pre- 

test. However, in the post-test, the 5 students had improved their scores, reaching up to 10 

points of more which indicated that they could improve a bit and the same time, presenting 
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that the application of PBL can improve this productive skill in students with lower 

knowledge in the intervention that they could produce. 

 

 

The post-test results clearly evidence the effectiveness of the Project-based learning 

method in improving Speaking skills of the students assessed. The comparison between 

the pre-test and post-test values shows meaningful improvements, confirming the good 

application of this method at the moment to strengthen the language in the selected 

students and learning from others in each group. 

 

 

To sum up, the results presented from pre-test and post-test demonstrate that most of the 

students can improve their speaking skills through the application of PBL in different 

classrooms in order that they can prepare a project (Role play, play, conversation, etc), 

searching and using their own resources to create magnificent scenarios and develop their 

language on their own, promoting autonomy to construct something unimaginable and 

the results can be more than promising not only for the teacher but most important to the 

learners. 

Comparison between pre and post test 

Figure 5. Pre-test and post test 

 

Elaborated by: Murga, D. (2025) 

 

Source: Pre-test and post-test scores 
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Based on the results obtained through pre-test (Red line) and post-test (green line) from 

28 students of this research with the maximum score of 20 points, there is a clear 

difference between the scores and the application of project-based learning method and 

its influence in improving speaking skills in the students when making a project on their 

own, sharing ideas, using the material and including the setting that they were able to 

apply into the class. The scores in the pre-test went from 5 points as minimum until 20 

points got just from one student and after that the results were low. Nonetheless, with the 

post-test, the results were from 10 until 20 points where 8 students got the highest score, 

representing a high improvement in the productive skill (Speaking) and the results were 

more than expected, giving more credit to this method and it could make students become 

more autonomous and independent when doing this kind of method to communicate, 

using English as a foreign language. 

 

 

Besides, it is noticeable that the learners with the lowest scores in the pre-test (5 students) 

got from 5 to 7 points, could improve their scores in the post-test, getting from 10 ahead 

the highest scores which shows the effectiveness of this method with the students since 

there is no pressure to develop a final product on the teacher’s terms but they can do it in 

their terms. Also, the students with basic knowledge could improve more their 

communicative skills. For instance, in the pre-test, there were only one student who got 

20 points but, in the post-test, there were 8 of them who got the highest score possible, 

noticing that PBL is highly recommendable into the classroom. 

 

 

In conclusion, the chart presented about pre-test and post-test grades categorically shows 

the effectivity in applying project-based learning in order to improve Speaking skills in 
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students from elementary levels in EFL. Before, during and after the application of the 

method shows that students feel more comfortable working in groups, developing their 

dialogues, creating their material, becoming more confident and getting to know each 

other to make the project simpler and allow students not to just follow rules but also find 

a better way to develop their own learning process. At the end, the students showed that 

this PBL has great potential to induct students to create their own setting and ideas to be 

produced as final product into the class and have a nice learning environment. 

Hypothesis verification 

 

Test of Normality 

 

In order to verify the acceptance of the hypothesis, it was strongly paramount to 

analyze the variation of the respective data. For that reason, Shapiro wilk test was 

selected, according to the number of 28 participants. During this process, 25 students 

were compounded so as to apply the tests in the most responsible way. 

 

 

Table 3. Contrasts of normality 
 

 

 

 

 POSTTEST - 

 

PRETEST 

Z -2,427b 

Sig. asintót. 

(bilateral) 

,015 

 

a. Wilcoxon signed-rank test 

 

b. Based on negative ranks. 
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Elaborated by: Murga D. (2025) 

Source: SPSS Software 

 

 

The parameters presented into the pre-test and post-test is less than 0,05, specifically ,015. 

In this sense, the null hypothesis is not taken into account. However, the alternative 

hypothesis is valid where the project-based learning influences Speaking Skills in A2 

level students. 

 

 

Wilcoxon signed ranks tests 

 

Table 4. Ranks Wilcoxon 

 

Ranks 

 

 N Mean rank Sum of ranks 

Negative ranks 0a 20,00 80,00 

Positive ranks 22b 12,32 271,00 

POSTTEST - PRETEST    

Ties 2c   

Total 28 
  

 

a. POSTTEST < PRETEST 

 

b. POSTTEST > PRETEST 

c. POSTTEST = PRETEST 

 

 

Elaborated by: Murga D. (2025) 

Source: SPSS Software 

The Wilcoxon signed-rank test was implemented in order to compare the results got by 

28 students before, during and after the application of PBL method. This statistical 

analysis permitted to determine if there are variations between the two measurements 
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previously mentioned. The results presented that 100% of the students (28 out of 28) 

reached higher scores on the post-test, to difference to the pre-test. However, there were 

5 students who got negative scores. In other words, there was a negative rank of 20 where 

those participants should improve the use of PBL in speaking skills for their future 

English development. 

On the other hand, the total sum of positive scores was 271, with an average score of 

 

12.32. This means that there was a considerable and widespread improvement in the study 

group. The fact that 86% of the students could improve in the post-test provides 

statistically significant evidence of the positive impact of the project-based learning in 

speaking skills. In academic terms, these results certifies that the process was effective 

not only on an individual level but also at the group level. The application of the project- 

based learning significantly contributed to the development of speaking skills, according 

to the learning and activities implemented in the process. Therefore, it is highly 

recommended to continue and systematically implement this project in contexts of 

teaching English as a foreign language (EFL), especially at initial levels of English for 

young adults in order to make students work collaboratively and learn from other people. 

Table 5. Test Statistics 

 

 

 

a. Wilcoxon signed-rank test 

 

b. Based on negative ranks. 

 

 

 

 

 

 

 

Elaborated by: Murga D. (2025) 

Source: SPSS Software 

 POSTTEST - 

 

PRETEST 

Z -2,427b 

Asymp, Sig. 

(bilateral) 

,015 
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According to the data obtained from the Wilcoxon signed-rank test, a value z= -2,427 

and, a bilateral asymptotic significance (p-value) of 0,15 were observed. This p-value is 

lower than the traditional significance level α = 0,05, which permit to sum up that that the 

difference between the pre-test and post-test results is statistically significant. 

The following conclusions are stablished: 

 

 

 

• Null Hypothesis: Project based learning activities do not significantly influences 

the improvement of Speaking skills in Elementary students from university. 

• Alternative Hypothesis: Project-based learning activities significantly 

influences the improvement of Speaking skills in elementary students from 

university. 

Since p = 0.15 < 0.05, the null hypothesis (H₀) is rejected and the alternative hypothesis 

(H₁) is accepted. This means that the observed improvement in the post-test results is not 

due to chance, but rather the result of the pedagogical intervention based on the Project- 

based learning and its influence in Speaking skills. 

 

 

Furthermore, this result is complemented by the fact that 86% of the students (24 out of 

28) improved their scores after the application of the method, with no ties or decreases in 

scores recorded. This further reinforces the conclusion that the PBL method was highly 

effective in improving oral production in English among A2 level students. The statistical 

results validate the research hypothesis, confirming that the application of Project-based 

learning had a positive and significant effect on the improvement in Speaking skills in 

EFL students. It is highly recommended to use this project in elementary, Pre- 

intermediate and advanced level to foster good communication in students. 
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CHAPTER 3: THE PRODUCT 

 

Innovative Proposal to the Problem 

 

 

This chapter will present and describe a proposal where it will be given a didactic 

guidebook with technological resources to help teachers to encourage their students to 

enhance speaking skills by applying project-based learning activities in an A2 level at 

university. The main purpose of this proposal is to improve speaking skills by the 

implementation of lesson plans, innovative didactic activities through project-based 

learning activities and how they could be applied into the classroom. 

 

Proposal Name 

 

 

“Project-based learning activity, the door to the excellence, enriching speaking 

 

experience first edition.” 

 

 

Type of product 

 

 

The designed proposal is focused on multiple lesson plans with catchy activities. Pal et 

all., (2022) mentions that a lesson plan is a written guide used to accomplish intended 

learning outcomes and structure the teaching-learning process within a set time. It is 

strongly paramount to start planning the activities that are going to be implemented into 

the classroom by means of time, days and face-to-face encounters in order to achieve the 

learning outcomes through the activities, methods, strategies, contents and visual aids 

that are going to be applied, during the research. The activities will be connected to the 

lesson plans, according to the dates, the subject, academic semester, month or days of 

the week. 
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In addition, there are some fundamental aspects to take into consideration before 

creating the lesson plans. At first, the learning objectives must be carefully selected in 

order to make the activities engaging to the whole class, in addition to establish specific 

and detailed objectives into the learning process of the student which will be vital at the 

moment of including the definite activities that will be applied with the learners. For 

this reason, there must be a logical sequence between the objectives, content, teaching, 

assessment and outcomes that must be applied, before, during and after the classes. 

 

At the moment of creating a lesson plan, Wiggins (2020) established some questions that 

must be answered before during and after the class: 

 

• What should learners be able to do with the content? 

• What specifically do I want students to understand? 

• What predictable misconceptions will they have? 

• What essential questions will I use to frame the learning? 

• What will I accept as evidence of understanding? 

• What tasks will reveal whether students have achieved the goals? 

 

• What skills are worth practicing repeatedly? 

• How will I check for understanding along the way (not just at the end)? 

• What is the best sequence of learning activities? 

• What resources and tools will best support learning? 

• What prior knowledge does students need before this lesson? 

• How can I differentiate instruction for diverse learners? 

• How will I ensure students reflect on their own learning? 



37  

• What connections can students make between this content and the real world? 

 

These questions can give an ample view of what can be implemented into the English 

class in the process before, during and after each class, where the teacher can check the 

activities implemented, what the learners learnt and if all the activities were effectively 

implemented into the class fitting the leacher and learners’ outcomes. Also, if the 

project-based activities could promote Speaking skills improvements by means of 

activities, technology and interaction in order to help students to be more active and 

interactive. 

 

When the lesson plans and activities may be implemented, all those questions will be 

answered. Also, there will be a double check so as to determine what activities fits the 

best in each question and what it could be improved for the following lessons. The 

activities in the lesson plans must be analyzed to determine the importance and how 

they can help the teacher to facilitate and contribute in a positive way the teaching and 

learning process, during the face-to-face sessions. 

 

Objective of the proposal 

 

 

➢ To implement a didactic guidebook through lesson plans based on project based-

learning activities to enhance Speaking skill development in students from an A2 

level. 

 

Structure of the product 

 

 

The following proposal will be created, using a structured lesson plan shown below. 

 

These lesson plans will be created by the online platform “Genially” which is a 
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useful tool where many resources can be implemented and other resources will be 

linked to Genially such as: Canva, word wall, Quizzlet, Google drive & quizziz to make 

the activities more engaging into the teaching-learning environment since technological 

tools will allow learners to make the learning experience more fun where they will be 

able to interact and socialize in a more creative way and develop the speaking skill more 

successfully. Besides, the activities implemented in the online platform will fit, 

according to their needs, age, real-life context and cultural background. 

 

The following order will be found into the “Genially” website: 

 

 

➢ Cover page 

➢ Intro 

 

➢ Lesson plans (Objectives, warm-up, presentation, practice, production, formal 

and informal assessment) 

➢ Technological resources 
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Lesson Plan 1 
 

 

Level A2 Teacher: David 

Murga 

 

  

 

- 

 

Materials Needed Learning Objectives 

  

 

Lesson 1 Time 

  

 

 

 

 

 

Assessments 

Formative assessment and 

Homework 

Summative Assessment 

 - 

 

 

 

Prototype Proposal 

 

https://view.genially.com/68c57542031d1826138b7d13/interactive-content- 

project-based-learning-activity-the-door-to-the-excellence-enriching-speaking- 

experience-first-edition 

https://view.genially.com/68c57542031d1826138b7d13/interactive-content-project-based-learning-activity-the-door-to-the-excellence-enriching-speaking-experience-first-edition
https://view.genially.com/68c57542031d1826138b7d13/interactive-content-project-based-learning-activity-the-door-to-the-excellence-enriching-speaking-experience-first-edition
https://view.genially.com/68c57542031d1826138b7d13/interactive-content-project-based-learning-activity-the-door-to-the-excellence-enriching-speaking-experience-first-edition
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Evaluation of the proposal 

 

The evaluation of the proposal and its impact will be through a post-test from a standard 

key Cambridge exam. It will allow to identify the impact of project- based learning 

activities and its influence into Speaking skills with the A2 level students. 

 

Validation of the proposal 

In order to make valid the proposal Indoamérica University Thesis Manual (2020) 

mentioned that method 3 related to validation through its application in practice of the 

proposal in which there is going to be a verification of the results, showing a 

transformation due to initial diagnose, implementing the total proposal or partial to a 

pilotage mode so as to check the characteristics of the research environment, according 

to the sample chosen. For this reason, with this guide, it will be shown the effectiveness 

of applying PBL in Speaking in A2 level students. 
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CONCLUSIONS AND RECOMMENDATIONS 

Conclusions 

 

➢ Once finished this research, it is concluded that students from elementary levels must 

be assessed with a Speaking rubric with criteria (Grammar, Vocabulary, Pronunciation, 

Fluency and comprehension) so as to determine the level of English knowledge and 

register the score before applying project-based learning method in Speaking activities 

into the class. 

 

➢ It is also concluded that students must be instructed in order to perform project-based 

learning, giving the simplest instructions and assist them to set goals, objectives and 

other possible alternatives to encourage them to present a final product, implementing 

their ideas as group, creating interaction and give more autonomy among groups. 

 

➢ It is paramount to apply a post-test with the same Speaking rubric to assess and register 

the scores and observe possible improvements in Communicative skills in order to check 

which student needs to improve more and if it may also promote possible changes about 

implementing PBL in speaking activities with the students. 

 

➢ The final conclusion is that there are lots of benefits of working with PBL in the 

improvement of Speaking skills in elementary students since they do not follow rules 

imposed by the teacher but they can interact, establish connections in the groups and it 

creates more comfortability in developing and working with project and Speaking skills. 

 

 

Recommendations 

 

➢ It is highly suggested that a pre-test may be tested in order to determine the level of 

knowledge of elementary students with the help of a speaking rubric but also provide 

them some feedback to make improvements about vocabulary, pronunciation, fluency 

and comprehension for future speaking assessments. 

 

➢ Students should receive clear instructions before applying project-based activities so as 

to establish goals, objectives, the material needed, the setting and the specific activities. 

Also allow them to self-discover their learning in their groups that they may organize to 
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create good interaction, collaborative work and they may feel more confident to present 

a final product. 

 

➢ It is also recommended to take a post- test with the same Speaking rubric from the pre- 

test after the implementation of the Project-based learning, providing feedback, the 

score and visualize the possible changes about the scores that the student could have and 

at the same time check possible changes about PBL and how it could improve for future 

improvements in Speaking skills. 

 

➢ Finally, students should record their videos about the PBL to be checked into the class 

to make some reflective exercises and ask them what benefits they found at the moment 

of working in groups and if they would be able to work in the same way for the next 

time. 
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ANEXES 

Anex 1. The instruments for Speaking pre-test and post-test got from Cambridge 

Test 1 
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Test 2 
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OBSERVATIONS: 

Anex 2. Speaking rubric 

 

 

 
SPEAKING RUBRIC 

Name:   

Date:   
 

CATEGORY 4 3 2 1 0 

 

Grammar 

Uses basic 

grammar 

structures with 

some slips and 
minor errors. 

 

Uses basic grammar 

structures with 

some errors that do 

not obscure 

communication at 

all. 

Uses basic 

grammar 

structures with 

errors that 

obscure 

communication. 

 

Errors on 
grammar make 

the speaker 

unintelligible. 

The speaker 

cannot convey 

any meaning due 

to the incorrect 

grammar use. 

 

Vocabulary 

 

Uses basic 

vocabulary and 

expressions only 
with some slips 

and minor errors. 

Uses basic 

vocabulary and 

expressions with 

some errors that do 

not obscure 

communication at 
all. 

Uses basic but 

limited vocabulary 

and expressions 

with errors that 

obscure 

communication. 

The lack of 

vocabulary and 

expressions make 

the speaker 
unintelligible. 

The speaker 

cannot convey 

any meaning due 

to lack of 
vocabulary and 

expressions. 

 

Pronunciation 

Pronunciation 

and intonation 

are almost always 
very 

clear/accurate. 

Pronunciation 

and intonation 

are usually 
clear/accurate 

with a few 

problem areas. 

Pronunciation 

and intonation 

errors sometimes 
make it difficult 

to understand the 

student. 

 

Frequent 

problems with 

pronunciation 
and intonation. 

 

 

Unintelligible 

pronunciation. 

 

Fluency 

Speaks smoothly, 

with little 

hesitation that 
does not interfere 

with 

communication. 

Speaks with 

some hesitation 

but it does not 
usually interfere 

with 

communication. 

 

Speaks with 

some hesitation, 
which often 

interferes with 

communication. 

 

Hesitates too 

often when 
speaking, which 

interferes with 

communication. 

 

 

Performance full 

of hesitation. 

 

Comprehension 

 

Shows full 

understanding of 
the topic. 

 

Shows a good 

understanding of 
the topic. 

 

Shows 
understanding of 

some parts of the 

topic. 

 

Does not seem to 

understand the 
topic very well. 

 

Speaker is unable 
to understand 

what he/she is 

asked. 

 

TOTAL: __________ /20 

GRADE: __________ /10 
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Anex 3. The pretest and post test results 
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Annex 4. Pictures of the meetings 
 

 


