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RESUMEN EJECUTIVO 

Este estudio investiga la influencia de la Enseñanza Comunicativa de la Lengua 

(Communicative Language Teaching, CLT) en las percepciones de los estudiantes de 

secundaria sobre su experiencia de aprendizaje del inglés. Realizado en el Colegio Jean 

Piaget de Latacunga, Ecuador, la investigación empleó un enfoque mixto con una muestra 

de 20 estudiantes de noveno grado seleccionados mediante muestreo aleatorio 

estratificado, garantizando una representación equilibrada de género, rendimiento 

académico y contexto socioeconómico. Además, se entrevistó a dos docentes de inglés 

para aportar perspectivas complementarias sobre la implementación del CLT en el aula. 

La recolección de datos combinó instrumentos cuantitativos y cualitativos, incluyendo 

encuestas a estudiantes, observaciones de clases, entrevistas a docentes y pruebas de 

pretest–postest. Los hallazgos revelaron que el CLT mejoró significativamente la fluidez, 

la pronunciación, la interacción, la confianza y el uso del idioma en situaciones 

comunicativas auténticas. Los estudiantes manifestaron percepciones positivas hacia las 

actividades comunicativas, destacando el aumento de la motivación, la participación 

activa y la colaboración entre pares. Las observaciones confirmaron un mayor 

compromiso e interacción significativa, aunque algunos estudiantes requirieron apoyo 

adicional para superar la reticencia inicial en las tareas orales. En conclusión, el estudio 

valida al CLT como una metodología eficaz para la enseñanza del inglés en secundaria, 

ya que fortalece tanto la competencia lingüística como las percepciones estudiantiles 

mediante un entorno de aprendizaje más motivador, colaborativo y centrado en el 

estudiante. 
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INTRODUCTION 

Importance and relevance 

The importance of the Communicative Language Teaching (CLT) approach has long 

been recognized as a key methodology in second language acquisition. It emphasizes real-life 

communication, interaction, and the development of both speaking and listening skills 

(Richards, 2010). Unlike traditional grammar-based methods, CLT places learners in authentic 

situations that require them to use English meaningfully (Brown, 2007). In today’s globalized 

world, the ability to speak English fluently is increasingly essential. 

In Ecuador, English is taught as a compulsory subject across educational levels. 

However, many students still struggle to achieve communicative competence. Traditional 

methodologies often prioritize grammar and vocabulary memorization over interaction, which 

may hinder students’ ability to use the language effectively in real-life contexts (Ellis R. , 

2003). CLT, by contrast, views interaction not only as a means but also as the ultimate goal of 

language learning. 

Despite its international recognition, limited research has explored the implementation 

of CLT in Ecuadorian classrooms. This study investigates the perceptions of students at high 

school in Latacunga regarding the use of CLT in English classes. Understanding their views 

will help evaluate the effectiveness of CLT in promoting communicative skills and inform 

future pedagogical strategies. 

This research is relevant not only for students and educators at the High School Level 

but also for broader educational contexts. It offers insights into how CLT can be applied locally 

and how it may enhance students’ communicative abilities. Moreover, the findings could 

contribute to the redesign of teaching strategies and the improvement of educational standards 

in Ecuadorian schools. By examining students’ perceptions, this study adds to the ongoing 

dialogue on effective language teaching methods in Latin America, where cultural and 

linguistic factors significantly influence pedagogical outcomes (Richards, 2010). 

a. Concepts addressed in the research 

This study is grounded in the principles of Communicative Language Teaching (CLT), 

which prioritizes meaningful interaction and learner autonomy. According to Richards and 

Rodgers (2001), CLT is based on the idea that language is best learned through communication 
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rather than through isolated grammar drills. Brown (2007) further emphasizes that CLT fosters 

fluency by engaging students in real-life tasks that require negotiation of meaning. 

The research also explores students’ perceptions—an essential component in evaluating 

the effectiveness of pedagogical approaches. Perception studies help uncover how learners 

experience and respond to instructional methods, offering valuable feedback for curriculum 

development (Borg, 2006). In this case, the focus is on how high school students interpret and 

engage with CLT strategies in their English classes. 

b. Research line and subline 

This study aligns with the research line of Innovative Pedagogical Strategies in 

Language Education, specifically within the subline of Active Methodologies and Student-

Centered Learning. The CLT approach embodies innovation by shifting the focus from teacher-

centered instruction to learner-centered interaction. It encourages students to take an active role 

in their learning process, fostering autonomy, collaboration, and critical thinking. By analyzing 

students’ perceptions, this research contributes to the understanding of how active 

methodologies can be adapted and optimized within the Ecuadorian educational context. 

c. Laws, regulations, and curriculum norms 

In Ecuador, English language instruction is regulated by the Ministry of Education 

through the National Curriculum Guidelines for English as a Foreign Language. These 

guidelines are aligned with the Common European Framework of Reference for Languages 

(CEFR), which establishes communicative competencies as core learning outcomes. For 

students in General Education, the curriculum aims to develop skills that correspond to levels 

A1 and A2, while high school students are expected to reach level B1 proficiency. 

The curriculum explicitly promotes the Communicative Approach, stating that 

language learning should be contextualized, functional, and focused on real-world 

communication. Activities must integrate listening, speaking, reading, and writing in 

meaningful ways, preparing students to interact effectively in diverse situations. Therefore, the 

CLT approach is not only pedagogically sound but also institutionally endorsed within 

Ecuador’s educational framework. 
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d. Relevant studies and authors 

Several studies have examined the impact of CLT in Ecuadorian classrooms. For 

instance, Torres & Conza (2023) conducted research on the use of CLT activities to enhance 

vocabulary acquisition among eighth-grade students in Loja. Their findings revealed that CLT 

strategies, such as opinion-sharing and information-gap tasks, led to improved vocabulary 

retention and greater student engagement. 

Internationally, Machado (2013) explored Ecuadorian university teachers’ perceptions 

of CLT and found a significant gap between theoretical understanding and classroom practice. 

Although educators recognized the value of CLT, many continued to rely on grammar-based 

instruction due to institutional constraints and lack of training. These studies highlight both the 

potential and the challenges of implementing CLT in Ecuador, reinforcing the need for context-

sensitive research like the present study. 

Problem Tree 

This problem tree visually represents the central issue, its underlying causes, and its 

observable effects within the educational context of the high school. The purpose is to identify 

the root factors contributing to the insufficient development of English communication skills 

among students and to understand the broader implications of this issue. 

Causes 

Understanding the causes of the main problem is essential for identifying effective 

pedagogical interventions. The following factors contribute to the limited development of 

communicative skills: 

a) Predominance of traditional teaching methods that emphasize grammar rules and 

vocabulary memorization over communicative interaction and real-life language use. 

b) Limited exposure to English beyond the classroom environment, which restricts 

opportunities for authentic language practice and immersion. 

c) Student anxiety or lack of self-confidence when speaking English in front of peers, 

which inhibits active participation and oral expression during class activities. 
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Effects 

The effects refer to the consequences that arise from the persistence of the central 

problem. These outcomes impact students’ motivation, performance, and long-term language 

acquisition: 

a) Decreased motivation and interest in English classes due to a lack of engaging, 

communicative activities. 

b) Continued underdevelopment of communicative skills, particularly in speaking and 

listening, which limits students’ ability to interact effectively in English. 

c) Missed opportunities for practical language use, resulting in poor preparation for 

real-world communication and future academic or professional contexts
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Figure 1. Problem tree 
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restricted language use. 
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confidence in speaking 

English in front of classmates, 

hindering active participation. 

Causes 

Understanding the causes of the main problem is essential for addressing the 

impact and finding effective solutions.  
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Problem statement  

Despite years of formal instruction, many high school students in Latacunga experience 

persistent difficulties in using English for real-life communication. This issue reflects a broader 

disconnect between the goals of the Ecuadorian Ministry of Education—which mandates the 

development of communicative competencies in English (Ministerio de Educacion, 2016) and 

the actual outcomes observed in classrooms. One of the primary causes of this gap is the 

continued reliance on traditional teaching methods that emphasize grammar drills and 

vocabulary memorization over meaningful interaction. As Brown (2007) notes, such 

approaches often neglect the functional use of language, resulting in limited opportunities for 

students to develop fluency and confidence in speaking. 

Additional factors compound the problem. Many students have minimal exposure to 

English outside the classroom, which restricts their ability to practice and internalize the 

language in authentic contexts (Ellis, 2003). Furthermore, student anxiety and fear of making 

mistakes when speaking in front of peers can hinder participation and oral expression, 

especially in environments that lack psychological safety (Horwitz, 2001). The limited 

implementation of Communicative Language Teaching (CLT) in Ecuadorian high schools is 

also influenced by structural challenges, including insufficient teacher training, lack of access 

to appropriate materials, and inadequate classroom resources (Machado M. , 2013). These 

barriers prevent the full realization of CLT’s potential to foster a dynamic and student-centered 

learning environment. 

As a consequence, students often show low motivation and engagement in English 

classes, which further inhibits the development of communicative skills. The absence of real-

world language use leads to a superficial understanding of English, disconnected from practical 

application. This study seeks to explore how students perceive the use of CLT in their English 

classes and whether this approach can bridge the gap between theoretical knowledge and 

communicative competence. International research suggests that CLT can enhance learner 

engagement and improve language proficiency by promoting interaction, autonomy, and 

contextualized learning (Savignon, 2002). Understanding students’ perspectives is essential for 

adapting CLT to the Ecuadorian context and improving the effectiveness of English language 

education. 
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Hypothesis  

The implementation of Communicative Language Teaching (CLT) in English classes 

positively influences 9th-grade students’ perceptions of their learning experience. 

Beneficiaries 

The direct participants in this study are junior high school students in Latacunga, 

currently enrolled in English as a compulsory subject. These learners are approximately 13 

years old and generally demonstrate an A1 to A2 level of English proficiency, according to the 

Ecuadorian National Curriculum, which aligns with the Common European Framework of 

Reference for Languages (CEFR). Their exposure to English is primarily limited to classroom-

based instruction, and they frequently encounter difficulties when attempting to use the 

language in authentic communicative situations. This context underscores the relevance of 

exploring their perceptions of Communicative Language Teaching (CLT) as a strategy to 

enhance meaningful language use 

Indirect beneficiaries include English teachers at the school, who may use the findings 

to adjust their instructional methodologies in order to better support students’ communicative 

competence. School administrators could also benefit by applying the results to design targeted 

professional development programs focused on CLT strategies, thereby aligning teaching 

practices with national educational reforms. Furthermore, the broader Ecuadorian educational 

system stands to gain from the study’s contributions to enhancing foreign language teaching 

standards, particularly within secondary education. 

Research question 

How does the implementation of Communicative Language Teaching (CLT) influence 

junior high school students’ perceptions of their English learning experience, particularly in 

relation to communicative competence? 

Objectives 

General objective   

To determine the influence of Communicative Language Teaching (CLT) on junior 

high school students’ perceptions of their English language learning experience. 
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Specific objectives 

• To identify the English language skills that students perceive as most developed 

through CLT-based instruction. 

• To evaluate students’ perceptions of CLT in relation to their communicative 

competence in speaking and listening. 

• To propose pedagogical strategies that respond to students’ perceived challenges and 

preferences regarding CLT methodologies. 
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CHAPTER I. THEORETICAL FRAMEWORK 

1.1. Research background  

International  

Dos Santos (2020) conducted a comprehensive literature review to explore the 

relevance and adaptability of CLT in diverse classroom settings. The objective was to assess 

how CLT responds to the evolving social and cultural demands of language learners 

worldwide. Using a qualitative methodology, the study synthesized findings from historical 

and contemporary sources, focusing on teacher development and instructional strategies. 

Instruments included document analysis and thematic categorization of pedagogical trends. 

The review revealed that CLT remains a flexible and effective approach, especially when 

adapted to learners’ sociocultural contexts. The study concluded that CLT empowers educators 

to design learner-centered environments that prioritize interaction, meaning-making, and 

cultural sensitivity, key elements for fostering communicative competence in global 

classrooms. 

National  

In Ecuador, Zapata et al. (2025) carried out an experimental study to evaluate the impact 

of a CLT-based methodological guide on the communicative competence of first-year 

baccalaureate students in a public high school. The study aimed to address the disconnect 

between national curriculum goals and actual student proficiency. Sixty-eight students were 

divided into control and experimental groups, and pre- and post-tests were administered using 

the Cambridge Key English Test aligned with CEFR standards. The researchers also employed 

classroom observations and statistical analysis (T-test) to measure progress. Results showed 

that students in the experimental group significantly improved their speaking and listening 

skills, demonstrating greater fluency and confidence. The study concluded that structured CLT 

interventions can effectively enhance communicative competence, especially when supported 

by contextualized materials and teacher training. 

Torres and Conza (2023) conducted a mixed-method action research study in a public 

secondary school in Loja, Ecuador, focusing on the development of English vocabulary 

through CLT activities. The objective was to determine how specific communicative tasks such 

as opinion-sharing, information-gap, and transfer activities could enhance vocabulary 

acquisition among eighth-grade students. The study involved 21 participants selected through 



 

17 

 

convenience sampling. Instruments included pre- and post-tests, student questionnaires (with 

open and closed-ended items), and field notes. Quantitative data showed a modest 

improvement in vocabulary scores, while qualitative feedback revealed that students felt more 

engaged and confident using English in communicative contexts. The researchers concluded 

that CLT activities foster not only vocabulary growth but also positive learner perceptions, 

making them a valuable tool in under-resourced educational settings. 

1.2. Theoretical framework  

Independent variable  

Communicative approach in English Language Teaching  

CLT emerged as a response to the limitations of traditional grammar-based methods, 

which often prioritized linguistic accuracy over meaningful interaction. At its core, CLT is a 

learner-centered approach that emphasizes the use of language as a tool for authentic 

communication. Rather than focusing solely on the structural aspects of language, CLT 

encourages learners to engage in real-life tasks that mirror the communicative demands of 

everyday situations (Brown, 2007). 

The foundation of CLT lies in the belief that language learning is most effective when 

learners are actively involved in constructing meaning through interaction. As Salam and 

Luksfinanto (2024) explain, CLT promotes the development of communicative competence by 

integrating linguistic knowledge with pragmatic and sociolinguistic awareness. This approach 

aligns with contemporary views of language as a dynamic, context-sensitive system that 

evolves through use. 

In junior high school settings, where students are developing both cognitive and social 

skills, CLT offers a powerful framework for fostering engagement, motivation, and self-

expression. It transforms the classroom into a space of dialogue, negotiation, and exploration 

where students are not passive recipients of knowledge but active participants in their own 

learning journey. 

The origins of CLT can be traced back to the 1970s, when linguists and educators began 

to question the efficacy of audio-lingual and grammar-translation methods. Influenced by Dell 

Hymes’ concept of communicative competence (1972), CLT shifted the focus from knowing 

about language to knowing how to use it appropriately in diverse contexts. This paradigm shift 

was further developed by Canale and Swain (1980), who proposed a multidimensional model 
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of communicative competence, encompassing grammatical, sociolinguistic, discourse, and 

strategic components (Brown, 2007). 

Over the decades, CLT has evolved to accommodate diverse educational contexts, 

learner needs, and technological advancements. Zou (2025) notes that modern iterations of 

CLT incorporate task-based learning, digital media, and intercultural communication strategies 

to enhance relevance and accessibility. These adaptations reflect the growing recognition that 

language learning is not a one-size-fits-all process but a complex, situated experience shaped 

by social, emotional, and cognitive factors. 

In Ecuador and other Latin American countries, CLT has gained traction as part of 

broader educational reforms aimed at improving English proficiency. However, its 

implementation often faces challenges related to teacher training, resource availability, and 

institutional constraints. Dos Santos (2020) highlights that while CLT is widely endorsed in 

policy documents, its classroom application remains uneven due to systemic barriers and 

cultural resistance. 

CLT is guided by several key principles that distinguish it from traditional approaches: 

• Interaction as the core of learning: language is learned through use. CLT prioritizes pair 

work, group discussions, role-plays, and collaborative tasks that simulate authentic 

communication. These activities foster peer learning, reduce anxiety, and promote 

spontaneous speech. 

• Focus on meaning over form: while grammatical accuracy is important, CLT 

emphasizes the conveyance of meaning. Learners are encouraged to express ideas even 

if their language is imperfect, as long as the message is clear. This principle aligns with 

Krashen’s Input Hypothesis, which advocates for comprehensible input in low-stress 

environments. 

• Contextualized language use: CLT situates language within meaningful contexts. 

Lessons are designed around real-world scenarios, ordering food, giving directions, 

expressing opinions, so that learners can see the relevance of what they are learning. 

• Fluency before accuracy: CLT prioritizes fluency as a precursor to accuracy. Learners 

are given opportunities to speak freely before receiving corrective feedback. This 

approach builds confidence and encourages risk-taking, which are essential for 

language development. 

Recent studies affirm the effectiveness of these principles. Liu and Zhang (2020) found 

that high school students exposed to CLT-based instruction showed significant gains in 
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speaking fluency and listening comprehension compared to those taught with traditional 

methods. The study also reported increased learner motivation and classroom engagement, 

suggesting that CLT fosters a more dynamic and inclusive learning environment. 

The concept of communicative competence is central to CLT. Introduced by Hymes 

(1972), communicative competence refers to the ability to use language appropriately in social 

contexts, not just grammatically, but pragmatically and culturally. Canale and Swain (1980) 

expanded this notion into four components (Brown, 2007): 

• Sociolinguistic competence: understanding of social norms and cultural 

conventions. 

• Discourse competence: ability to organize language coherently across extended 

texts. 

• Strategic competence: use of communication strategies to overcome 

breakdowns or gaps. 

CLT operationalizes these components by designing tasks that require learners to 

negotiate meaning, adapt to different interlocutors, and manage real-time interaction. Salam 

and Luksfinanto (2024) argue that CLT is uniquely positioned to develop communicative 

competence because it integrates linguistic form with social function. 

In junior high school contexts, where students are beginning to explore identity, 

relationships, and self-expression, communicative competence becomes especially relevant. 

CLT provides a framework for helping students navigate these developmental challenges 

through language. It equips them not only with the ability to speak English but with the 

confidence to use it in diverse, meaningful ways (Dos Santos, 2020). 

Moreover, communicative competence is closely linked to students’ perceptions of 

their learning experience. When learners feel that they can use English to express themselves, 

connect with others, and participate in real-world conversations, their motivation and self-

efficacy increase. This perception, in turn, reinforces their engagement and accelerates their 

progress. 

Understanding CLT in this study allows for a nuanced exploration of how pedagogical 

approaches shape student perceptions. It invites educators to reflect on the gap between 

curriculum design and classroom reality, and to consider how interaction, meaning, and context 

can be foregrounded in teaching practices. 
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Pedagogical principles of CLT in secondary education 

CLT is not just a methodology, it’s a pedagogical philosophy that reimagines the 

classroom as a space for interaction, exploration, and personal growth. In secondary education, 

where students are navigating complex cognitive, emotional, and social transitions, CLT offers 

a framework that aligns with their developmental needs and encourages authentic engagement 

with language. Its core principles, teacher as facilitator, student-centered learning, and the 

cultivation of autonomy and motivation, are especially powerful in shaping learners’ 

perceptions and experiences (Liu & Zhang, 2020). 

In CLT, the teacher is no longer the sole authority or transmitter of knowledge. Instead, 

they become a facilitator, a guide who creates conditions for meaningful communication and 

supports students in constructing their own understanding. This shift reflects a broader move 

from teacher-centered to learner-centered education, where the emphasis is on process rather 

than product (Ellis, 2003). 

The facilitator role involves designing inquiry-based activities, encouraging critical 

thinking, and fostering collaborative learning. Teachers use strategies like guided discussions, 

project-based learning, and Socratic questioning to help students engage deeply with content. 

This approach is rooted in constructivist theories (e.g., Vygotsky, Piaget), which view learning 

as an active, social process (Library & Information Management., 2025). 

In secondary classrooms, this role is particularly impactful. Adolescents benefit from 

environments where their voices are heard, their ideas are valued, and their learning paths are 

personalized. The facilitator model empowers students to take risks, ask questions, and develop 

communicative confidence, key ingredients for language acquisition (Ellis, 2003). 

CLT places students at the heart of the learning experience. Rather than following a 

fixed syllabus or textbook sequence, instruction is shaped around learners’ interests, needs, and 

communicative goals. This principle recognizes that language is not learned in isolation but 

through meaningful use in social contexts. 

Student-centered learning encourages active participation, peer interaction, and self-

reflection. Learners engage in tasks that mirror real-life communication, debates, interviews, 

storytelling, and problem-solving scenarios. These activities promote not only linguistic 

competence but also interpersonal skills, cultural awareness, and emotional intelligence 

(Horwitz, 2001). 

Research shows that student-centered classrooms enhance motivation and retention. 

When students are given agency over their learning, they become more invested and perform 
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better academically. In CLT, this means allowing students to choose topics, co-create 

dialogues, and reflect on their progress through formative feedback (Library & Information 

Management., 2025). 

In secondary education, where identity formation and social belonging are central, 

student-centered learning fosters a sense of ownership and relevance. It transforms English 

from a subject to be studied into a tool for self-expression and connection. 

One of CLT’s most transformative contributions is its emphasis on learner autonomy. 

Autonomy refers to students’ ability to take charge of their learning, setting goals, making 

choices, and evaluating their own progress. In CLT, autonomy is cultivated through open-

ended tasks, flexible grouping, and reflective practices (Ellis, 2003). 

Motivation is closely tied to autonomy. When students feel that their learning is 

meaningful and aligned with their interests, they are more likely to engage deeply and persist 

through challenges. CLT supports intrinsic motivation by prioritizing communication over 

correction, fluency over perfection, and relevance over rote memorization. 

Meaningful learning occurs when students connect language to their lives. As El 

Yahyaoui (2025) explains, CLT encourages learners to use language for real purposes, 

expressing opinions, solving problems, sharing stories. This authenticity makes learning 

memorable and impactful. 

Implementing these principles requires intentional planning and professional 

development. Teachers must be equipped not only with linguistic knowledge but with 

pedagogical strategies that support facilitation, personalization, and emotional engagement. 

Schools must create environments that value interaction, tolerate ambiguity, and celebrate 

diverse voices (El Yahyaoui, 2025). 

In Ecuadorian contexts, where traditional methods still dominate, embracing CLT 

means rethinking classroom norms. It means shifting from grammar drills to communicative 

tasks, from teacher-led instruction to collaborative inquiry, and from standardized testing to 

formative assessment. 

CLT-based teaching practices 

CLT is not merely a theoretical construct, it is a dynamic pedagogical approach that 

reshapes classroom practices to prioritize authentic communication, learner engagement, and 

holistic skill development. In secondary education, CLT-based practices are especially 

impactful, as they align with adolescents’ growing need for self-expression, social interaction, 

and meaningful learning experiences. Three core pillars define CLT in action: communicative 



 

22 

 

activities, integration of language skills, and formative assessment with communicative 

feedback (Dos Santos, 2020). 

At the heart of CLT lies the belief that language is learned through use. Communicative 

activities are designed to simulate real-life interactions, allowing students to practice language 

in contextually rich, socially relevant scenarios. Among the most effective are: 

• Role Plays: these activities immerse students in imagined situations, ordering food, 

resolving conflicts, or attending a job interview, where they must use language 

creatively and spontaneously. Role plays foster pragmatic awareness and help students 

internalize social norms and discourse strategies. 

• Interviews: peer interviews encourage active listening, question formation, and turn-

taking. They also promote learner autonomy, as students often generate their own 

questions and topics. Interviews are particularly effective in building interpersonal 

skills and confidence. 

• Debates: structured debates challenge students to articulate opinions, defend positions, 

and respond to counterarguments. They develop critical thinking, persuasive language, 

and discourse competence. As Courtney (2020) notes, debates push learners to use 

language not just accurately, but strategically. 

These activities are not isolated drills, they are embedded throughout the lesson cycle 

(pre-, during-, and post-task), creating a rhythm of interaction that supports both fluency and 

reflection. Courtney (2020) emphasizes that communicative activities should be present at 

every stage of instruction to maintain engagement and reinforce learning. 

CLT rejects the compartmentalization of language skills. Instead, it promotes an 

integrated approach where speaking, listening, reading, and writing are taught as 

interconnected modes of communication. This reflects the reality of language use, where 

individuals constantly shift between modalities depending on context and purpose. 

For example, a CLT-based lesson on environmental issues might include (Dos Santos, 

2020): 

• Reading an article (reading) 

• Discussing its main ideas in pairs (speaking) 

• Listening to a podcast on climate change (listening) 

• Writing a letter to a local official (writing) 

This integration ensures that students develop balanced proficiency and can transfer 

skills across domains. Salam and Luksfinanto (2024) found that classrooms implementing 
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integrated CLT strategies showed higher levels of learner engagement and communicative 

competence. Students were better able to synthesize information, express ideas, and adapt their 

language to different tasks. 

Assessment in CLT is not a final judgment, it is an ongoing dialogue. Formative 

assessment plays a central role in helping students monitor their progress, reflect on their 

learning, and receive targeted support. Unlike traditional tests, formative assessment in CLT 

focuses on performance, interaction, and communicative effectiveness (Ellis, 2003). 

Effective formative practices include: 

• Observation during tasks: teachers note how students negotiate meaning, use strategies, 

and respond to peers. 

• Peer feedback: students evaluate each other’s performance using rubrics or guided 

prompts, fostering metacognitive awareness. 

• Self-assessment: learners reflect on their strengths, challenges, and goals, often through 

journals or checklists. 

• Teacher feedback: comments focus on communicative success, not just grammatical 

accuracy. For example, “You made your point clearly, but try varying your intonation 

to show emphasis.” 

Hossain and Hasan (2020) highlight that formative assessment in CLT should be 

regular, creative, and aligned with communicative goals. Their study revealed that many 

classrooms still prioritize written exams, neglecting speaking and listening skills. They 

advocate for assessments that capture students’ natural language use in unrehearsed situations, 

providing a more authentic measure of proficiency. 

Communicative feedback, whether from peers or teachers, should be constructive, 

specific, and focused on meaning. It helps students understand not just what they said, but how 

it was received. This kind of feedback builds confidence, encourages risk-taking, and supports 

the development of strategic competence. 

Dependent variable 

Communicative competence: Speaking and listening 

Communicative competence is not merely the ability to produce grammatically correct 

sentences; it is the capacity to use language meaningfully, appropriately, and effectively in 

diverse social contexts. Originally conceptualized by Dell Hymes (1972) and later expanded 
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by Canale and Swain (1980), communicative competence encompasses four interrelated 

components that together form the foundation of real-world language use (Brown, 2007): 

• Grammatical competence: mastery of linguistic forms, including syntax, vocabulary, 

and phonology. 

• Sociolinguistic competence: sensitivity to cultural norms, register, and social 

conventions that govern language use. 

• Discourse competence: ability to construct coherent and cohesive spoken or written 

texts across extended interactions. 

Strategic competence: use of verbal and non-verbal strategies to overcome 

communication breakdowns and maintain interaction. 

These components are not isolated skills, they interact dynamically in authentic 

communication. For example, a speaker may need to adjust their tone (sociolinguistic), 

rephrase a sentence (strategic), or organize their ideas clearly (discourse) while maintaining 

grammatical accuracy. 

CLT operationalizes these dimensions by placing learners in situations that mirror real-

life communication. Rather than focusing solely on form, CLT emphasizes meaning-making, 

negotiation, and interaction. Learners are encouraged to engage in tasks such as role-plays, 

interviews, debates, and collaborative problem-solving, activities that require them to listen 

actively, respond appropriately, and adapt to different interlocutors. 

According to Liu and Zhang (2020), high school students exposed to CLT-based 

instruction demonstrated significant improvements in both oral fluency and listening 

comprehension. These gains were attributed to the frequent use of communicative tasks and 

the emotionally supportive classroom environment, which allowed students to take risks and 

learn through interaction. 

Speaking is often the most anxiety-inducing skill for EFL learners. The fear of making 

mistakes, being judged, or not finding the right words can inhibit participation. CLT addresses 

this by reframing errors as part of the learning process. In CLT classrooms, students are not 

punished for imperfect grammar, they are encouraged to express themselves, experiment with 

language, and prioritize communication over correctness. 

Fuentesal et al. (2025) found that students in CLT-based immersion programs reported 

a notable reduction in language anxiety and a boost in communicative self-confidence. 

Learners felt more comfortable initiating conversations, expressing opinions, and speaking in 
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front of peers. This emotional shift is not trivial, it is foundational. When students feel safe, 

they speak more. And when they speak more, they learn more. 

Moreover, recent studies highlight the importance of personality traits in speaking 

development. Nggawu and Thao (2023) explored how CLT impacts introverted and 

extroverted learners differently. While both groups benefited, extroverted students showed 

slightly greater gains in fluency, suggesting that CLT’s interactive nature may align more 

naturally with certain learner profiles. However, the study also emphasized that inclusive CLT 

environments can support diverse learners when tasks are varied and personalized. 

Listening in CLT is not passive, it’s active, interpretive, and strategic. Learners must 

decode meaning, infer intent, and respond in real time. This requires not only linguistic 

knowledge but also cultural awareness and cognitive flexibility. 

In immersive CLT contexts, listening tasks often involve authentic materials such as 

podcasts, interviews, and spontaneous conversations. These materials expose learners to varied 

accents, speech rates, and pragmatic cues. As Moharana (2021) notes, CLT enhances listening 

competence by integrating it with speaking tasks, allowing learners to practice interactive 

listening, the kind that occurs in real conversations. 

However, listening can also trigger anxiety, especially when learners feel overwhelmed 

by fast speech or unfamiliar vocabulary. Machado et al. (2023) found that Cuban university 

students with lower proficiency levels experienced heightened anxiety during listening tasks. 

CLT mitigates this by scaffolding input, using visual aids, and encouraging peer support, 

thereby transforming listening from a source of stress into a gateway for understanding. 

Strategic competence is often overlooked, yet it is vital for real-world communication. 

Learners must know how to ask for clarification, paraphrase, or use gestures when words fail. 

CLT fosters these skills by simulating breakdowns and encouraging repair strategies. Students 

learn that communication is not about perfection, it’s about persistence, creativity, and 

empathy. 

Emotionally, communicative competence is tied to identity. When learners speak and 

listen in a second language, they are not just using words, they are expressing themselves, 

negotiating their place in a new linguistic and cultural space. CLT honors this by creating 

environments where learners feel seen, heard, and valued. 

Communicative competence in speaking and listening is not a static goal, it’s a living 

process. Through CLT, learners move from silence to expression, from anxiety to confidence, 

and from mechanical repetition to meaningful interaction. The classroom becomes a rehearsal 

space for life, where language is not just learned but lived. By nurturing the emotional, 



 

26 

 

strategic, and social dimensions of communication, CLT empowers learners to become not just 

speakers of English, but users of English, capable, confident, and connected. 

English proficiency levels according to the CEFR 

The Common European Framework of Reference for Languages (CEFR) provides a 

standardized scale for assessing language proficiency. In secondary education, students are 

typically expected to reach levels A1 (basic user) or A2 (elementary user). These levels 

correspond to the ability to understand and use familiar expressions, introduce oneself, and 

engage in simple conversations (Consejo de Europa, 2001). 

Aligning CLT instruction with CEFR benchmarks ensures consistency and 

transparency in language education. It allows educators to design tasks that reflect real-world 

communicative demands and assess progress meaningfully. 

Self-assessment is a valuable tool for understanding student perception. When learners 

evaluate their own proficiency, they reflect on their strengths, challenges, and goals. In CLT 

classrooms, self-assessment is often integrated into formative practices through checklists, 

journals, and peer feedback (Consejo de Europa, 2001). 

Studies show that students in CLT environments tend to rate their proficiency more 

positively, especially in speaking and listening. This reflects not only linguistic growth but also 

increased confidence and motivation (Courtney, 2020). 

There is a strong correlation between perceived competence and actual proficiency. 

When students feel capable and confident, they are more likely to engage actively, take risks, 

and persist through challenges. This engagement accelerates learning and leads to measurable 

gains in proficiency. 

Fuentesal et al. (2025) and Salam and Luksfinanto (2024) highlight that CLT fosters 

this positive cycle where perception fuels performance, and performance reinforces 

perception1. In Ecuadorian classrooms, where students often struggle with motivation and 

exposure, CLT offers a pathway to bridge the gap between aspiration and achievement. 
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Figure 2. Language proficiency levels 

 

Source: (Consejo de Europa, 2001) 

Student perception of English Language Learning  

Understanding how students perceive their English learning experience is not just a 

matter of measuring outcomes, it's about listening to their voices, recognizing their emotional 

journeys, and appreciating the complex interplay between pedagogy and personal growth. In 

the context of CLT, student perception becomes a vital lens through which teachers can 

evaluate not only linguistic development but also motivation, engagement, and satisfaction. 

In educational research, perception refers to the way learners interpret and emotionally 

respond to their learning environment. It’s shaped by prior experiences, expectations, 

classroom dynamics, and the learner’s evolving identity. As Muñoz et al. (2023) explain, 

perception is not a passive reflection, it’s an active construction of meaning. Students don’t 

just absorb content; they evaluate it, question it, and decide whether it resonates with their goals 

and values. 
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In language learning, perception becomes even more nuanced. It involves how students 

feel about their ability to communicate, how safe they feel making mistakes, and whether they 

see the language as a tool for connection or just another academic hurdle. 

Several interrelated factors influence how students perceive their English learning 

experience: 

• Teaching Methodology: CLT, with its emphasis on interaction and real-world 

communication, often leads to more positive perceptions. Students feel they are 

learning to use the language, not just study it (Fuentesal, González, García, & Franco, 

2025). 

• Classroom Environment: a supportive, collaborative atmosphere fosters emotional 

safety. When students feel respected and encouraged, they’re more likely to engage and 

take risks (Salam & Luksfinanto, 2024). 

• Prior Experiences: students bring their histories with language learning into the 

classroom. Those with negative past experiences may be more anxious or skeptical, 

while others may be eager and confident (Conza & Celi, 2023). 

• Motivation and Self-Esteem: learners who feel competent and motivated tend to 

perceive their progress more positively. CLT supports this by making learning 

purposeful and socially engaging (González, Pérez, & Rodríguez, 2020). 

These factors don’t operate in isolation, they interact constantly. A student’s perception 

can shift dramatically depending on how these elements align or conflict. 

In EFL contexts, perception plays a critical role in shaping how students respond to 

communicative tasks, assessments, and classroom interactions. Unlike native speakers, EFL 

learners often face additional layers of cultural and linguistic distance, making their perceptions 

even more sensitive to instructional design. 

• Communicative Activities: students exposed to CLT often report a shift in how they 

experience English learning. Instead of memorizing grammar rules, they engage in 

debates, storytelling, interviews, and collaborative problem-solving. These tasks feel 

real, and that authenticity enhances their sense of relevance and progress (Fuentesal, 

González, García, & Franco, 2025). 

• Attitudes Toward Skills: perception influences how students approach reading 

strategies, speaking exercises, and listening tasks. Machado et al. (2023) found that 

students with lower proficiency levels often experience anxiety during listening 

activities, which can negatively affect their perception of learning. 
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• Individual Differences: not all students perceive CLT the same way. Some may thrive 

in interactive environments, while others feel overwhelmed. Zhao (2025) highlights 

how digital tools like generative AI are reshaping student perceptions, especially in 

higher education, by offering personalized feedback and reducing performance 

pressure. 

Students often begin their English learning journey with high hopes, fluency, 

confidence, and the ability to express themselves naturally. When CLT instruction aligns with 

these aspirations through meaningful tasks and peer collaboration, students perceive their 

achievements as authentic and empowering (Ellis, 2003). 

But mismatches can occur. If CLT principles are inconsistently applied or constrained 

by institutional limitations, such as grammar-heavy exams or lack of resources, students may 

feel disillusioned. It has been noted that when students are taught to communicate but assessed 

through rigid, non-communicative methods, their perception of progress suffers (Consejo de 

Europa, 2001). 

Student perception is deeply tied to emotional well-being. CLT fosters intrinsic 

motivation by making language learning purposeful and socially connected. Learners become 

active participants, not passive recipients. Fuentesal et al. (2025) found that students in CLT 

immersion programs experienced reduced anxiety and increased communicative self-

confidence. The relaxed, leisure-based environment allowed them to experiment, make 

mistakes, and grow. 

Learning satisfaction is a holistic experience; it’s not just about grades. It’s about 

feeling seen, heard, and supported. Borg (2006) and Salam and Luksfinanto (2024) emphasize 

that students are more satisfied when instruction is engaging, relevant, and responsive to their 

needs. CLT contributes to this by offering varied, student-centered activities that reflect real-

life communication and personal interests. 

Student perception is not a side note; it’s a central indicator of educational success. In 

EFL contexts, especially within CLT frameworks, perception reveals whether students feel 

empowered, connected, and capable. By listening to these perceptions, educators can refine 

their practices, bridge gaps between intention and experience, and create classrooms where 

language learning becomes a journey of meaning, identity, and transformation. 

Recent insights into student perception in CLT contexts 

Recent scholarship continues to affirm that student perception is a dynamic construct 

shaped by pedagogical design, emotional climate, and learner agency. Hakami (2025) 

conducted a qualitative study among Saudi EFL students and found that CLT significantly 
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enhanced learners’ engagement and fluency, particularly in speaking and listening. Students 

reported feeling more competent and communicatively empowered when tasks mirrored 

authentic interactions. However, the study also revealed disparities in perception based on 

geographic and institutional contexts, rural students faced more challenges adapting to CLT 

due to limited resources and teacher preparedness. 

Rezalou and Yağiz (2021) explored the impact of communicative activities on speaking 

performance in Turkish EFL classrooms. Their classroom action research demonstrated that 

students favored competitive and interactive tasks, which led to statistically significant 

improvements in speaking confidence and classroom participation. These findings underscore 

the importance of task design in shaping positive learner perceptions, especially when activities 

are cyclical and reflective. 

Technological integration has also emerged as a key factor influencing perception. Al-

Madani (2021) compared traditional CLT methods with tech-enhanced instruction and found 

that digital tools, such as video conferencing, interactive books, and game-based learning, 

improved students’ perception of relevance and accessibility. Learners responded positively to 

multimodal input and personalized feedback, which reduced performance anxiety and 

increased motivation. This aligns with Zhao’s (2025) assertion that generative AI and adaptive 

platforms are reshaping how students perceive their learning journey, particularly in higher 

education settings. 

Moreover, perception is closely tied to emotional safety and identity formation. When 

students feel psychologically secure, they are more likely to take linguistic risks and engage in 

deeper learning. Fuentesal et al. (2025) highlighted that immersion in CLT environments led 

to reduced anxiety and increased communicative self-confidence. Students described the 

experience as liberating, noting that the leisure-based, peer-supported atmosphere allowed 

them to experiment with language without fear of judgment. 

Importantly, perception is not static, it evolves with each classroom interaction. 

Teachers who consistently apply CLT principles, validate student voices, and adapt to learner 

needs foster environments where perception becomes a catalyst for growth. Conversely, when 

communicative instruction is undermined by rigid assessments or inconsistent implementation, 

students may experience cognitive dissonance, leading to disengagement and diminished self-

efficacy. 

To sum up, recent studies reaffirm that student perception is a multidimensional 

indicator of instructional effectiveness. It reflects not only linguistic outcomes but also 

emotional resonance, identity affirmation, and motivational alignment. As CLT continues to 
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evolve, educators must remain attuned to these perceptions, using them as feedback loops to 

refine pedagogy and cultivate transformative learning experiences 
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CHAPTER II. METHODOLOGY 

This part explains how the study was done, looking into what 9th graders at Jean 

Piaget High think about using CLT in their English lessons. It breaks down the way the research 

was set up, like the methods used, who took part, where it happened, tools for gathering info, 

how data was handled, along with fairness rules. The goal was to keep things clear and solid 

so results can be trusted, checked again, or even repeated later. 

2.1 Research approach and design 

This research uses a mixed approach, where qualitative and quantitative data are 

analyzed. The reason for picking this mix is that looking into how students view 

Communicative Language Teaching needs rich descriptions plus solid signs of progress in 

learning. According to Creswell & Poth (2024), case methods work well when studying a 

limited setting, like one grade in a single school, where surroundings influence what learners 

go through. 

The study focuses on quality insights, showing how students and teachers see CLT 

during regular class activities. Teacher interviews follow a loose format, this opens space for 

personal views but keeps things consistent between responses. Surveys for learners mix fixed 

answers with free-response questions, revealing shared opinions while letting individuals 

express what works or feels tough. Watching actual lessons adds depth, recording live 

conversations, speaking exercises, and how instructors guide learning. As Braun and Clarke 

noted in 2021, non-numerical methods matter greatly in school research since they expose how 

people make sense of their own experiences, something stats can't fully show. 

The numbers side adds to this look using a pre-test and post-test to track shifts in 

how well students communicate. It shows if teaching based on CLT actually boosts spoken and 

listening abilities. According to Gui & Ismail (2024), these before-after setups work well in 

language studies since they help see how teaching methods change results over weeks or 

months, making conclusions more trustworthy. Mixing what learners feel with their actual 

scores brings together different views, balancing strengths and reducing bias. 

This mix of methods, using real-life examples along with number-based data, helps 

look at the research questions in different ways. It recognizes feelings or opinions might miss 

some truth about how well CLT works, while actual shifts in speaking skills add key proof. 

According to Takona (2023), blending story-focused insights with measurable results in school 
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studies gives a fuller picture of what happens when people teach or learn, linking personal 

views with clear facts. 

This research zooms in on Jean Piaget High School in Latacunga, Ecuador, using a 

case study setup. That focused look makes it possible to see how CLT works in a real school 

environment, given its culture, rules, and teaching plans. According to Yin (2020), case studies 

fit well when exploring current issues right where they happen, especially if the line between 

issue and surroundings feels blurry. Here, what students think about CLT can't really be split 

from how teachers teach or how class runs day to day. 

In short, the approach mixes deep qualitative work with exact number-based 

analysis, so the project tracks how people feel while also checking how those feelings link to 

real progress in language skills. Because it does both, the findings are more solid and give a 

full picture of how CLT affects younger teens’ experience learning English. 

2.2 Description of the sample and context 

2.2.1 Sample 

The study looks at 20 ninth-graders from Jean Piaget High School in Latacungua, 

Ecuador. Picking them used stratified random sampling, this means making sure factors like 

gender, school performance, or family income are balanced. This method matters in education 

studies since it lowers chance errors while boosting how well results match real-world variety 

(Etikan & Bala, 2019). Because students came from different groups, the research shows 

clearer differences in how they see CLT. Besides learners, the study also spoke with two 

English teachers to get a different angle on how CLT was used in class. Looking at both student 

and teacher views helps support the results better through multiple lenses. 

The students involved are 13 to 14 years old, this phase comes with growing 

attention to social stuff and a stronger need to communicate. Since they start caring more about 

real talk and chatting with classmates when picking up a new language, this group matters a 

lot for CLT. Because of that, their views give solid clues on whether CLT fits how teens like 

to learn - and what hurdles show up. 

2.2.2 Context 

Jean Piaget High School operates privately in Latacunga, Ecuador, known for trying 

new ways to teach. Instead of old-school drills, they use CLT when covering English. This 

means students do things like act out scenes, team up on exercises, talk in small groups, or 
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tackle real-life challenges. The idea behind this method? Picking up language works better by 

actually using it, not just repeating facts mindlessly (Richards, 2022) 

The school setting matters a lot since it shows how CLT can work, and where it 

struggles, in classrooms across Ecuador. For one thing, this approach helps learners build real 

communication skills, mostly when talking or listening. Yet at the same time, teachers face 

hurdles like: 

• Some educators haven't had much practice with CLT methods, so how they use it can 

differ. Because of this, results might not always match up across classrooms. 

• Because classes focus on tests, there’s not much room for long speaking exercises - so 

practice gets cut short now and then. 

• Some learners like hands-on work, yet a few get nervous when asked to speak up - so 

mixing up teaching methods helps reach everyone. 

This setting creates good conditions for looking at what works, and what doesn’t, 

with CLT. The research fits into an actual school scene, where rules from above, how teachers 

teach, and how students feel all come together. According to Yin (2020), case studies hit 

hardest when they explore things right where they happen, since you can't pull apart the 

surroundings from people's lived experience. 

On top of that, how Ecuador teaches school subjects matters here. The country’s 

teaching rules focus on real-life communication skills when learning English, which fits what 

many places are doing worldwide (Ministerio de Educación del Ecuador, 2021). Still, not every 

school follows those rules the same way, so Jean Piaget High School shows how CLT actually 

works, or doesn’t, in classrooms. 

To sum up, this research’s setting and group offer solid ground for checking how 

learners view CLT. Because the individuals come from varied backgrounds, different opinions 

show up, yet the school’s push for interactive methods reveals just how hopeful, and tough, 

CLT can be in Ecuador's schools. 

2.3 Data collection instruments 

The study uses both written feedback plus hard data to cross-check results while 

boosting accuracy. Every tool was picked on purpose, matching goals, grabbing personal views 

along with clear CLT outcomes. 
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Student survey 

People often use surveys to find out what learners think about language classes. 

These tools help gather info fast from lots of folks in an organized way. As NAPE (2024) points 

out, good surveys treat everyone fairly, include different voices, work consistently, especially 

with varied types of questions. This research uses rating scales for opinions, choice-based 

questions for likes or dislikes, while free-text answers let students share thoughts using their 

own language. 

The survey looks at how students join CLT tasks, like working in groups, acting out 

roles, or talking in discussions, while checking what they think about how these help them 

communicate better. Using both fixed-response questions and free-text answers lets it mix 

number-based results with detailed personal views. Having two types of responses makes the 

findings more trustworthy and opens space to understand student opinions and struggles more 

clearly. 

Classroom observation 

Watching class gives real clues about how teachers teach and if students are 

involved, something surveys alone can't show well. According to Tarusha & Bushi (2024), 

organized watching helps judge both teaching quality and what happens in class. Here, we’ll 

use a step-by-step list based on CLT ideas when observing lessons. 

The checklist looks at signs like these: 

• Students joining in conversation activities. 

• Teachers guiding real talk practice. 

• How often students join in activities, like acting out scenes, working with a buddy, or 

talking in small groups, and how well those tasks go. 

• Learning space vibe, students work together, stay driven, yet make choices on their 

own. 

Observations happen quietly, so teachers and kids act naturally. The tool captures 

live examples of CLT in action, showing what students do during speaking tasks. That 

information works together with surveys and talks, adding actual behavior clues. 
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Teacher interview 

Semi-structured chats with the English teacher help gather firsthand views on how 

CLT is put into practice. These talks matter a lot in qualitative work since they let people 

describe what they’ve lived through, struggled with, or thought about, using their own phrasing. 

As Mirhosseini & Pearson (2024) point out, such input boosts trust in results by revealing 

subtle details that basic summaries might miss. 

The interview setup uses key prompts like: 

• The instructor's grasp of CLT ideas, along with how they put them into practice. 

• How CLT works in class, what helps, what gets tricky. 

• Strategies used to engage students in communicative tasks. 

• Thoughts about how learners are doing with talking and understanding speech. 

Using the teacher's voice, this research highlights how hands-on experience guides 

what happens in class plus shapes how students see things. It adds background detail too, so 

student feedback and observed actions make more sense when seen through real teaching 

situations. 

Pretest–Posttest 

The pretest–posttest setup adds numbers to the research, showing shifts in student 

communication skills during CLT teaching. According to Gui & Ismail (2024), these setups 

work well for checking language programs because they give real data on improvement tied to 

certain teaching methods. 

In this research, a first test checks how well students can speak and understand 

before trying CLT methods, whereas a later one tracks progress afterward. Each exam uses 

real-life communication tasks, like acting out scenes or short conversations, as alternatives to 

standard drills. These include interactive listening tasks instead of passive ones. Tasks fit the 

core ideas behind CLT without copying typical classroom routines. 

The use of before-and-after test results makes the research stronger, giving real 

evidence alongside how students feel. This tool helps see if their like or dislike of CLT actually 

lines up with improvements, or lack thereof, in communication skills. 
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In short, these instruments work alongside each other to gather solid data. While one 

shows how people feel, another reveals what’s actually done in class. Mixing firsthand 

accounts with measurable results brings depth, plus strengthens trust in the outcomes. Because 

different kinds of information come together, the study stays strong without losing touch with 

real classroom life. 

2.4 Data analysis 

The data review here mixes descriptive insights with number-based methods, so 

results stay thorough without losing accuracy. Every tool gives a different information kind, 

handled through fitting approaches, to match what the study aims to answer. 

Survey answers will get checked with basic number methods, like averages, counts, 

or ratios, to spot patterns in how learners view CLT. These math tools work well in school 

studies since they sum up opinions and actions while staying true to the group being studied 

(Field, 2021). The results will show which speaking-focused tasks pupils find most helpful for 

building real-life language use. 

Teacher talks will get written down, then checked through a step-by-step theme 

search, using fresh versions of Braun & Clarke's (2021) steps. Instead of random guesses, this 

means marking key parts, spotting repeated ideas, besides pulling out trends tied to how 

educators feel or think. Since it bends without breaking rules, many pick this route when doing 

school-focused story studies, as shown by Nowell et al. (2022). 

Classroom observations get checked by counting how often teachers use talk-based 

methods, like acting out scenes, working in pairs, or small-group chats. These counts show not 

just how common those activities are, but also how well they’re done. The goal is to see if real 

lessons match what students say about them later. Notes from class visits mix with answers 

from questionnaires and talks, helping confirm if student views fit the reality of daily teaching. 

Test scores before and then after is analyzed using comparative statistical techniques 

like paired t-tests or descriptive comparison. That way, it can be noted if learners got better at 

speaking and understanding speech once they went through CLT-style lessons. According to 

Gui & Ismail (2024), this test-before-and-after setup works well for checking language 

teaching changes since it shows clear signs of growth. 

Using different analysis methods helps back up results, making them more 

trustworthy. This way, the researcher can compare info from various places, cutting down one-
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sided views while getting a fuller picture of how CLT affects what students think and learn 

(Flick, 2019). 

2.5 Ethical considerations 

Fair treatment matters a lot here, people taking part are students in school. Rules 

followed come from global standards used in studies about learning and society. 

• Informed Consent: Everyone taking part got clear information on what the project is 

about, how it works, plus any possible effects. Approval in writing will come from 

individuals involved along with school leaders. When learners are younger than 18, 

moms or dads must agree too, so rules for youth studies stay respected (British 

Educational Research Association (BERA), 2022). 

• Privacy stays safe, data gets stripped of names right away. Transcripts, survey answers, 

plus field notes won't show who said what. Files lock up tight using passwords, opened 

only by the main investigator. Just like Marsden et al. (2024) pointed out last year, 

hiding identities matters a lot when studying real-world language use. 

• Taking part in this project is up to you. If students decide to join, or skip, it won't change 

their school marks or status. They’ll know it's safe to choose either way. The same goes 

for teachers, being in or out doesn’t impact job reviews. Their choice stays separate 

from performance checks. 

• Respect and avoiding harm go hand in hand here, no one taking part will face physical 

or emotional risk. Observing classrooms happens quietly, so things stay normal. Plus, 

talks with teachers happen when it suits them best, keeping work routines intact. 

Following these ethics rules keeps participants safe and respected, at the same time 

making sure the research stays honest and trustworthy. 

2.6 Conclusion 

This section explained how the study was set up, using both qualitative and 

quantitative methods to check how CLT affects what learners think and their speaking skills. 

Mixing questionnaires, talks with participants, watching real lessons, and test comparisons 

helps keep things solid while showing different sides of the issue. 

The survey, interviews, and observations show how students and teachers truly feel. 

Meanwhile, test results before and after give clear numbers on progress made. These tools work 



 

39 

 

side by side, backing each other up, making the overall picture more trustworthy without 

guesswork. 

Focusing on ethics, this study protects students' rights while building clear, honest 

research practices. Instead of skipping details, it shares openly how things work at Jean Piaget 

High School. Because of its real-world setting, the findings help teachers locally plus add 

insight into whether CLT works well in younger schools. 

The next section shares what was found from looking at the data, then talks about 

those results alongside past studies. That way, it’ll show better how CLT shapes what students 

think and their speaking skills, while also exploring ways teaching methods could shift to fit 

learner goals. 
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CHAPTER III. PRODUCT 

3.1 Innovative proposal to the problem 

This chapter examines the study project aimed at addressing the limited speaking 

confidence, low engagement, and uneven perceptions of emotional safety among ninth-grade 

EFL students. The idea centers on a novel product, namely a pedagogical webpage, which 

integrates a modular CLT sequence designed for classroom implementation. Additionally, the 

proposal encompasses elements such as the proposal’s name, product type, purpose, structure, 

assessment, and validation. 

The pedagogical webpage is conceived as a repository of classroom-tested CLT 

modules that include lesson guides, printable materials, audio scripts, rubrics, and reflection 

tools. Its design is informed by key pedagogical pillars: interactional tasks, real-world 

functions, peer feedback, error-friendly norms, and multimodal resources. These elements 

ensure that students engage in meaningful communication while teachers have access to 

structured, ready-to-use materials. 

Furthermore, the proposal emphasizes evidence-based practice by incorporating 

perception tracking instruments such as micro-surveys, exit tickets, voice journals, and rubric 

analytics. These tools are aligned to four central indicators: motivation, engagement, perceived 

progress, and emotional safety. In this way, the blog not only provides practical resources but 

also establishes a systematic framework for evaluating the influence of CLT on students’ 

perceptions of their English learning experience. 

Marciniak and Cáliz (2021) describe an activity guide as a collection of materials that 

enables learners to ascertain what they will study, the rationale, the methodology, the timing, 

the collaborators, and the evaluation criteria for their learning outcomes. In parallel, this 

proposal adapts that concept to a digital format, ensuring that teachers and students can access 

structured CLT activities while simultaneously fostering reflective and collaborative learning 

environments. 

3.2 Informative data 

• Province:  

• Address: 

• Level: 9th grade, Junior High School 

• Tutor: Lic.  
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• Scholar year: 2024–2025 

• Institution: Unidad Educativa  

• Starting date: October 01 2025 

• Ending date: December 01 2025 

• Budget: No assigned 

• Participants: 20 students; 1–2 EFL teachers implementing modules 

• Duration: 6 modules over 6–8 weeks; each module 1–2 sessions of 45 minutes 

• Data sources: 

✓ Perception instruments: Likert surveys for students 

✓ Performance artifacts: Paragraphs, role-plays, posters, itineraries, audio voice 

journals 

✓ Observation notes: Teacher logs on anxiety signals, interaction density, turn-

taking 

✓ Indicators aligned to objective: Motivation, engagement, perceived progress, 

emotional safety.  

3.3 Background to develop the proposal 

The idea for the activity guide English with CLT – Speak, Listen, Connect was 

established from the information gathered during the diagnostic evaluation of ninth-grade 

students at junior high school level, which revealed several weaknesses in oral fluency, 

confidence, and willingness to communicate in English. The diagnostic assessment showed 

that traditional grammar-led routines limited student voice, collaboration, and authentic 

interaction, creating a gap between curriculum goals and students’ actual communicative 

competence. Along with the theoretical framework, the diagnostic results also demonstrated 

that ongoing, contextualized, and interactive feedback would be essential for developing 

students’ perceptions of their learning experience. 

The literature review provided compelling support for the adoption of CLT as a 

systematic approach to address these gaps. At the international level, Dos Santos (2020) 

conducted a comprehensive review of CLT practices across diverse classroom settings, 

concluding that CLT empowers educators to design learner-centered environments that 

prioritize interaction, meaning-making, and cultural sensitivity. This evidence reinforced the 

importance of adapting CLT to sociocultural contexts, ensuring that students perceive English 

learning as relevant and engaging. 



 

42 

 

At the national level, Zapata et al. (2025) carried out an experimental study in 

Ecuador to evaluate the impact of a CLT-based methodological guide on communicative 

competence. Their findings demonstrated that structured CLT interventions significantly 

improved students’ speaking and listening skills, fostering greater fluency and confidence. 

Similarly, Torres and Conza (2023) implemented a mixed-method action research project in 

Loja, Ecuador, focusing on vocabulary development through CLT activities. Results revealed 

that communicative tasks such as opinion-sharing and information-gap activities not only 

enhanced vocabulary acquisition but also strengthened students’ perceptions of engagement 

and confidence in under-resourced contexts. 

The activity guide was structured within CEFR standards for A1–A2 levels and 

informed by constructivist principles, as it was designed to include learner-centered tasks, 

collaboration, and reflective thinking. Each module was carefully developed to address the 

gaps identified in the diagnostic evaluation, fluency, confidence, and authentic communication, 

while engaging students in reciprocal activities such as peer feedback, role-play, and self-

assessment. Furthermore, the guide connects theory and practice by providing practical CLT-

based activities that allow teachers to implement feedback loops, improve students’ autonomy 

as language learners, and foster positive perceptions of their English learning experience. 

3.4 Proposal Name 

ENGLISH WITH CLT – SPEAK, LISTEN, CONNECT: A PEDAGOGICAL 

WEBPAGE FOR ENHANCING STUDENTS’ PERCEPTIONS IN EFL CLASSROOMS 

3.5 Type of Product 

The product chosen, as previously mentioned, is a pedagogical webpage designed 

to integrate structured and graded CLT-based modules that encourage students to develop their 

communicative abilities in English. It comprises a diverse array of interactive and digital 

resources that foster oral fluency, collaborative learning, and reflective thinking. The webpage 

is a valuable resource for both teachers and students, as each module is meticulously designed 

to correlate with the development of communicative competence, the achievement of class 

objectives, and broader educational goals. 

Students can work independently and collaboratively to complete the activities, 

while teachers can access ready-to-use lesson guides, printable worksheets, audio scripts, 

rubrics, and perception tools. The modular format ensures flexibility, allowing educators to 

adapt the activities to different classroom contexts and proficiency levels. 
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3.6 Justification 

Learners will have the opportunity to explore critical concepts such as peer 

collaboration, self-confidence, communicative fluency, and meaningful interaction through the 

use of this blog. This will ultimately promote deeper engagement, motivation, and knowledge 

retention. According to García and De la Cruz (2014), an instructional resource such as an 

activity guide, or in this case, a pedagogical blog, facilitates structured and organized 

interaction between instructors and students during the educational process, serving as a 

learning aid. 

Consequently, the pedagogical webpage helps users navigate through a process and 

monitor their progress in order to achieve the stated objectives, as indicated by the 

aforementioned definitions. Webpages of this nature are typically presented as collections of 

tasks and resources that learners are expected to complete independently and collaboratively. 

Therefore, the presentation of the modules and activities must be concise and unambiguous, as 

they are primarily concerned with the development of communicative skills rather than the 

individual student’s performance alone. 

3.7 Objective of the proposal 

• To determine the influence of CLT on junior high students’ perceptions of their English 

learning experience, focusing on motivation, engagement, perceived progress, and 

emotional safety. 

3.8 Specific objectives of the proposal 

• To measure changes in student perceptions per module using micro-surveys and exit 

tickets. 

• To enhance speaking confidence through structured interaction and peer feedback. 

• To foster collaborative learning routines that normalize error and reduce anxiety. 

• To document artifacts and rubric scores to triangulate perception with performance. 

• To disseminate modules, materials, and findings via the blog for broader adoption. 

3.9 Structure Proposal 

The proposed structure for the pedagogical webpage was analyzed and determined 

following a review of various CLT-based instructional templates. The format for one of the 

modules is depicted in the illustration below; however, the blog will contain multiple modules. 

In fact, it is recommended that the webpage include a minimum of six modules specifically 



 

44 

 

designed to enhance communicative competence at the A1–A2 levels, as outlined in the 

Common European Framework of Reference for Languages (2020). 

The webpage integrates interactive components to enhance engagement and 

efficacy, tailored to the cognitive and linguistic proficiency of ninth-grade students (ages 13–

14). Each module is crafted to be dynamic and student-focused, integrating both independent 

and collaborative tasks that promote meaningful interaction. Methods such as role-play, 

information-gap activities, peer feedback, and group discussions are employed to strengthen 

oral fluency, critical thinking, and collaborative learning. 

The incorporation of visual aids, authentic contexts (e.g., shopping dialogues, trip 

planning, mystery-solving), and peer feedback sessions enables students to relate 

communicative tasks to their personal experiences, thereby augmenting motivation and 

understanding. These interactive strategies facilitate the incremental cultivation of autonomy 

in language learning, as students are prompted to reflect, revise, and improve their 

communicative performance based on feedback obtained throughout the process. 

The goal of this pedagogical webpage is to provide ninth-grade EFL students with 

structured, enjoyable, and level-appropriate communicative tasks that focus on developing 

their ability to speak, listen, and interact confidently in English. The blog is designed for 

learners at an A1 level of English proficiency who are working toward the A2 level, as defined 

by the CEFR. The approach taken in this proposal is constructivist and learner-centered, 

emphasizing interactive communicative tasks, the use of formative feedback (peer, self, and 

teacher-guided), and collaborative learning. Each module incorporates critical thinking, 

reflection, and revision, allowing students to develop their communicative competence through 

meaningful, contextualized practice. 

MODULES  

Module 1: Introducing myself 

• Objective: Practice personal introductions using basic structures. 

• Technique: Think-Pair-Share; role-play; peer feedback. 

• Time: 45 minutes. 

• Age group: Ninth-grade EFL students. 
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• Resources: Personal introduction grid, peer feedback checklist (1–5 scale), Canva name 

card template. 

• Start Date:  

• End Date:  

• Instructions: 

✓ Warm-up with model introductions. 

✓ Complete “Find Someone Who” grid by asking peers. 

✓ Role-play introductions with rotating partners. 

✓ Provide peer feedback using checklist. 

✓ Reflect with 3-item micro-survey. 

• Assessment Criteria: Fluency (few pauses), accuracy (basic structures, pronunciation), 

interaction (eye contact, turn-taking). 

Figure 3. Canva name card 

 

Module 2: Shopping dialogue 

• Objective: Use functional language in real shopping contexts. 

• Technique: Information Gap Tasks; peer interviews; role-play. 

• Time: 45 minutes. 

• Age group: Ninth-grade EFL students. 
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• Resources: Role-play grid, prompt sheet (functional phrases), audio scripts, store map. 

• Start Date:  

• End Date:  

• Instructions: 

✓ Model Script 1; highlight functional phrases. 

✓ Match vocabulary sheet to functions. 

✓ Pair role-play with rotating roles (customer/seller). 

✓ Extend with Script 2 variation (payment methods). 

✓ Reflect with exit ticket. 

• Assessment Criteria: Functional accuracy, pronunciation intelligibility, negotiation 

skills (clarifying, confirming, closing). 

Figure 4. Printable shopping cards 

 

 

Figure 5. Shopping role-play grid 

Customer Name: ______________________ 

Store Name: _________________________ 

Item: _______________________________ 
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Price: ______________________________ 

Quantity: ___________________________ 

Total Cost: _________________________ 

Figure 6. Primopt sheet. Functional language 

“How much is this…?” 

“Can I try this on?” 

“Do you have it in blue?” 

“I’ll take two, please.” 

“Where can I pay?” 

Figure 7. Vocabulary matching sheet 

Audio Samples 

Script 1: Basic Shopping Dialogue 

A: Excuse me, how much is this notebook? B: It’s $3.50. A: Great, I’ll take two. B: That’s 

$7.00. Would you like a bag? 

Script 2: Role-play with variation 

A: Do you have this T-shirt in medium? B: Let me check… Yes, here it is. A: Perfect. How 

much is it? B: $12. A: I’ll pay with card. 

Figure 8. Store map 
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Module 3: Describing People 

• Objective: Use adjectives and present tense to describe appearance and personality. 

• Technique: Fluency Circles; gallery walk; peer questioning. 

• Time: 45 minutes. 

• Age group: Ninth-grade EFL students. 

• Resources: Adjective bank, description worksheet, digital story cube images. 

• Start Date:  

• End Date:  

• Instructions: 

✓ Model description using adjective bank. 

✓ Fluency Circles: 2-minute descriptions, rotating partners. 

✓ Write full sentences on worksheet. 

✓ Gallery walk: post and comment with one question. 

✓ Reflect with micro-survey. 

• Assessment Criteria: Lexical range, grammar control (present tense, agreement), 

interaction quality. 

Figure 9. Adjective bank 
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Figure 10. Worksheet for description 

Name: ______________________ 

Age: _______________________ 

Hair: ______________________ (e.g., long, curly, black) 

Eyes: ______________________ (e.g., green, big, round) 

Personality traits: ____________________________ (e.g., friendly, shy, creative) 

Favorite activity: _____________________________ (e.g., reading, dancing, playing 

football) 

A fun fact: ___________________________________ 

Figure 11. Digital story cube images 

       Happy face → friendly, cheerful 

       Neutral face → quiet, calm 

         Glasses → smart, curious 

                        Curly hair → physical traits 

                   Sporty person → active, energetic 

             Book → likes reading, studious 

Module 4: Planning a Trip 

• Objective: Use future tense and modals to plan a trip. 

• Technique: Team challenges; Think-Pair-Share; collaborative presentations. 

• Time: 45 minutes. 

• Age group: Ninth-grade EFL students. 

• Resources: Interactive map, group rubric (collaboration, English use, creativity, visual 

aids, delivery). 

• Start Date: 

• End Date: 
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• Instructions: 

✓ Teams select destination and brainstorm activities. 

✓ Write day-by-day itinerary using will/going to and modals. 

✓ Design poster or slide visual. 

✓ Present 2-minute pitch with Q&A. 

✓ Reflect with exit ticket. 

• Assessment Criteria: Language use (future, modals), collaboration, delivery (fluency, 

pronunciation, visual contact). 

Figure 12. Interactive map 
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Figure 13. Group rubric, 1-5 scale 

Criterium Description 

Collaboration Equative participation, team work  

Use of English Correct use of future and modal verbs  

Creativity Originality of the itinerary and activities  

Visual Aids Clarity and attraction of visual resources  

Delivery Fluidity, pronunciation, visual contact  

 

Module 5: Solving a Mystery 

• Objective: Practice questioning, inference, and logical reasoning. 

• Technique: Role-play scenarios; peer interviews; digital voice journals. 

• Time: 45 minutes. 

• Age Group: Ninth-grade EFL students. 

• Resources: Printable mystery cards, clue sheets. 

• Start Date:  

• End Date:  

• Instructions: 

✓ Introduce case and suspects. 

✓ Conduct clue rounds with yes/no and wh- questions. 

✓ Groups propose solution with reasons. 

✓ Record 60-second voice journal. 

✓ Reflect with micro-survey. 

• Assessment Criteria: Questioning competence, reasoning clarity, oral performance 

(pronunciation, turn-taking). 
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Figure 14. Mistery cards 

 

Figure 15. Clue sheets 

 

Module 6: My Ideal School 

• Objective: Express opinions and suggestions using modals and descriptive language. 
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• Technique: Poster creation; Fluency Circles; peer presentations. 

• Time: 45 minutes. 

• Age Group: Ninth-grade EFL students. 

• Resources: Opinion prompts, poster templates, rubric. 

• Start Date:  

• End Date:  

• Instructions: 

✓ Brainstorm ideas with modals (should/could/must). 

✓ Draft bullet points with reasons. 

✓ Create poster with visuals and key phrases. 

✓ Present short talk; peer questions. 

✓ Reflect with exit ticket. 

• Assessment Criteria: Accurate use of modals, clear argumentation, audience 

engagement (visuals, delivery).  

Figure 16. Opinion prompts 
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3.10 Innovative proposal evaluation 

The evaluation of the innovative proposal involves incorporating several essential 

criteria to guarantee its effectiveness and relevance, aligned with the research lines in 

innovation in pedagogy and teaching strategies. For example, originality evaluates the 

uniqueness of the idea in relation to previous solutions. In this case, the pedagogical blog 

represents a novel product that integrates CLT modules with perception-tracking instruments, 

making it distinctive compared to traditional grammar-led approaches. 

Another criterion is feasibility, which assesses the realistic implementation of the 

proposal within specified constraints, including resources, time, and technology. The modular 

design of the blog, with printable materials, audio scripts, and rubrics, ensures that teachers can 

implement the proposal in ninth-grade classrooms without requiring excessive resources. 
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Scalability is also considered, as the webpage has the potential to be expanded or 

adapted for broader application, reaching different educational contexts and levels. The 

modular format allows replication in other schools and adaptation to additional language skills 

such as writing or reading. 

Finally, sustainability evaluates the enduring effectiveness of the innovation, ensuring 

its long-term viability. The blog promotes continuous reflection through micro-surveys, exit 

tickets, and voice journals, which can be embedded into regular classroom practice, making 

the proposal sustainable over time. 

Table 1. Innovative proposal evaluations 

Criterion Description 

Originality Assesses the uniqueness of the blog integrating CLT modules and 

perception tools 

Feasibility Determines whether the proposal can realistically be implemented with 

existing resources 

Scalability Evaluates whether the blog can be expanded or adapted for broader use 

in different contexts 

Sustainability Ensures that the proposal remains effective over time through continuous 

reflection tools 

Note. The table depicts the criteria and descriptors for the innovative proposal evaluation. 

3.11 Validation of the Proposal 

The validation of the current proposal is intended to be based on the Indoamerica 

University Research Lines Handbook (2024), which emphasizes innovation in pedagogy and 

teaching strategies. The validation process will be applied through the pilot implementation of 

the proposal in the selected sample. Consequently, the pedagogical webpage, which consists 

of six CLT-based modules focusing on communicative competence, will be implemented with 

ninth-grade students. The instruments developed to collect information on students’ 

perceptions and performance include micro-surveys, exit tickets, rubric assessments, voice 

journals, and teacher observation logs. 
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Table 2. Validation of the proposal 

Criterion Instrument Evaluation method Result 

Clarity of activities Expert judgment Expert validation High 

Relevance Micro-surveys & 

exit tickets 

Pre/Post analysis of 

perceptions 

Effective 

Feasibility Teacher 

questionnaire 

Qualitative review Feasible 

Innovation Rubric assessments Peer and teacher 

review 

High 

Emotional safety Observation notes Anxiety markers & 

interaction logs 

Improved 

Note. The table depicts the aspects for the validation of the proposal. 

Conclusions 

The pilot implementation of Modules 1–3 demonstrated that ninth-grade EFL students 

showed significant improvement in their perceptions of motivation, engagement, progress, and 

emotional safety. Micro-survey results indicated increased enjoyment and confidence in 

speaking tasks, while rubric assessments revealed measurable gains in fluency and vocabulary 

use. Teacher observation logs confirmed reduced anxiety signals and greater willingness to 

participate in communicative activities. 

The planning and design of the pedagogical webpage proved effective in supporting 

communicative development in an EFL context. Each module provided engaging and level-

appropriate activities aligned with CEFR A1–A2 standards, while peer and self-feedback 

enhanced learning through shared reflection. The integration of perception tools (surveys, 

journals, exit tickets) ensured that students’ voices were central to the evaluation process, 

validating the relevance and practicality of the proposal. 

Overall, the validation confirmed that CLT-based modules delivered through a blog 

format are feasible, innovative, and effective in improving students’ perceptions and 

communicative competence. 
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Recommendations 

• Sequence modules: Begin with low-stakes speaking activities (Modules 1–2) before 

progressing to collaborative projects (Modules 4–6). 

• Embed reflection: Incorporate a 3-item micro-survey and brief voice journal after each 

module to normalize reflective practice. 

• Clarify objectives: Display lesson objectives and expected outcomes at the start of each 

session to align student expectations. 

• Maintain error-friendly norms: Encourage attempts, model reformulations, and guide 

peer feedback through structured rubrics. 

• Iterate with data: Use blog analytics (downloads, page views) and classroom data to 

refine materials and pacing. 

• Expand scalability: Adapt the blog for other language skills (reading, writing) and 

broader educational contexts. 

• Ensure sustainability: Continue implementation in different schools, revising modules 

based on teacher and student feedback to maintain long-term relevance. 
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CHAPTER IV. RESULTS 

This chapter presents the results of the mixed-methods research study exploring the 

influence of CLT on students’ perceptions of English learning at the junior high school level. 

Data were collected through four instruments: student surveys, classroom observations, teacher 

interviews, and pre- and post-tests. The sample consisted of 20 students and two English 

teachers. 

4.1 Pre-and post-test results 

4.2.1 Descriptive statistics 

Table 3. Pre-test results 

 N Minimum Maximum Sum Mean 

Standard 

Deviation Skewness Kurtosis 

Fluency 20 2 4 55 2,75 ,550 -,132 ,512 -,076 ,992 

Pronunciation 20 1 5 51 2,55 1,050 ,763 ,512 ,140 ,992 

Interaction 20 1 4 50 2,50 ,946 ,000 ,512 -,719 ,992 

Range of 

Language 

20 1 4 55 2,75 ,910 ,087 ,512 -1,001 ,992 

Confidence 20 1 4 52 2,60 ,940 ,523 ,512 -1,020 ,992 

Total 20 9 19 263 13,15 2,870 ,797 ,512 -,319 ,992 

Valid N 

(listwise) 

20 
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Table 4. Post-test results 

 

 N Range Minimum Maximum Sum Mean 

Standard 

Deviation Skewness Kurtosis 

Fluency P 20 2 3 5 81 4,05 ,088 ,394 ,531 ,512 4,985 ,992 

Pronunciation 

P 

20 2 3 5 83 4,15 ,109 ,489 ,442 ,512 1,304 ,992 

Interaction P 20 2 3 5 79 3,95 ,185 ,826 ,098 ,512 -

1,518 

,992 

Range of 

Language P 

20 2 3 5 82 4,10 ,143 ,641 -,080 ,512 -,250 ,992 

Confidence P 20 2 3 5 84 4,20 ,138 ,616 -,120 ,512 -,207 ,992 

Valid N 

(listwise) 

20 
           

 

Analysis and interpretation  

Table 3 shows the descriptive statistics from the pre-test, which revealed that students 

demonstrated only moderate proficiency across the five domains assessed. Fluency (M = 2.75, 

SD = 0.55) and Range of Language (M = 2.75, SD = 0.91) showed slightly higher averages 

compared to Interaction (M = 2.50, SD = 0.946) and Pronunciation (M = 2.55, SD = 1.05), 

while Confidence (M = 2.60, SD = 0.94) remained relatively low. These results suggested that 

before the implementation of CLT, students struggled particularly with oral interaction and 

pronunciation, reflecting limited communicative competence and insecurity in using English 

spontaneously. 

In contrast, the post-test results I table 4 demonstrated a clear and consistent 

improvement across all domains. Fluency increased to M = 4.05 (SD = 0.394), Pronunciation 

to M = 4.15 (SD = 0.489), Interaction to M = 3.95 (SD = 0.826), Range of Language to M = 

4.10 (SD = 0.641), and Confidence to M = 4.20 (SD = 0.616). The rise of more than one point 
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in each domain indicates that CLT strategies had a substantial impact on students’ 

communicative abilities. Notably, the reduction in standard deviations compared to the pre-test 

highlights greater homogeneity in student performance, suggesting that CLT not only improved 

individual outcomes but also contributed to more equitable learning gains across the group. 

Overall, the comparison between pre- and post-test scores confirms that CLT fostered 

measurable progress in fluency, pronunciation, and confidence, while also enhancing 

interaction and lexical range. These findings validate the effectiveness of the proposal, showing 

that communicative methodologies can significantly strengthen both linguistic competence and 

learner self-assurance in junior high school contexts. 

4.2.2. Inferential statistics 

Table 5. Normality tests 

 

Kolmogorov-Smirnova Shapiro-Wilk 

Statistic df Sig. Statistic df Sig. 

Fluency ,375 20 ,000 ,720 20 ,000 

Pronunciation ,300 20 ,000 ,867 20 ,010 

Interaction ,201 20 ,033 ,891 20 ,028 

Range of Language ,245 20 ,003 ,859 20 ,007 

Confidence ,338 20 ,000 ,787 20 ,001 

a. Lilliefors Significance Correction 

 

 N Mean Rank Sum of Ranks 

Postest - Pretest Negative Ranks 0a ,00 ,00 

Positive Ranks 20b 10,50 210,00 

Ties 0c   

Total 20   
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a. Postest < Pretest 

b. Postest > Pretest 

c. Postest = Pretest 

 

Test Statistics 

 

Postest - 

Pretest 

Z -3,932b 

Asymp. Sig. (2-

tailed) 

,000 

a. Wilcoxon Signed-Rank Test 

b. Based on negative ranks 

Analysis and interpretation  

The Wilcoxon signed-rank test was applied to compare pre-test and post-test scores 

across the five domains of fluency, pronunciation, interaction, range of language, and 

confidence. The analysis revealed a statistically significant difference between the two sets of 

scores (Z = -3.932, p < .001), indicating that students’ performance improved consistently after 

the implementation of Communicative Language Teaching (CLT). The absence of negative 

ranks and the presence of exclusively positive ranks confirm that all students demonstrated 

progress, with no cases of decline or stagnation. This finding provides robust evidence that 

CLT-based instruction was effective in enhancing students’ communicative competence, 

supporting the descriptive results that showed notable gains in mean scores across all domains. 

In practical terms, the test validates that the observed improvements were not due to chance 

but rather to the systematic application of CLT strategies, reinforcing the proposal’s 

effectiveness in fostering meaningful language learning at the junior high school level. 
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4.2. Student surveys 

Table 6. Students suveys' results 

Theme / Category Representative Findings Interpretation 

Motivation and Instructional 

Alignment 

Students agreed that English 

learning is meaningful when 

activities are communicative 

and goal-oriented. Ratings 

ranged from neutral to 

strongly agree, with 

emphasis on personal 

relevance. 

CLT activities increased 

motivation by connecting 

language learning to real-life 

goals and communicative 

purposes. 

Classroom Engagement Students reported higher 

engagement during 

pair/group work and real-life 

scenarios. Some expressed 

discomfort in oral activities. 

CLT strategies fostered 

active participation, though 

scaffolding is needed to 

support hesitant learners in 

oral tasks. 

Perceived Progress Students perceived 

improvement in fluency and 

listening skills. Confidence 

varied, but most felt more 

secure expressing 

themselves. 

Learners recognized tangible 

progress in communicative 

competence, validating 

CLT’s effectiveness in skill 

development. 

Interaction and Emotional 

Safety 

Students valued supportive 

environments where 

mistakes were treated as part 

of learning. Teacher 

encouragement was 

highlighted. 

CLT created a safe 

classroom climate, 

promoting risk-taking and 

peer interaction essential for 

language acquisition. 
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Analysis and interpretation  

Using thematic analysis, four major themes emerged from the student survey data: 

motivation, engagement, perceived progress, and emotional safety. Students consistently 

emphasized that communicative and goal-oriented activities enhanced their motivation, 

aligning English learning with personal and professional aspirations. Engagement was 

particularly strong in collaborative tasks and real-life scenarios, though some learners required 

scaffolding to overcome discomfort in oral participation. Perceptions of progress were positive, 

with improvements noted in fluency and listening skills, accompanied by increased confidence 

in self-expression. Finally, the theme of emotional safety underscored the importance of 

supportive teacher practices and error-tolerant environments, which encouraged students to 

take risks and interact more freely. Together, these themes confirm that CLT not only improved 

linguistic outcomes but also reshaped students’ perceptions of English learning into a more 

meaningful and supportive experience. 

4.3. Classroom observation 

Table 7. Classroom observation's results 

Theme / Category Representative Findings Interpretation 

Student Engagement Engagement ranged from 

moderate to high, with 

active participation in role-

plays, games, and group 

discussions. 

CLT strategies stimulated 

student involvement, 

showing that interactive 

tasks fostered motivation 

and participation. 

Types of Activities Activities observed included 

role-plays, pair work, group 

discussions, and language 

games. 

The diversity of CLT 

activities promoted authentic 

communication and 

collaborative learning 

opportunities. 

Teacher Facilitation Style Teachers were encouraging 

and supportive, fostering 

autonomy and interaction. 

Teacher facilitation aligned 

with CLT principles, 

creating a safe and 
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motivating environment for 

learners. 

Student Interaction Frequent collaboration was 

observed, especially during 

problem-solving tasks. 

CLT enhanced peer-to-peer 

communication, reinforcing 

cooperative learning and 

social skills. 

Challenges Initial reluctance to 

participate, occasional 

misunderstanding of tasks, 

and minor distractions. 

While CLT promoted 

engagement, some learners 

required scaffolding and 

clearer instructions to 

overcome hesitancy and 

maintain focus. 

 

Analysis and interpretation  

Through content analysis of classroom observations, five key themes emerged: 

engagement, activity types, facilitation style, interaction, and challenges. Student engagement 

was generally moderate to high, with learners actively participating in communicative tasks 

such as role-plays and group discussions. The range of activities observed reflected the core 

principles of CLT, emphasizing authentic communication and collaborative problem-solving. 

Teachers adopted an encouraging and supportive facilitation style, which fostered autonomy 

and created a safe environment for risk-taking in language use. Student interaction was 

frequent, particularly during problem-solving tasks, highlighting the effectiveness of CLT in 

promoting peer collaboration. However, challenges such as initial reluctance, occasional task 

misunderstandings, and minor distractions were noted, suggesting the need for scaffolding and 

clearer instructions to maximize participation. Overall, classroom observations confirmed that 

CLT practices were successfully implemented, positively influencing both student engagement 

and interaction. 
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4.4. Teacher interviews 

Table 8. Teacher interviews' results 

Theme / Category Representative Findings Interpretation 

Student Motivation Teachers observed that CLT 

strategies increased student 

motivation. 

CLT activities connected 

learning to authentic 

communication, making 

lessons more engaging and 

purposeful. 

Meaningful Communication Teachers emphasized that 

CLT fostered meaningful 

exchanges in English. 

Instruction shifted from 

mechanical drills to real-life 

communication, reinforcing 

language as a tool for 

interaction. 

Linguistic Confidence Teachers noted improved 

confidence among students 

when expressing 

themselves. 

CLT created opportunities 

for risk-taking in language 

use, reducing anxiety and 

strengthening self-assurance. 

Peer Collaboration Teachers highlighted the 

role of CLT in encouraging 

collaboration. 

Group tasks and pair work 

promoted cooperative 

learning and interpersonal 

skill development. 

Emotional Safety and 

Modeling 

Teachers stressed the 

importance of supportive 

norms and modeling. 

Emotional safety was 

essential for participation; 

teacher encouragement and 

modeling built trust and 

reduced fear of mistakes. 

 

 

 



 

66 

 

Analysis and interpretation  

Narrative analysis of teacher interviews revealed five central themes: motivation, 

communication, confidence, collaboration, and emotional safety. Teachers consistently 

reported that CLT strategies heightened student motivation by making learning purposeful and 

communicative. They emphasized that instruction became more meaningful when students 

engaged in authentic exchanges rather than rote exercises. A notable outcome was the 

improvement in linguistic confidence, as learners felt more secure expressing themselves in 

English. Peer collaboration emerged as another key benefit, with CLT activities fostering 

cooperative learning and strengthening interpersonal skills. Finally, teachers underscored the 

importance of emotional safety and modeling, noting that supportive norms and teacher 

encouragement were critical for student participation. Collectively, these insights confirm that 

CLT not only enhanced linguistic outcomes but also transformed the classroom into a more 

motivating, collaborative, and emotionally secure environment. 

4.5 Triangulation of data 

Triangulation was employed to integrate results from the four instruments, pre/post-

tests, student surveys, classroom observations, and teacher interviews, in order to verify the 

effectiveness of CLT. Following methodological triangulation (Denzin, 1978), both 

quantitative and qualitative strands were compared to identify convergence, complementarity, 

and divergence. 

4.5.1 Convergence of findings 

• Quantitative evidence: The Wilcoxon signed-rank test confirmed statistically 

significant improvements across all domains (Z = -3.932, p < .001), with post-test 

means exceeding 4.0 in fluency, pronunciation, interaction, range of language, and 

confidence. 

• Qualitative evidence: Student surveys echoed these gains, reporting higher motivation, 

perceived progress in fluency and listening, and increased confidence in oral 

expression. Teacher interviews reinforced this perception, noting that CLT strategies 

improved linguistic confidence and fostered meaningful communication. 

• Observation data: Classroom observations confirmed moderate to high engagement, 

frequent collaboration, and active participation in CLT activities such as role-plays and 

group discussions. 
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Together, these strands converge to demonstrate that CLT enhanced both linguistic 

competence and positive learner perceptions. 

4.5.2 Complementarity of findings 

While quantitative results measured the extent of improvement, qualitative data 

explained the processes behind it. For example, the rise in confidence scores was 

complemented by survey comments highlighting supportive classroom climates and teacher 

encouragement. Similarly, improvements in interaction scores were explained by observed 

peer collaboration and teacher facilitation styles. This complementarity strengthens the 

explanatory power of the study, showing not only that CLT works, but also how it works in 

practice. 

4.5.3 Divergence and nuance 

Some divergence was noted in survey responses, where a minority of students 

expressed discomfort in oral activities despite overall gains in confidence. Observations also 

revealed initial reluctance and occasional misunderstandings of tasks. These nuances highlight 

that while CLT is effective, scaffolding and clearer instructions are necessary to support 

hesitant learners and ensure equitable participation. 

4.5.4 Integrated interpretation 

By triangulating across instruments, the study validates that CLT positively influenced 

both performance outcomes and student perceptions. Quantitative improvements in test scores 

were reinforced by qualitative evidence of motivation, engagement, and emotional safety. 

Observations and interviews provided contextual depth, confirming that CLT strategies were 

not only implemented but also perceived as effective by both learners and teachers. This 

integrated interpretation strengthens the internal validity of the study and demonstrates the 

robustness of the proposal. 

The triangulation of data confirmed the effectiveness of CLT by aligning statistical 

improvements with students’ reported experiences and observed classroom practices. The 

significant rise in post-test scores was mirrored by survey responses that emphasized 

motivation, confidence, and perceived progress, while teacher interviews highlighted 

meaningful communication and peer collaboration. Classroom observations provided further 

validation, showing active engagement and supportive facilitation. Although some challenges 

such as initial reluctance and task misunderstandings were noted, these did not undermine the 

overall positive impact. Instead, they point to areas where scaffolding can enhance 
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implementation. Taken together, the convergence and complementarity of findings across 

instruments provide strong methodological evidence that CLT fosters both measurable 

linguistic gains and positive learner perceptions, thereby validating the proposal’s effectiveness 

in junior high school contexts. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

69 

 

CONCLUSIONS  

Based on the general objective, the study confirms that CLT had a positive and 

significant impact on both students’ communicative competence and their perceptions of 

learning. The triangulated data from pre/post-tests, surveys, classroom observations, and 

teacher interviews consistently demonstrated improvements in fluency, pronunciation, 

interaction, range of language, and confidence. 

Aligned with the specific objectives, the following conclusions are drawn: 

1. English language skills most developed through CLT-based instruction: Students 

perceived fluency, pronunciation, and listening comprehension as the most improved 

skills. Quantitative results validated these perceptions, showing statistically significant 

gains across all domains, particularly in confidence and oral fluency. 

2. Students’ perceptions of CLT in relation to communicative competence: Surveys and 

interviews revealed that learners valued CLT for its emphasis on authentic 

communication, peer collaboration, and error-tolerant environments. Observations 

confirmed that CLT fostered active participation and meaningful interaction, though 

some students required scaffolding to overcome initial reluctance in oral tasks. 

3. Pedagogical strategies responding to challenges and preferences: The proposal of the 

pedagogical blog English with CLT – Speak, Listen, Connect directly addresses 

students’ needs by offering structured modules that integrate real-world tasks, 

multimodal resources, and reflective tools. This product ensures that teachers can 

implement CLT consistently while monitoring motivation, engagement, perceived 

progress, and emotional safety. 

Overall, the study validates that CLT is an effective methodology for junior high school 

EFL contexts, as it not only enhances linguistic competence but also reshapes students’ 

perceptions of English learning into a more motivating, collaborative, and supportive 

experience. 
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RECOMMENDATIONS  

Based on the findings and conclusions, the following recommendations are proposed 

for practice, policy, and future research: 

• Teachers should adopt CLT modules as part of their regular practice, ensuring that 

speaking and listening tasks are prioritized alongside grammar and vocabulary. 

• Provide gradual support for hesitant learners through guided dialogues, role-play 

rehearsals, and confidence-building activities. 

• Normalize mistakes as part of learning by modeling tolerance and encouraging peer 

feedback. 

• Incorporate audio scripts, visual aids, and interactive tools to support diverse learning 

styles and enhance engagement. 

• Schools should implement English with CLT – Speak, Listen, Connect as a resource for 

teachers, ensuring access to ready-to-use CLT modules and perception-tracking 

instruments. 

• Train teachers in CLT strategies, classroom facilitation, and the use of reflective tools 

such as exit tickets and voice journals. 

• Institutions should integrate perception-tracking instruments into their evaluation 

systems to ensure that motivation, engagement, progress, and emotional safety are 

continuously assessed. 

• Future studies should replicate this research with larger groups and diverse 

sociocultural settings to strengthen external validity. 
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APPENDIX  

Appendix 1. Instruments  

 

A. Student Survey 

Objective: To collect quantitative data on students' attitudes, perceptions, and experiences with 

the CLT approach.  

1. Rate your interest in CLT-based activities.   

   - Not at all interested (1)   

   - Somewhat interested (2)   

   - Neutral (3)   

   - Interested (4)   

   - Very interested (5)   

2. How effective do you find CLT in improving your speaking skills?   

   - Not effective at all (1)   

   - Slightly effective (2)   

   - Moderately effective (3)   

   - Effective (4)   

   - Very effective (5) 

3. What challenges do you face with CLT methodologies?  (Select all that apply)   

   - Lack of confidence   

   - Difficulty understanding instructions   

   - Limited vocabulary   

   - Group dynamics issues   

   - Others (please specify): _____________ 
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4. Overall, how do you feel about learning English through CLT?   

   - Very negative (1)   

   - Negative (2)   

   - Neutral (3)   

   - Positive (4)   

   - Very positive (5)   

 

B. Classroom Observation Guide 

Objective: To collect qualitative data regarding the implementation of CLT in the classroom 

environment.  

1. Level of Student Engagement:  

   - High engagement (students are actively participating)  

   - Moderate engagement (some students are participating)  

   - Low engagement (few students are participating)  

2. Types of Activities Used: 

   - Role-plays 

   - Group discussions 

   - Pair work 

   - Games related to language use 

3. Teacher's Facilitation Style: 

   - Encouraging and supportive   

   - Directive   

   - Passive   
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4. Student-to-Student Interaction:  

   - Frequent collaboration and discussion  

   - Occasional collaboration  

   - Rare collaboration  

5. Challenges Observed:  

   - Student reluctance to participate  

   - Misunderstanding of tasks  

   - Disruptions or distractions 

C. Teacher Interview 

Objective 

To gather qualitative insights from English language teachers regarding their perceptions of 

student motivation, engagement, linguistic development, and emotional safety within CLT-

oriented classrooms. 

Format: Semi-structured interview (approx. 30–40 minutes)  

Language: English  

Delivery: In-person or virtual 

Section 1: Motivation and Instructional Alignment 

1.How do you perceive students’ motivation to learn English for communicative purposes?  

☐ Very high  

☐ High  

☐ Moderate  

☐ Low  

☐ Very low 
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2.How well does English instruction align with your students’ personal, academic, or 

professional aspirations?  

☐ Very well aligned  

☐ Somewhat aligned  

☐ Neutral  

☐ Poorly aligned  

☐ Not aligned at all 

3.In your experience, how do interactive and contextually meaningful activities influence 

learner motivation?  

☐ Strongly increase motivation  

☐ Moderately increase motivation  

☐ No noticeable effect  

☐ Slightly decrease motivation  

☐ Significantly decrease motivation 

Section 2: Classroom Engagement 

4.How would you describe students’ participation levels during oral and auditory 

communicative tasks?  

☐ Very active  

☐ Active  

☐ Occasionally active  

☐ Passive  

☐ Very passive 
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5.What role does collaborative problem-solving (e.g., pair/group work) play in fostering 

engagement during English lessons?  

☐ Essential  

☐ Important 

☐ Neutral  

☐ Minimal  

☐ Not effective 

6.How effective are real-life scenario-based tasks in sustaining student attention and 

involvement?  

☐ Very effective  

☐ Effective  

☐ Somewhat effective  

☐ Ineffective  

☐ Very ineffective 

Section 3: Perceived Linguistic Development 

7.Based on your observations, how has students’ oral fluency evolved through CLT practices?  

☐ Significantly improved  

☐ Moderately improved  

☐ Slightly improved  

☐ No change  

☐ Declined 
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8.How do you assess students’ confidence when expressing themselves in English during 

communicative activities?  

☐ Very confident  

☐ Confident  

☐ Somewhat confident  

☐ Hesitant  

☐ Very insecure 

Section 4: Interaction and Emotional Safety 

9.How do you cultivate a psychologically safe environment for students to speak English in 

front of peers? (Open-ended) 

10.In what ways are learner errors addressed to reinforce a growth-oriented classroom culture? 

(Open-ended) 

11.How do you promote interpersonal communication and peer interaction in English during 

instructional time? (Open-ended) 
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D. Pretest & Posttest design 

Objective: 

To assess students’ communicative competence in real-life contexts before and after CLT-

based instruction. 

Duration: 15 minutes 

Language Level: A2 (Junior High School)  

Format: Paper-based  

SPEAKING  

Pretest Topic: Personal Information  

Task A: Guided Interview (Work in Pairs) 

Students ask and answer questions using full sentences: 

1. What do you usually do on weekends? 

2. Tell me about your favorite kind of music or movie. 

3. What do you like most about your school? 

4. Have you ever traveled to another city or country? 

5. Describe your weekend routine.  

Task B: Image Description (Individual Work) 

Choose one image related to the following topics: 

• At a travel agency 

• At a restaurant 

• At a job interview 

• Giving directions 

Observe the image carefully. Focus on people, objects, actions, and setting. 
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Describe the scene aloud using expressions such as: 

• What is happening? 

• Who are the people? 

• What are they doing or saying? 

• What items or tools are visible? 

Images  
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Posttest Topic: Daily Activities and Routines 

Task A: Guided Interview (Work in Pairs) 

Students ask and answer questions using full sentences: 

1. What time do you usually wake up? 

2. What do you do after school? 

3. How do you prepare for exams? 

4. What chores do you do at home? 

5. Describe a typical school day. 

Task B: Image Description (Individual Work) 
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Choose one image related to the following topics: 

• At home doing chores 

• In class during a lesson 

• At a supermarket 

• At a bus stop 

Observe the image carefully. Focus on people, objects, actions, and setting. 

Describe the scene aloud using expressions such as: 

• What is happening? 

• Who are the people? 

• What are they doing or saying? 

• What items or tools are visible? 

Images  
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Speaking Rubric (Max 25 points) 

Criteria Excellent 

(5) 

Good (4) Fair (3) Poor (2) Very Poor 

(1) 

Fluency Speaks 

smoothly 

with natural 

pauses 

Mostly 

fluent with 

occasional 

hesitation 

Can speak with 

effort; some 

repetition 

Hesitant 

and slow 

Very limited 

speech 

 

Pronunciation Clear and 

intelligible 

Mostly 

clear; few 

errors 

Understandable 

with effort 

Frequent 

errors 

Mostly 

unintelligible 

Interaction Initiates and 

sustains 

conversation 

Responds 

well; some 

initiative 

Responds with 

support 

Needs 

prompting 

Unable to 

interact 

Range of 

Language 

Uses varied 

vocabulary 

and 

structures 

Uses 

familiar 

vocabulary 

and simple 

structures 

Limited range; 

frequent 

repetition 

Very basic 

vocabulary

  

Minimal 

language use 

 

Confidence Speaks with 

ease and 

comfort 

Generally 

confident 

Some 

nervousness 

Hesitant 

and unsure 

Avoids 

speaking 
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Oral Test Evaluation Sheet 

Research Title: Communicative language teaching and its influence on students’ perceptions 

in English learning at junior high school level. 

Researcher: Ing. Sebastián Napoleón Gallegos López 

Research Objective: To determine the influence of Communicative Language Teaching (CLT) 

on junior high school students’ perceptions of their English language learning experience. 

Student’s Name: 

Test Date: ____ / ____ / ______ 

Test Instructions 

The student must ask and answer questions focused on general information about themselves.  

The student must observe an image related to a communicative situation (travel agency, 

restaurant, job interview, giving directions, daily routine). 

They must describe the scene orally using appropriate vocabulary and expressions. 

Evaluation will focus on fluency, pronunciation, interaction, language range, and confidence. 

Individual Score (Max. 25 Points) 

Criteria Excellent (5) Good (4) Fair (3) Poor (2) Very Poor (1) 

Fluency      

Pronunciation      

Interaction      

Range of 

Language 

      

Confidence      

      

Total points earned: ______ / 25 
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Teacher’s Observations         

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________ 
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Anexe  Informed Consent for Educational Study for Thesis Project 
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Aplication of pre test  

 

 

 

Aplication of teacher´s interview 

 

 



 

96 

 

Aplication of post test  

 

Practicing in the webpage  
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