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RESUMEN EJECUTIVO

El presente proyecto de investigacion aborda el problema de la baja participacion
estudiantil y el limitado aprendizaje de vocabulario en un aula de octavo afio de
Educacion General Basica en una institucion publica. Al inicio del estudio, los estudiantes
mostraban poco interés en participar en las clases y dificultades para comprender y utilizar
nuevo vocabulario en inglés. Por esta razdn, el objetivo principal de esta investigacion
fue mejorar los resultados del aprendizaje mediante la implementacioén de diez planes de
lecciones basados en el marco ECRIF, combinados con la estrategia "Puntos y Aprende",
para potenciar la participacion de los estudiantes y facilitar el aprendizaje de vocabulario.
El estudio se desarroll6 bajo un enfoque cualitativo y utiliz6 la investigacidn-accion como
disefio de investigacion. Este proceso permitio al investigador identificar una
problemdtica en el aula, planificar e implementar una intervencion pedagdgica y
reflexionar sobre los resultados obtenidos. La intervencion se llevo a cabo durante las
clases regulares de inglés. El marco ECRIF guid la planificacion de las lecciones a través
de las etapas de Encuentro, Clarificacion, Recordacion, Internalizacion y Fluidez. La
estrategia “Puntos y Aprende” se empled para fomentar la participacion activa mediante
puntos y recompensas. La recoleccion de datos se realizo a través de tres instrumentos de
investigacion: listas de cotejo de observacion, diarios del docente y un grupo focal con
estudiantes. Estos instrumentos fueron validados previamente por juicio de 3 expertos.
Los resultados evidenciaron un incremento progresivo en la participacion de los
estudiantes y una mejora en el reconocimiento y uso del vocabulario en inglés. En
conclusion, los resultados indican que el marco ECRIF y la estrategia “Puntos y
Aprende”, aplicados mediante un proceso de investigacidon-accion con enfoque
cualitativo, contribuyeron positivamente al desarrollo de la participacion estudiantil y al
aprendizaje de vocabulario en el aula de inglés.

DESCRIPTORES: aprendizaje de vocabulario, ECRIF, estrategia "Puntos y Aprende",

participacion estudiantil.
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THEME

THE ECRIF FRAMEWORK AND THE "POINTS AND LEARN" STRATEGY: THE IMPACT ON
STUDENT PARTICIPATION AND VOCABULARY LEARNING

ABSTRACT

This research addresses poor student participation and limited vocabulary learning in eighth-
grade Elementary students at a public institution. It is worth noting that at the beginning of the
research, students showed little interest in participating in class and struggled to understand
and use new English vocabulary words. Therefore, the main objective of this research was fo
enhance learning outcomes by implementing ten lesson plans based on the ECRIF framework,
combined with the "Points and Learn" strategy, to promote student participation and facilitate
vocabulary acquisition. The study utilized a qualitative methodology and adopted action
research as its research design. This approach enabled the researcher to identify an issue in
the classroom, design and carry out a teaching intervention, and evaluate the outcomes. Hence,
the intervention took place during regular English classes. The ECRIF framework guided
lesson planning through the stages of Encounter, Clarification, Recall, Internalization, and
Fluency. The "Points and Learn” strategy was implemented to encourage active participation by
awarding points and rewards. Data were collected using three research instruments:
observation checklists, teacher journals, and a student focus group. Three experts previously
validated these instruments. The results showed a progressive increase in student participation
and improvement in the recognition and use of English vocabulary. In conclusion, the results
indicate that the ECRIF framework and the "Points and Learn" strategy, applied through an
action research process with a qualitative approach, positively contributed to the development
of student participation and vocabulary learning in the English classroom.

KEYWORDS: ECRIF, "Points and Learn” strategy, student participation, vocabulary learning.




INTRODUCTION

The present study introduces an innovative teaching strategy designed to support English
teachers in their work of guiding students in foreign language learning. It particularly
assists in the challenge of students who, due to the lack of interesting participation
activities, often become disruptive, contributing to noisy and disorganized classrooms. As
the main variable of this study, the ECRIF framework is implemented as the model that
the researcher will use to develop the proposed teaching strategy, “Points and Learn.” The
ECRIF framework provides a structured way to understand how learners progress from
encountering new language to fluently using it in communication. As Tosuncuoglu (2017)
explains, “ECRIF is that the Teacher prepares the stages of a lesson based upon student-
centered learning. Consequently, we can infer by means of ECRIF framework does not
how the lesson to be conducted, unlike it gives an idea to the teacher how the learning
process is going on.” (p. 132).

Building on this foundation, the strategy Points and Learn integrates the principles of
ECRIF into a collaborative and motivational classroom environment. Its purpose is to
increase students’ active participation and support vocabulary development through
teamwork and positive reinforcement. By organizing learners into groups and assigning
them meaningful team names related to the target vocabulary, the strategy ensures
constant exposure to new words in context. At the same time, it aligns with instructional
practices that promote guided discovery, meaningful practice, and active involvement in
learning tasks. A study investigating the effects of group work found that "students'
overall improvement in vocabulary knowledge with group work was significantly higher
than that with individual work, further states that learning occurs when learners interact
collaboratively in the zone of proximal development (ZPD)" (Lee et al., 2018, p. 110).
The use of a point-based system encourages learners to stay focused, participate regularly,

and take responsibility for their progress. Active involvement is a key element of
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successful foreign language instruction, as it strengthens students’ confidence, promotes
autonomy, and reduces disruptive behavior. When learners feel, they are contributing to
classroom activities in a purposeful way, they tend to remain more engaged and attentive,
which naturally creates a more positive and productive learning atmosphere. In addition,
a point-based system creates a sense of healthy competition and collective responsibility,
motivating students not only to perform individually but also to support their teammates.
This collaborative dynamic helps develop social skills, fosters respectful interaction, and
promotes positive attitudes toward learning. As students begin to see the direct connection
between their efforts and the points earned, their sense of achievement increases,
reinforcing consistent participation and encouraging them to take an active role in their
own learning process.

The development of Points and Learn also originates from the real experiences of a novice
English teacher who initially struggled with excessive noise, limited student progress, and
low participation levels. These difficulties nearly led him to resign from his first formal
teaching position. After receiving advice to explore alternative solutions instead of giving
up, he began searching for strategies that would help increase student engagement.
Through this process, he realized that when students participate actively, classroom
disruptions decrease, and the overall learning environment improves. This personal
experience became the foundation for designing a strategy that prioritizes participation,
motivation, and vocabulary development. This realization is strongly supported by
research, as Fredricks et al. (2019) state: "A high level of student engagement is linked to
positive outcomes such as higher academic achievement, lower levels of school
misconduct, and a greater sense of belonging in the school community" (p. 2).

The present study, situated within the field of pedagogical innovation, proposes a
sequence of ten lesson plans that integrate the potential of the ECRIF framework and the
“Points and Learn” strategy to enhance classroom participation and vocabulary
development. This pedagogical design aligns with the principles of the Ecuadorian
English as a Foreign Language Curriculum (Ministry of Education of Ecuador, 2016),
which emphasizes heterogeneous, dynamic, and student-centered learning activities that
respond to learners’ needs and foster motivation. The study addresses a persistent gap in
the availability of practical, research-informed resources for English teachers particularly
novice educators by offering a structured, reward-based system that places engagement
and vocabulary learning under a coherent and effective framework. Consequently, “Points

and Learn” represents a meaningful contribution not only to meeting the specific
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challenges of Ecuadorian education but also to responding to broader global demands for

pedagogical innovation and inclusive teaching practices.

Importance and Relevance

Developing strong vocabulary skills and maintaining active participation in the English
classroom are essential components of successful language learning. Around the world,
teachers continue to face the challenge of motivating learners who often come from
traditional, teacher-centered environments where memorization outweighs
communication. Research in different regions consistently shows that approaches
involving interaction, movement, and meaningful engagement lead to better retention and
more positive learning attitudes. This study contributes to that global discussion by
exploring how the ECRIF framework, combined with the “Points and Learn” strategy,
can promote more dynamic, student-centered learning experiences in Ecuadorian public
schools.

At the European level, Kazazoglu (2023) carried out a quasi-experimental study in Turkey
that compared the use of gamification and storytelling for teaching English vocabulary to
young EFL learners. The study worked with 40 students between the ages of 9 and 10 and
followed their vocabulary progress through several assessment moments. The findings
showed that students who learned in the gamified environment obtained higher
vocabulary scores than those who followed the storytelling approach. This suggests that
gamified activities were more effective in supporting vocabulary learning and keeping
students engaged. These results support the use of game-based strategies, such as the
“Points and Learn” approach, and indicate that interactive tasks with rewards can lead to
clear improvements in language learning in different European educational settings.

At the Latin American level, the study Gamification: How does it impact L.2 vocabulary
learning and engagement? by Cancino and Castillo (2021) explored how gamified
instruction affects vocabulary learning in foreign-language classrooms. Their research
involved a group of learners who participated in lessons incorporating points, badges,
team competitions, and interactive vocabulary activities. Using mixed methods class
observations, engagement measures, and vocabulary assessments the authors found that
students showed higher motivation, more active participation, and improved vocabulary
retention. These results reinforce the value of integrating reward systems and
collaborative tasks into language instruction, elements that are central to the “Points and

Learn” strategy and align well with the internalization and fluency stages of ECRIF.

15



In Ecuador, the study by Chuquitarco (2024), Using educational games to teach English
vocabulary in Ecuadorian public schools, offers direct evidence that game-based activities
can significantly improve vocabulary learning in contexts similar to the one addressed in
this thesis. The researcher worked with middle-school students in public institutions,
implementing a series of educational games designed to increase engagement and
encourage meaningful use of new words. The methodology included classroom
interventions supported by performance checks to monitor progress. The results showed
marked increases in student involvement and vocabulary use, even in large classes with
limited teaching resources. This makes the study especially relevant for the current
research because it demonstrates that Ecuadorian learners respond positively to
interactive, student-centered techniques, supporting the integration of ECRIF and “Points

and Learn” as a viable strategy to improve participation and vocabulary development.

Problem Statement

Effective classroom management and active student participation play a major role in
how well learners progress in English classes. In many public schools in Quito, however,
teachers continue to struggle with keeping students engaged and helping them learn new
vocabulary in ways that feel meaningful. A large part of this problem comes from the
continued use of highly traditional, teacher-centered routines that focus on memorizing
lists or repeating words without context. When lessons follow this pattern, students often
lose interest quickly, participate only when required, and show little motivation to use the
language. Research has shown that “student engagement is a complex construct that
includes behavioral, cognitive and affective dimensions and is associated with positive
learning outcomes” (Salas-Pilco, Yang, & Zhang, 2022, p. 598), which means that when
engagement is low, vocabulary development and confidence also tend to decline. Over
time, this lack of involvement affects how much vocabulary students actually learn and
how comfortable they feel using English.

Several conditions make these challenges even more difficult to overcome. Some teachers
have limited preparation in student-centered methods or lack opportunities for
professional development, which leaves them relying on older ways of teaching. Large
class sizes and restricted resources common in many public schools also reduce the time
teachers can spend on interactive tasks or group work. When these factors combine,

lessons tend to become more rigid and less dynamic. Many learners end up working
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quietly at their desks with few chances to collaborate, discuss, or interact with the content,
which limits their exposure to the language and weakens their engagement.

Although teachers often share creative strategies among themselves, many of these ideas
circulate informally through social networks, workshops, or personal communication
rather than through structured research. As a result, educators frequently hear about
interesting techniques but lack clear guidance on how to apply them or evaluate their
impact. This issue is reinforced by broader concerns about how research reaches teachers;
as the OECD points out, “research results are not always available in a form intelligible
to practitioners... and even when they are, research will have insufficient impact if it is
not used to challenge conventional wisdom or long-held beliefs in what works” (OECD,
2022, p. 4). Without accessible, research-supported frameworks, teachers especially those
early in their careers often rely heavily on trial and error. All of this contributes to a
persistent gap between what is discussed in pedagogical theory and what actually happens
in everyday classroom practice.

This study seeks to contribute to filling that gap by examining how the ECRIF framework
can be combined with the “Points and Learn” strategy to support participation and
vocabulary learning in an eighth-grade public school context in Quito. The ECRIF model
outlines a sequence of learning stages that help students move from first contact with new
language to more confident and fluent use. When paired with “Points and Learn,” which
encourages movement, teamwork, quick decision-making, and contextualized vocabulary
practice, the two approaches have the potential to create more interactive lessons and help
students take a more active role in learning.

By observing how these strategies work in real classrooms and analyzing how students
respond to them, this research aims to offer practical guidance that teachers can easily
adapt to their own contexts. The goal is not only to improve participation and vocabulary
development but also to provide approaches that are realistic for Ecuadorian public
schools, where time, space, and materials are often limited. Ultimately, the study hopes
to support more engaging English instruction and contribute to better learning

experiences for students.

Research question

The creation and use of ten lesson plans based on the ECRIF framework, together with
the Points and Learn strategy, aim to improve classroom management, increase

participation, and make vocabulary learning more effective in EFL classrooms. This
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proposal organizes lessons in a clearer and more interactive way so the classroom feels
more dynamic and purposeful. The approach encourages students to take an active role,
work with classmates, and stay involved throughout the lesson. In this context, assigning
group names linked to vocabulary themes and using a point system helps boost motivation
and keeps students focused. Gamified elements such as earning points, setting goals, and
receiving feedback give the class a sense of direction and help sustain interest. At the
same time, vocabulary development benefits from repeated and meaningful exposure,
which the lesson plans are designed to provide. This aligns with recent findings showing
that when vocabulary instruction incorporates gamified tasks, “students’ motivation,
vocabulary retention, and active participation increased significantly” (Fikri et al., 2024),
demonstrating the potential of structured and interactive techniques to enhance learning
outcomes.

The Points and Learn strategy is especially useful for teachers who struggle with low
participation, excessive noise, or slow progress in vocabulary learning. By combining
incentives, structured group work, and steady vocabulary practice, the proposal offers
teachers a practical way to improve their classes. It is particularly relevant in settings
where maintaining attention and motivation is a constant challenge. For these reasons, the
research question guiding this study is well-founded. The goal is not only to introduce
new materials but to embed a coherent instructional approach that promotes engagement,
collaboration, and steady vocabulary growth. As such, the current study’s research
question How does the implementation of ten ECRIF-based lesson plans in combination
with “Points and Learn” strategy enhance students’ participation and facilitate their

vocabulary learning?

Beneficiaries

The present study is expected to support several groups within the school community. Its
application in two eighth-grade classes at a public school in Quito, Ecuador, should bring
clear advantages for both students and teachers. For students, using the ECRIF framework
together with the Points and Learn strategy aims to make the classroom feel more active,
encouraging, and organized. With cooperative tasks, interactive activities, and a simple
reward system, learners are given more chances to participate and build their vocabulary
in situations that feel purposeful. This aligns with findings showing that “cooperative
learning promotes interaction in the classroom, builds confidence, and can improve

student achievement” (Laal & Ghodsi, 2012). These conditions can help students feel
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more confident and more responsible for their learning, which often leads to stronger
progress over time.

For English teachers especially those working in local public schools the study offers a
practical model of how to guide a class while keeping students engaged. The lesson plans
show, in a step-by-step way, how the ECRIF framework can be used to support both
language development and student participation. The Points and Learn strategy also gives
teachers a manageable way to encourage positive behavior, reduce unnecessary noise, and
promote teamwork among learners.

Beyond the immediate classroom setting, the materials and results from this project may
be useful for other educators in Ecuador who are looking for new, organized, and
adaptable methods. In this sense, the study contributes to broader efforts to strengthen
English teaching in the national curriculum by creating conditions that support

motivation, participation, and steady improvement in communicative skills.

Objectives

General objective

To improve learning outcomes through the implementation of ten ECRIF-based lesson
plans in combination with “Points and Learn” strategy for enhancing student participation

and facilitate vocabulary learning.

Specific objectives

e To analyze the current situation of students’ participation and their vocabulary
learning at the beginning of the study

e To implement ten ECRIF-based lesson plans in combination with “Points and Learn”
strategy to enhance student participation and facilitate vocabulary learning.

e To reflect on the changes in the level of students’ participation and their vocabulary

learning by reviewing classroom observations, journals and focus group responses.
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CHAPTER 1

THEORETICAL FRAMEWORK

A theoretical framework in research is a structure that gives a study a strong foundation
in academic knowledge and explains how the research problem is examined. It is made
of connected concepts, theories, and assumptions that help understand and analyze the
phenomena. According to Grant and Osanloo (2014), a theoretical framework works like
a blueprint for a research project. It guides the logic and direction of the study and helps
the researcher make decisions about the design, data collection, and analysis. This
framework shows not only what the study wants to investigate but also how it connects
to existing theories, helping readers understand the research in a bigger academic context.
To build this framework, the researcher identifies the main concepts and theories that
support the study and finds logical connections between them. Extensive research was
done, consulting theses, doctoral dissertations, books, journals, and academic articles
from both national and international sources. Digital tools such as Scopus, ResearchGate,
and Google Scholar were used to find information. These sources provide a strong
theoretical base and include different perspectives from many authors, which helps enrich
the analysis of each concept.

Moreover, a theoretical framework is important because it guides the interpretation of
data and clarifies the relationships between key concepts. It is not only about listing ideas;
it explains the assumptions and constructs behind the study and shows how they connect
to the research questions, methods, and analysis. As Salcedo et al. (2022) say, the
framework organizes the concepts, theories, and background needed to understand the
research problem. It ensures the study is based on solid academic knowledge and that the
links between variables are clear. By including different authors’ ideas and scholarly
discussions, the framework strengthens the research and helps apply the theory clearly in

the specific study context.
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Previous studies

AlSaleem (2018) carried out a research which objective was to highlight the effectiveness
of Encounter, Clarify , Remember, Internalize, Fluent Use (ECRIF) strategy in English
as a Foreign Language (EFL) Seventh Graders’ vocabulary learning and retention. The
study involved 225 students from Seventh grade in the first term of the school year 2017-
2018. The students were divided into two groups: the experimental group that that
received ECRIF instruction (125) and the control group (100) that received traditional
instruction. The researcher assumed a quasi-experimental method. As an assumption was
due to the environment of the research, which aimed at finding the efficiency of using
ECRIF strategy on the seventh graders' English vocabulary learning and its retention. He
used (pre -post & delayed) vocabulary test and an analysis card to collect data. The study’s
results suggested that there were statistically important differences at (a < 0.05) in the
whole mean grade in vocabulary accomplishment between experimental and the control
groups in the post & delayed test in favor of ECRIF strategy. In addition, the researcher
recognized these differences to using ECRIF strategy in teaching English language
vocabulary. In light of these outcomes, the study suggested the necessity of applying
ECRIF in teaching English language to get better results in students’ vocabulary learning
and retention in English as a foreign language. Similarly, the ECRIF Strategy would be
used with other English skills and sub-skills.

This study was chosen because it offers solid evidence of how the ECRIF framework can
support vocabulary learning, which closely aligns with the focus of the present research.
The results reported by AlSaleem (2018) show that students who received instruction
through the ECRIF stages achieved better vocabulary learning and retention than those
taught using traditional methods. Although the study followed a quasi-experimental
design and the present research is qualitative in nature, AlSaleem’s work was especially
useful as a reference for developing the theoretical framework. The detailed explanation
of each ECRIF stage and its application to vocabulary instruction helped clarify how the
framework can encourage active involvement, repeated exposure, and meaningful use of
new lexical items. In this sense, the study served as a guide that supported the pedagogical
foundation of the present research and reinforced the decision to explore the impact of
ECRIF on students’ participation and vocabulary learning in a different methodological
context.

Chavarria et al (2022) developed a research which main objective was to analyze the

ECRIF Framework and its effects in oral production participation when utilized in Costa
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Rican English communicative lessons. The study involved ten 12- to 14-year old students
participated in an ECRIF-based conversational online course to learn the target language.
The researcher, during the language learning process, implemented questionnaires,
observations worksheets, and self-assessment checklists to identify and measure factors
that affect oral production in ECRIF- based lessons such as participation, motivation,
safety, and communicative skills. Data was collected, triangulated, and analyzed under a
QUAL-quan mixed-method approach to measure the effectiveness of the framework to
promote oral production. The study results suggest that ECRIF- based lessons can
increase students oral production and participation. However, insufficient data and
unpredictable factors when developing virtual lessons did not allowed to established
definitive results. Adaptations and enhancements are necessary to ensure the effectiveness
of the ECRIF-based lessons in an online setting.

This study was selected because it offers meaningful methodological and pedagogical
support for examining vocabulary learning through the ECRIF framework. Although
Chavarria et al. (2022) focus mainly on oral production, their findings help explain how
ECRIF-based lessons encourage student participation, which is closely linked to
vocabulary development. As learners engage in communicative activities, they are
required to recall, apply, and reuse vocabulary in meaningful situations, especially during
the Remember, Internalize, and Fluent Use stages of the framework. In addition, the
triangulation of data collection instruments questionnaires, observation worksheets, and
self-assessment checklists was particularly useful for the present study, as it provided a
clear model for examining learning from multiple perspectives. Despite the limitations
identified in the study, such as the small sample size and the online learning context, it
offered a practical reference for integrating multiple sources of qualitative data and for
strengthening the credibility of the research design adopted in the present study.
Dalkiran and Semerci’s (2020) carried out research where the main study was to describe
the ECRIF Framework and its role in the development of oral interaction. The study
involves 56 students at 4th grade of primary education in 2018-2019 academic years. The
researchers used t-test for the dependent groups while comparing the mean scores of the
pretest and posttest scores. In addition, for each relationship, to explain power of relation
effect size (Cohens’ d) values were calculated. The study found that primary students who
received instruction designed around the ECRIF stages showed statistically significant

improvements in overall academic performance compared to traditional instruction,
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suggesting that the framework supports effective acquisition of language components
including vocabulary.

This study was considered relevant because it contributed mainly to the development of
the theoretical framework of the present research. Dalkiran and Semerci (2020) provide
a clear description of the ECRIF framework and explain how its stages can be used to
structure foreign language instruction in a gradual and meaningful way. Even though the
study focuses on general academic achievement rather than vocabulary learning alone, it
helped clarify how vocabulary can be introduced, practiced, and reinforced throughout
the ECRIF stages. The way the authors describe the progression from initial exposure to
active use of language was particularly useful for understanding how learners internalize
new vocabulary over time. For this reason, the study served as a key reference for
organizing the theoretical foundations of the present research and for supporting the
decision to analyze the impact of ECRIF on students’ participation and vocabulary
learning from a qualitative perspective.

Tamayo and Cajas (2026) conducted a study where the main objective was to examine
the effectiveness of the ECRIF (Encounter, Clarify, Remember, Internalize, Fluent Use)
framework in improving vocabulary learning among elementary EFL students in Ecuador.
The researchers adopted a mixed-method approach, combining quantitative and
qualitative data to obtain a more comprehensive understanding of the learning process.
The participants were 56 sixth-grade students from a public school, divided into an
experimental group that received instruction based on the ECRIF framework and a control
group that followed traditional vocabulary teaching methods. Data were collected through
vocabulary pre-tests and post-tests, as well as teacher interviews and classroom
observations. The results revealed that students in the experimental group showed
statistically significant improvement in vocabulary acquisition compared to those in the
control group. Additionally, qualitative findings indicated higher levels of engagement,
motivation, and active participation among students exposed to the ECRIF stages,
suggesting that the framework supports meaningful and sustained vocabulary learning.
This study supports the present thesis because it provides recent empirical evidence that
the ECRIF framework positively influences vocabulary learning in an EFL context
similar to that of the current research. Although Tamayo and Cajas (2026) used a mixed-
method design and focused on elementary learners, their findings reinforce the idea that
structured, staged instruction promotes active student participation and deeper vocabulary

processing. The emphasis on gradual exposure, practice, and fluent use of vocabulary
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aligns closely with the objectives of the present study, which seeks to explore how ECRIF
can enhance students’ participation and vocabulary learning from a qualitative
perspective. Furthermore, the study’s focus on learner engagement and classroom
interaction strengthens the theoretical foundation of this research, as it demonstrates that
vocabulary development is closely connected to participation and meaningful language
use, key elements also examined in the present thesis.

Caisaguano (2022) conducted a documentary, bibliographic research to analyze how the
ECRIF framework contributes to the development of English vocabulary among EFL
learners. This study systematically reviewed existing literature, including scientific
journals, academic articles, and theses from international repositories, to understand how
the ECRIF stages (Encounter, Clarify, Remember, Internalize, Fluent Use) support
vocabulary learning. The project did not involve classroom experiments with participants;
instead, it examined various research findings and reports by EFL teachers and
researchers who have implemented ECRIF in countries such as Afghanistan, Pakistan,
Peru, and Ecuador. The results of the analysis showed a consensus among researchers and
educators that using the ECRIF framework significantly contributes to vocabulary
retention and the ability to use words in different contexts. It emphasized that ECRIF
provides a structured, student-centered approach to planning and delivering vocabulary
instruction, highlighting the importance of adapting activities to learners’ needs and
preferences.

This study supports your thesis because it highlights the theoretical and practical
contribution of the ECRIF framework to vocabulary development, reinforcing the idea
that ECRIF provides more than a sequence of activities, it offers a coherent instructional
structure that encourages active learner involvement in vocabulary learning. By
synthesizing findings from multiple research contexts, Caisaguano’s work shows that
ECRIF aligns with principles of meaningful language acquisition, such as repeated
exposure, contextualized practice, and student engagement, which are key for promoting
participation and vocabulary retention. This broad analysis strengthens your argument
that structured frameworks like ECRIF are effective for systematic vocabulary
instruction, giving your study a solid basis in recognized academic research that links

ECRIF to improved language learning outcomes.
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Theoretical Foundation of the Study

The theoretical base of this study draws on ideas from constructivist and sociocultural
learning theories, both of which view students as active participants who build
understanding through experience, reflection, and interaction with others. These
perspectives underline that learning grows from engaging with one’s surroundings and
from the support that comes through communication and shared activity. In the EFL
classroom, this viewpoint encourages approaches that invite students to take part,
communicate, and work together while using the target language in meaningful ways.
Within this broader frame, the ECRIF model offers a practical sequence that helps
learners move step by step from first contact with new material to confident use. The
Points and Learn strategy adds another layer by using simple rewards and game-like
elements to maintain attention and keep students motivated. When put together, these two
approaches form a student-centered way of teaching that aims to increase participation
and support vocabulary growth through steady, purposeful practice. Language teaching
works best when it balances cognitive support with emotional and motivational factors,
since “engagement serves as a mediator between motivation and effective learning
strategies, demonstrating that higher involvement translates into better learning
outcomes” (Gavin-Chocano et al., 2024). The ECRIF stages help students progress
gradually, while Points and Learn provides the encouragement needed to stay involved
across the different phases of learning. This combination aligns with current teaching
priorities that emphasise interaction, learner responsibility, and vocabulary development
in real and meaningful contexts.

The study also considers how language learning depends on both understanding and
producing language. The ECRIF sequence reflects this cycle by beginning with exposure
and ending with fluent use, and Points and Learn reinforces it by creating a low-pressure,
engaging space for repeated practice. In this sense, the project addresses both the mental
and emotional sides of learning a new language.

Finally, the study is supported by motivational principles that highlight the importance of
autonomy, competence, and connection with others. Because Points and Learn involves
teamwork, gradual progress, and visible achievements, it helps students take ownership
of their work and feel supported by their peers. Altogether, the proposed guide is built on
a solid mix of constructivist, sociocultural, and motivation-focused ideas that come

together to support more active and meaningful language learning.
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Development of the independent variables — ECRIF Framework and Points and
learn strategy

The ECRIF Framework

The ECRIF framework can be understood as a way of examining how learners move from
initial contact with new language to a stage in which they can use it more freely and with
greater confidence. Rather than prescribing teacher-driven procedures, ECRIF is “a tool
that teachers can use to examine student activities from the perspective of student
learning.” (Briones Cedefio, 2022) Instead of seeing learning as a single act of exposure
followed by practice, this framework breaks the process into different phases each
reflecting how students gradually build familiarity, control, and independence with
linguistic forms. What distinguishes ECRIF is its attention to the small steps between
introduction and communicative use. As one researcher remarks, ECRIF “does not dictate
that a lesson should be staged in a particular order such as the PPP framework suggests.”
(Tosuncuoglu, 2017) In this way, it acknowledges that learning is dynamic and layered;
understanding does not emerge immediately after presentation but requires recognition,
clarification, rehearsal, and gradual consolidation before new language becomes part of
learners’ active repertoire.

Teachers who adopt this perspective often find that they can observe student progress
more clearly. Instead of concluding that a student “knows” or “does not know” a structure,
they can identify which stage the learner is currently navigating. This makes teaching
more responsive because instructional decisions shift from intuition to observable
evidence. In addition, the framework recognizes that students can move back and forth
among stages depending on the complexity of the material, the learning environment, or
even their emotional state on a specific day. This flexibility reflects the natural way in
which language is acquired, where mastery is rarely linear and where repeated exposure
often leads to deeper understanding.

In essence, ECRIF is a conceptual tool that organizes the teaching—learning cycle into
manageable and comprehensible segments. It does not prescribe fixed activities; rather, it
offers a lens through which teachers can shape lessons in a way that aligns with how
learners process new language. Research on instructional design emphasizes the value of
frameworks that help teachers structure learning without becoming overly prescriptive.
As Nation and Macalister (2010) explain, “a teaching framework should guide teachers’
decisions while still allowing flexibility to adapt to learners’ needs” (p. 4). This idea

supports the adaptable nature of ECRIF. Additionally, Richards (2015) highlights that
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“effective lesson frameworks offer teachers a way to organize learning experiences while
leaving room for contextual variation and responsiveness” (p. 20), which reflects how
ECRIF helps teachers manage diverse proficiency levels and different levels of student
engagement. In classrooms where linguistic needs vary widely, such flexible structuring
becomes essential for supporting the gradual progression from exposure to

communicative use.

Stages of ECRIF (Encounter, Clarify, Remember, Internalize, Fluency)

The first stage, Encounter, is when learners come in contact with the target language for
the first time. This does not necessarily mean a formal explanation; sometimes the
encounter is embedded in a text, an image, a short dialogue, or even a spontaneous
classroom moment. The important aspect is that students notice the form or meaning,
even if they do not fully understand it. This stage aligns with the idea that the learner’s
attention to new language is what transforms exposure into meaningful processing. In this
sense, Gass and Mackey (2015) explain that “exposure to input is insufficient unless
learners attend to something in that input” (p. 194), highlighting how early attention
becomes the basis for recognition and curiosity. For this reason, the Encounter stage lays
the groundwork for perception and interest, both of which are necessary for the next
phases of the ECRIF sequence.

Next comes Clarify, where students begin to make sense of what they previously noticed.
This stage involves examining elements such as meaning, structure, pronunciation, or
typical usage. Sometimes the clarification emerges from a teacher’s explanation, while in
other cases it arises from student questions or comparisons made during peer interaction.
What matters is that the learner organizes the new information in a way that reduces
uncertainty. When this ordering process does not occur, students often rely on intuition or
partial understanding, which may lead to persistent errors or confusion. As Lightbown
and Spada (2013) emphasize, “learners benefit from having some explicit information
about the language they are learning” (p. 144), a reminder that clarification supports
accuracy by giving learners a clearer mental framework. In this sense, the Clarify stage
prevents ambiguity from becoming an obstacle later in the learning sequence.

The third stage, Remember, centers on strengthening short-term recall of the new
language. At this point, students make a conscious effort to revisit what they recently
understood so that it becomes more familiar and easier to retrieve. Activities such as

repeating, imitating, matching, or manipulating structures may appear simple on the
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surface, yet they fulfill a crucial role in stabilizing the patterns that will later support more
flexible communication. This stage acts as a connection between initial comprehension
and meaningful use, since learners need repeated exposure to move beyond passive
recognition. As Nation (2013) points out, “repetition is a necessary condition for
vocabulary learning” (p. 84), highlighting how memory is strengthened through
deliberate practice. Through this consolidation, the Remember stage prepares students for
deeper internalization in the subsequent phases.

After that comes Internalize, a stage in which learners begin to incorporate the new
language into tasks that extend beyond short, controlled practice. At this point, the
language becomes part of a purposeful activity rather than a set of isolated drills. Students
may solve problems, exchange viewpoints, negotiate information, or complete tasks that
require them to rely on the language in order to achieve a communicative goal.
Internalization does not happen all at once; it develops gradually as learners test ideas,
adjust their wording, and engage in authentic use. Through this process, the new language
becomes more closely linked to their own thinking. As Lantolf and Thorne (2006) explain,
“development occurs as learners participate in mediated, socially situated activity” (p.
210), which reinforces the idea that internalization grows out of active engagement rather
than simple repetition. In this stage, the language begins to feel less like an external
structure and more like a functional tool within the learner’s cognitive processes.
Finally, Fluency refers to the point at which learners can use the language with ease and
adaptability. In this framework, fluency does not suggest flawless performance; instead,
it reflects a shift in attention away from form and toward meaning. At this stage, learners
can participate in conversations, respond in real time, and express themselves in ways
that resemble natural communication. The focus is no longer on constructing each
sentence deliberately but on conveying ideas smoothly. As Segalowitz (2010) notes,
“fluency reflects the ability to efficiently access and produce language in real time” (p.
48), emphasizing that fluency is about flow rather than perfection. Reaching this stage
does not mark the end of learning; rather, it signals that the language has become available
for spontaneous and functional use in everyday contexts.

Together, these stages illustrate the slow, layered progression through which linguistic
knowledge becomes communicative ability. They also remind teachers that each phase
has its own challenges, and learners benefit when instruction acknowledges these

differences.
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ECRIF in Language Teaching

When applied in language teaching, the ECRIF framework acts as a mental map for lesson
planning. Instead of jumping directly into exercises or attempting to cover a set portion
of the curriculum, teachers can review where students are in the learning sequence and
select activities that guide them toward greater autonomy. This method cultivates
purpose: lessons become intentional because each activity aligns with a stage of language
development rather than arbitrary or generic objectives. As Sharma (2022) explains, “a
carefully designed lesson plan serves as a blueprint, helping teachers think about content,
methodology, objectives, and process through which measurable and achievable goals
can be obtained” (p. 86). In this way, ECRIF offers not a rigid script but a structured yet
flexible scaffold that supports varied learners and dynamic classrooms.

In practice, this framework supports learner-centered instruction. For example, during the
Encounter phase, the teacher might prioritize tasks that allow students to notice new
vocabulary in context rather than introducing it through direct explanation. During
Clarify, the teacher guides learners toward identifying patterns or correcting
misunderstandings. During Remember, short review tasks simple yet focused help
strengthen recall. When students reach Internalize, tasks become more communicative,
requiring students to rely on the language to complete meaningful purposes. At the
Fluency stage, learners are given opportunities to speak, write, or apply the language
without the need for constant scaffolding.

Because of its staged nature, the framework makes it easier to differentiate instruction. In
any classroom, students’ progress at different speeds. If a learner is ready to internalize
the language but another is still clarifying meaning, the teacher can adjust strategies
without altering the overall lesson flow. This flexibility is crucial in EFL contexts with
mixed-proficiency groups. As shown by recent research, “EFL students can benefit from
differentiation across the learning continuum to a large extent” (Latifi & Amini, 2024, p.
1). Such a framework thus accommodates diverse proficiency levels and varying degrees
of engagement, ensuring that all learners receive instruction tailored to their readiness and
need.

Furthermore, ECRIF supports feedback practices. Teachers can provide feedback not
merely on accuracy but on the learner’s position within the stages. This helps students
understand their progress and reduces anxiety because improvement becomes a matter of
moving from one stage to another rather than meeting an overwhelming expectation of

mastery.
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Overall, integrating ECRIF into teaching helps align instruction with the natural rhythm
of learning, creating lessons that are both structured and adaptable.

ECRIF: Benefits and Pedagogical Applications

One of the main benefits of using ECRIF is the clarity it brings to the teaching process.
Because each stage has distinctive characteristics, teachers can design activities that are
appropriate and avoid overwhelming learners with tasks they are not yet prepared to
handle. This structure supports cognitive processing, allowing learners to build
understanding gradually rather than forcing them to leap into complex tasks too early.
Another advantage is improved student engagement. When tasks match learners’ level of
readiness, they are more likely to participate willingly. For instance, during the Encounter
stage, students might enjoy interpreting visual cues or listening to short dialogues; during
Remember, brief interactive drills can energize the class; and during Internalize,
collaborative tasks provide a sense of purpose and relevance. In this way, the framework
naturally integrates a variety of activity types that keep lessons dynamic. As
Purnamaningwulan and Purwanto (2024) report, differentiated-instruction strategies in
mixed-proficiency EFL classes “improved students’ motivation and collaborative skills,
leading to higher satisfaction and active participation.” (p. 7) This evidence suggests that
staging activities to match student readiness can enhance engagement and support
effective learning.

Pedagogically, the framework also encourages contextualization. Because students move
from noticing to using language, teachers tend to situate new content within meaningful
situations rather than presenting isolated forms. This contributes to long-term retention
and helps students understand how language functions beyond the classroom.
Additionally, ECRIF provides a foundation for formative assessment. Each stage offers
observable behaviors: noticing during Encounter, questioning during Clarify, accurate
recall during Remember, creative use during Internalize, and flexibility during Fluency.
Teachers can gather informal evidence throughout the lesson instead of relying solely on
summative tests. This leads to more responsive teaching and more personalized support.
As Al-Jarf (2023) explains, “formative assessment relies on continuous observation of
learners’ performance during classroom activities, allowing teachers to adjust instruction
and provide immediate support” (p. 2), which aligns well with the staged nature of the
framework.

Finally, ECRIF promotes learner autonomy. As students become familiar with the stages,

they can recognize their own needs and regulate their learning strategies. They begin to
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notice when they need clarification or more practice, and this awareness becomes part of

their long-term language development.

ECRIF Effectiveness

Although formal research varies in method and context, many classroom experiences
suggest that using sequential learning stages can have a positive influence on language
acquisition. When learners follow a pathway that mirrors natural cognitive progression,
they tend to retain more vocabulary, use it more confidently, and participate more actively
in communicative tasks. Teachers often report that students appear less anxious because
the learning expectations are broken into manageable steps.

Furthermore, observations from different educational settings show that structured
progression supports consistency. Students who experience lessons built around stages
often demonstrate clearer transitions from recognition to fluency, especially when the
teacher revisits earlier stages as needed. This cyclical movement, rather than a one-
directional approach, seems to help consolidate learning and reduce the likelihood of
superficial understanding. As Pathan and Al-Derai (2022) observe, “when instruction
follows a clear and staged progression, learners show smoother transitions between levels
of understanding, particularly when teachers revisit earlier steps to reinforce concepts”
(p. 5), illustrating how structured sequencing strengthens long-term learning.

Another insight from classroom-based experiences is that ECRIF aligns well with task-
based and communicative approaches. The stages guide learners from controlled practice
to open-ended tasks, which strengthens both accuracy and fluency. Teachers note that
students using this progression tend to participate more naturally in pair work and group
discussions, as they feel better prepared for communicative challenges.

In sum, the effectiveness of the ECRIF framework emerges from its practicality. It offers
a coherent pathway for learning, supports diverse classroom realities, and reinforces the
idea that mastery develops gradually. Its value lies not in grand theoretical claims, but in

the everyday improvement it brings to language teaching and learning.

ECRIF as the backbone of the learning process
ECRIF offers a step-by-step way of teaching vocabulary, helping students move from first

encountering new words to using them confidently and naturally. The different stages
Encounter, Clarify, Remember, Internalize, and Fluently Use reflect the mental steps
learners go through to really retain words. By following this progression, students are less

likely to just recognize words on a page; instead, they gradually develop a deeper
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understanding that allows them to use the vocabulary in meaningful ways. As Qu, Liu,
Qiao, and Wang (2024) note, “Retrieval practice paired with mnemonic support resulted
in significantly better long term retention of vocabulary form and meaning than simple re

study, demonstrating that systematic, staged practice facilitates deeper learning” (p. 9).

The “Point and Learn” Strategy

Concept and Theoretical Basis

The “Point and Learn” strategy can be understood as a classroom technique that
emphasizes immediate recognition, quick recall, and active participation. At its core, it is
a system in which the teacher highlights a linguistic element such as a word, phrase,
structure, or visual cue and students respond by identifying, producing, or using that
element. While the name suggests a simple pointing gesture, the strategy extends beyond
physical pointing. It involves directing the learner’s attention toward specific language
items in a fast, engaging, and purposeful manner. Indeed, research on similar techniques
shows that such approaches “resulted in positive outcomes such as increased student
engagement, enhanced concentration on in-class activities, and enhanced feedback in
classrooms” (Celik, 2021), underscoring the effectiveness of rapid, responsive prompting
in promoting active involvement in language tasks.

The underlying idea is that learning becomes more accessible when students are guided
to focus on one element at a time but are encouraged to respond quickly and confidently.
This approach creates brief cycles of attention and reaction that help strengthen cognitive
links. Although it may appear straightforward, the strategy carries a deeper pedagogical
intention: to reduce hesitation, encourage risk-taking, and create multiple small
opportunities for meaningful retrieval. It relies on the belief that repeated, low-stakes
interaction with new language helps build automaticity.

Another important aspect is the social dynamic it creates. Because students must respond
rapidly, the classroom environment shifts into a more active space. Learners are not
passive listeners but participants who must stay mentally prepared. Research on
interactive instruction reinforces this idea, noting that “rapid teacher—student exchanges
increase learners’ alertness and involvement, creating a classroom atmosphere where
participation becomes continuous rather than occasional” (Shrum & Glisan, 2016, p. 89).
In many cases, the teacher moderates the pace, giving more time when the goal is
understanding and speeding up when the goal is recall. This flexibility allows the strategy

to be useful at different moments of the lesson.
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Although it is not tied to any fixed theoretical framework, “Point and Learn” fits naturally
within educational ideas that value attention, repetition, and engagement. It acknowledges
that learners benefit from concrete prompts and immediate opportunities to respond.
Rather than overwhelming students with long explanations, the strategy builds learning
through brief, focused episodes that accumulate over time.

Gamification and Positive Reinforcement in Education

One reason the “Point and Learn” strategy works effectively is that it mimics elements
found in games. Gamification, in educational settings, refers to the use of game-like
features to enhance motivation, such as quick challenges, visible progress, and friendly
competition. As Deterding et al. (2011) explain, gamification “uses game design elements
in non-game contexts to boost engagement and participation” (p. 10). “Point and Learn”
captures this spirit because each prompt feels like a mini-challenge to be solved. Students
often react with energy, not because the task is difficult, but because the pace and clarity
create a sense of immediacy.

The strategy also makes it easy to introduce positive reinforcement. When students
answer correctly, the teacher can acknowledge their effort with verbal encouragement, a
gesture, or a simple reward system. This contributes to a learning atmosphere in which
students associate participation with satisfaction. The psychological impact may seem
minor, but repeated reinforcement helps reduce anxiety and increases willingness to
participate.

Importantly, gamification does not need to rely on flashy materials or competitive scoring.
In many classrooms, the excitement comes from the quick movement between cues and
responses. Students pay attention because they want to succeed in the next prompt, not
because of an external prize. This kind of engagement aligns with findings from Hamari
et al. (2014), who note that gamified activities often support “increased intrinsic
motivation when the tasks are meaningful and engaging in themselves” (p. 6). In this
sense, “Point and Learn” draws students in through internal motivation, turning routine
practice into something they genuinely enjoy.

When positive reinforcement is embedded naturally into the process, learners begin to
take initiative. Instead of waiting passively, they anticipate their turn, show pride when
they respond correctly, and try harder when they miss a prompt. Over time, the classroom
atmosphere becomes more dynamic and interactive.

In this sense, the “Point and Learn” strategy is not a mere activity but a method of shaping

classroom energy. By turning practice into a game-like experience, it reduces boredom
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and increases focus, two elements that are essential for vocabulary learning and general

participation.

Classroom Management through Reward Systems

Another dimension of “Point and Learn” is its potential as a classroom-management tool.
Because the strategy encourages quick and repeated participation, it naturally structures
student attention. When learners know they may be called at any moment, they remain
alert, which reduces off-task behavior. The fast transitions leave little room for distraction.
Teachers can strengthen this effect by incorporating simple reward systems. The reward
may be as minor as a point on the board, a sticker, or verbal praise. The purpose is not to
create competition but to communicate that active involvement is valued. Even the
expectation of a small reward can influence behavior positively. Students are more willing
to follow instructions, remain attentive, and contribute when they perceive that
participation is recognized. As shown in recent classroom research, “verbal praise given
in front of classmates can increase students’ sense of ownership and engagement”
(Rahayu, Amaliyah, & Hidayani, 2025). This indicates that even modest, non-material
rewards can cultivate a more cooperative and motivated learning atmosphere.

These reward systems also help establish classroom routines. If the teacher uses “Point
and Learn” regularly, students become familiar with the flow of the activity. Predictability
reduces misbehavior because learners understand what is expected and know how to
succeed. A well-structured routine often results in a calmer, more organized environment
where time is used efficiently.

In addition, the strategy encourages equitable participation. In some classrooms, a few
students dominate interactions while others remain silent. With “Point and Learn,” the
teacher can call on any student quickly and repeatedly, but in a non-threatening format.
The brevity of the responses, often one word or a short phrase reduces performance
pressure. As a result, even shy or hesitant students can contribute without feeling exposed.
Another important aspect is that reward systems reinforce desirable attitudes, not just
correct answers. Teachers can acknowledge effort, improvement, and willingness to try.
This sends the message that learning is a continuous process and that mistakes are
acceptable. Such an environment supports a healthier classroom culture, which is
essential for long-term language development. Research in educational psychology
supports this idea, noting that “praise that focuses on students’ effort and improvement

encourages a healthier learning mindset and supports long-term motivation” (Skipper &
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Douglas, 2012). In this sense, reward systems shape not only performance but also the
attitudes students develop toward language learning.

Ultimately, the classroom-management benefits of “Point and Learn” do not come from
strict control but from engagement. When students are immersed in meaningful activity,

discipline issues naturally decrease.

Integration of “Point and Learn” with ECRIF
The “Point and Learn” strategy aligns naturally with the ECRIF framework because both

emphasize gradual development from initial exposure to fluent use. When the two are
integrated, they create a structured yet dynamic learning process that supports different
stages of acquisition.

At the Encounter stage, “Point and Learn” can help draw attention to new language in a
quick and focused way. A teacher might point to a picture, a written item, or a gesture that
introduces the target word or structure. Instead of providing lengthy explanations, the
teacher encourages learners to notice and interpret the new element. This active noticing
sets a strong foundation for understanding.

During the Clarify stage, the strategy can be used selectively to check comprehension.
The teacher might point to different examples and prompt students to differentiate
meanings or forms. Because responses are brief, the teacher can collect multiple samples
quickly, allowing misunderstandings to surface naturally. Clarification becomes more
interactive and immediate.

The Remember stage is where “Point and Learn” is especially powerful. Its rapid-fire
style of prompting helps students strengthen short-term recall. The repeated exposure
consolidates the form in memory. This is the phase where the strategy contributes most
directly to retention, turning exposure into familiarity.

At the Internalize stage, “Point and Learn” can serve as a bridge into more extended tasks.
For example, the teacher might begin with quick prompts and then transition into a
collaborative activity where students must use the language in sentences or problem-
solving tasks. The quick warm-up activates the language needed for deeper use.

Finally, at the Fluency stage, “Point and Learn” can still play a supportive role. Even
fluent performance benefits from occasional quick prompts, as they help maintain
automaticity and reduce hesitation. Although fluency activities are more open-ended, the

strategy can serve as a warm-up or a quick review that keeps the language accessible.
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Together, ECRIF and “Point and Learn” create a teaching approach that is both structured
and lively. ECRIF offers the logical sequence, while “Point and Learn” injects energy,
interaction, and reinforcement. The combination supports different learning styles and

helps students move more confidently through the stages of language acquisition.

“Point and Learn” as a motivational and behavioral reinforcement tool

The “Points and Learn” approach uses simple rewards like points, badges, or small prizes
to encourage students. It’s not just about motivation this strategy also supports the
Remember and Internalize stages of the ECRIF framework by giving learners repeated
chances to practice vocabulary in enjoyable, low-pressure situations. As students earn
points for participating or giving correct answers, they become more willing to take part,
stay focused, and keep practicing, which helps make new words stick. This aligns with
research indicating that “Gamification in EFL/ESL instruction enhances students’
language skills and positive emotional response by using game elements such as points,

badges, rewards, and feedback which help maintain motivation and foster repeated

practice” (Zhang & Hasim, 2022, p. 7).

Development of Dependent variables - Students’ Participation and Vocabulary
learning

Students’ participation

Participation in an EFL classroom can be understood as the degree to which students
engage with the learning process through verbal, nonverbal, cognitive, and social actions.
It is not limited to speaking or answering questions; rather, it encompasses a wide range
of behaviors that show involvement. A student who listens attentively, responds with
gestures, takes notes, collaborates in groups, asks questions, or even silently reflects is
also participating in meaningful ways. Participation is therefore multidimensional,
involving both visible and less visible forms of engagement. This perspective aligns with
the view that “learner participation involves a combination of observable behaviors such
as speaking and responding, as well as internal processes like listening, attention, and
mental engagement” (Lee, 2020, p. 54).

One dimension is behavioral participation, which includes actions such as raising hands,
responding to prompts, or completing tasks. Another is cognitive participation, which
refers to the mental effort students invest in understanding, processing, and applying new
language. There is also emotional participation, which involves the learner’s willingness,

confidence, and sense of connection to the task or classmates. Finally, there is social
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participation, which emerges during pair-work or group activities where learners interact,
negotiate meaning, and support each other.

These dimensions overlap constantly. A student might be quiet but mentally active, or
very verbal but not deeply engaged cognitively. Recognizing this complexity helps
teachers interpret participation more accurately. In many classrooms, visible participation
is often valued more, yet meaningful learning also depends on the less visible forms. A
balanced view acknowledges that participation exists on a spectrum and varies across

tasks, learners, and classroom environments.

Factors Influencing Participation

Participation is shaped by a wide range of internal and external factors. On the internal
side, learners bring personality traits, confidence levels, and attitudes toward English.
Some students may be naturally talkative, while others feel anxious about speaking. Fear
of making mistakes often reduces participation, especially in classes where accuracy is
emphasized over communication. Motivation also plays a crucial role; students who see
purpose in learning English tend to participate more actively. This aligns with Ushioda’s
(2011) view that sustained engagement arises when learners connect language learning
with their personal goals and self-concept, making participation more meaningful and
self-driven.

Language proficiency is another internal factor. When tasks feel too difficult, students
may withdraw to avoid embarrassment. When tasks feel too easy, they may disengage
from lack of challenge. Participation thrives in a space where students feel capable yet
stimulated.

External factors involve the classroom environment, peer relationships, seating
arrangements, and the teacher’s approach. If a class values mutual respect and mistakes
are treated as learning opportunities, students are more likely to contribute. Conversely,
environments where learners fear judgment or ridicule discourage participation.

Task type also influences engagement. Activities that require student input such as
problem-solving, role-playing, or games, naturally generate higher participation than
tasks where students only listen. The clarity of instructions matters as well. When students
are uncertain about what to do, they may remain silent to avoid failure. This is consistent
with Mohamed’s (2018) finding that students participate more actively when classroom
tasks are clearly structured and require meaningful involvement, because clarity reduces

hesitation and increases willingness to engage.
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Cultural expectations can shape participation too. In some contexts, learners are
accustomed to teacher-led instruction and may not feel comfortable speaking
spontaneously. Others may value collectivism and hesitate to stand out individually.
These cultural relations with authority and peer interaction can subtly shape how students
behave in the EFL classroom.

Ultimately, participation is a dynamic outcome of the interaction between students’
internal dispositions and the external conditions created by the class. Understanding these
factors allows the teacher to design environments where participation can flourish.

Role of Teacher Strategies and Classroom Environment

The teacher plays a decisive role in shaping participation. The strategies chosen can either
open or restrict opportunities for students to contribute. A teacher who encourages brief,
low-pressure responses helps lower anxiety and allows more frequent participation. On
the other hand, activities that require long or complex answers may limit involvement to
a few confident learners.

Clear instructions and modeling make participation accessible. When students know
exactly what is expected, they participate more willingly. Similarly, varying activity types
keeps energy levels steady. Alternating between whole class interaction, pair work, group
work, and individual tasks helps accommodate different participation styles. As observed
by Zhou and Liu (2024), “when teachers present information in a logical, organized, and
clear manner, students’ interest, motivation to participate, and general classroom
engagement increase significantly” (p. 7). This suggests that clarity plus variety supports
broader and more consistent participation across different types of learners.

Another key factor is the emotional climate. A classroom where mistakes are treated as
natural encourages risk-taking. Students feel more comfortable experimenting with new
language when they know that imperfection is acceptable. Teachers who maintain a
supportive tone acknowledging effort, encouraging attempts, and gently redirecting errors
help build student confidence.

The teacher also shapes participation through pacing. Slow or monotonous lessons often
lead to disengagement, while dynamic lessons with clear transitions help maintain
attention. Strategies like quick questioning, interactive drills, or movement-based tasks
help sustain participation throughout the class.

The physical environment matters as well. Seating arrangements that promote interaction
can increase student involvement. A circle or groups facilitate communication more

naturally than rows facing the front. Even small changes such as moving closer to
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students, circulating during activities, or positioning materials strategically can signal
openness and reduce psychological distance. Research supports this: group oriented
seating and thoughtfully designed learning spaces “foster greater student student
interaction, cooperation, and task orientation compared with traditional row layouts”
(Baum, 2022, p. 6). This evidence suggests that rearranging furniture and designing the
classroom layout carefully can significantly enhance participation and interaction among
students.

Teachers also influence participation through their expectations. When a teacher expects
all students to contribute, they tend to rise to that expectation. When only a few are called
on regularly, participation becomes uneven. Equitable participation requires deliberate
planning, such as rotating who responds, using random selection strategies, or designing
tasks in which every learner has a clear role.

In short, teacher strategies and classroom environment form the structural and emotional
scaffolding through which participation emerges. When these elements align, students

feel more willing and able to engage actively.

Participation and Communicative Competence

Participation is closely connected to communicative competence because real language
development relies on meaningful interaction. When students participate actively, they
practice processing and producing language under authentic conditions. Each
contribution, even brief, requires the learner to retrieve vocabulary, apply structures, and
adapt to the communicative situation. Over time, these repeated actions strengthen
fluency, accuracy, and confidence. This aligns with research in EFL contexts, which
emphasizes that “active participation in classroom interaction promotes the development
of communicative competence and enhances learners’ language performance” (Xiong &
Zuo, 2019, p. 45).

Communicative competence involves more than just knowing grammar; it is about using
language effectively in real situations. Active participation plays a key role in developing
this ability. When students interact with teachers and classmates, they practice processing
and producing language under authentic conditions. Each contribution, even brief,
requires the learner to retrieve vocabulary, apply structures, and adapt to the
communicative situation. Over time, these repeated actions strengthen fluency, accuracy,
and confidence. Indeed, classroom interaction has been recognized as “a key factor that

promotes EFL learners’ communicative competence by offering opportunities for output,
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feedback and negotiation of meaning” (Seddiki, 2022, p. 800). Participation also gives
learners the chance to experiment with language, receive feedback, and gradually refine
their understanding. At the same time, paying attention to others’ contributions
strengthens listening and comprehension skills, especially in group tasks like debates or
problem solving activities. Real interaction helps learners develop an awareness of
conversational norms, such as polite responses, agreeing or disagreeing appropriately, and
handling misunderstandings. Additionally, frequent engagement in class builds
confidence in speaking, reduces anxiety, and encourages learners to become active
communicators rather than passive observers. In short, meaningful participation is not
optional but essential for acquiring the full range of skills needed for effective

communication.

Participation as the mediator between instruction and learning

Participation acts as the link between what happens in the classroom and what students
actually learn. When learners answer questions, ask for clarification, work together, or
volunteer ideas, they get more chances to understand new words, receive feedback, and
use vocabulary in ways that make sense. In this sense, participation isn’t just a sign that
students are engaged it’s also one of the main ways they actually internalize and
remember new vocabulary. The more actively students take part, the better their chances
of moving through the ECRIF stages and really making the words their own. As Fitri and
Regina (2021) highlight, after implementing interactive and experiential tasks, “students
became more active and energetic in the learning process; vocabulary learning improved
significantly as a result of increased participation and interactive tasks” (p. 7).
Motivation and Student Engagement

Motivation plays a central role in language learning, and strategies like “Point and Learn”
contribute to it by making the learning process lively and interactive. The rapid pace
captures student attention, preventing monotony. For many learners, this stimulation is
enough to generate interest in the lesson.

The strategy also taps into social motivation. Learners enjoy seeing their classmates
respond, compare their answers, and share small moments of success. Even without
formal competition, a friendly sense of challenge often emerges. This shared excitement
creates momentum that benefits the entire class. Research on classroom motivation

supports this idea, noting that “experiences of relatedness contribute to students’
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motivation and engagement in classroom activities” (Niemiec & Ryan, 2009). In this
sense, the social dimension of the activity enhances learners’ willingness to stay involved
and attentive.

Another motivational factor is the feeling of progression. Because students respond
repeatedly to small cues, they notice improvements quickly. They may realize that they
can recall vocabulary faster, pronounce words more naturally, or use expressions more
confidently. These small achievements strengthen their belief that they can learn, which
leads to greater effort.

Engagement also increases when learners feel physically and mentally involved. In “Point
and Learn,” they must listen, process, and respond almost simultaneously. This active
participation contrasts sharply with lessons where students remain silent for long periods.
A more interactive classroom reduces boredom and promotes alertness.

Additionally, the strategy supports learners who may feel insecure about producing longer
language forms. The short responses required help lower the emotional barrier. Students
succeed more often, which fosters a positive connection with language learning. Over
time, this confidence expands into more complex tasks. Research on task-supported
instruction shows a similar pattern, noting that when students engage in manageable,
structured tasks, they “reported gains in confidence and were more willing to participate
in subsequent, more demanding communicative activities” (Souzandehfar & Abdel-Al
Ibrahim, 2023, p. 10). This illustrates how brief, low-stakes responses can play a crucial
role in building long-term communicative confidence.

Beyond motivation, the strategy supports cognitive engagement. Quick retrieval demands
attention and mental agility. By continuously activating memory, it strengthens retention,
which is especially beneficial for vocabulary. Even students who struggle academically

may find this method accessible, as it emphasizes participation over perfection.

The Role of Motivation and Engagement
Motivation plays a big part in how students deal with vocabulary and how much of it they

actually remember. When learners feel that the words they are studying matter to them or
connect to something enjoyable, they usually try harder. They also tend to speak up more
and are willing to experiment with new words, even if they are not fully confident. On
the other hand, when vocabulary work feels boring, repetitive, or unrelated to real

communication, students often drift away and their progress slows down.
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Learners usually respond better when vocabulary lessons involve doing things together
rather than working in isolation. Activities like telling short stories, acting out situations,
solving problems in groups, or playing simple communication games help students
connect new words to real use. These tasks give vocabulary a clearer purpose and allow
students to build meaning collaboratively. This is supported by findings from Lin (2018),
who notes that “students’ overall improvement in vocabulary knowledge with group work
was significantly higher than that with individual work™ (p. 163). Using digital tools like
images, short videos, or interactive apps can also make the experience more engaging and
give students different ways to understand and practice the words. Positive feedback
matters as well. A few words of encouragement, acknowledging effort, or including small
rewards in class can make students more willing to keep trying. When they notice that
they are improving, even just a little, they gain confidence. That sense of “I can do this”
encourages them to continue practicing, which is vital for remembering vocabulary over
time.

Finally, the classroom atmosphere has a strong influence. When students feel supported
and know that making mistakes is part of learning, they are more likely to use new
vocabulary without fear. A respectful and relaxed environment helps them take linguistic

risks, and those risks are often the moments when real learning happens.

Vocabulary Learning in EFL Contexts
Vocabulary knowledge plays a central role in English as a Foreign Language (EFL)

learning, as it forms the foundation upon which learners construct meaning, develop
communicative competence, and participate effectively in academic and social
interactions. Without sufficient vocabulary, learners struggle to interpret input, express
ideas, and understand instructions, even when they have basic grammatical knowledge.
In many EFL settings particularly public school systems with limited exposure to
authentic English vocabulary learning becomes both a challenge and a strategic priority.
Understanding how vocabulary is acquired, what strategies support it, and how
motivation influences retention is therefore essential for designing effective classroom
practices. Indeed, research with EFL learners demonstrates that “the contribution of
vocabulary knowledge to foreign language performance was significant for reading,
writing and overall proficiency” (Karako¢ & Kose, 2019), which underscores how crucial

lexical knowledge is across all language skills. Approaches such as structured frameworks
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and gamified learning can significantly reinforce vocabulary knowledge by making

learning more structured, memorable, and engaging.

Importance of Vocabulary Knowledge

Vocabulary knowledge plays a central role in English as a Foreign Language (EFL)
learning, as it forms the foundation upon which learners construct meaning, develop
communicative competence, and participate effectively in academic and social
interactions. Without sufficient vocabulary, learners struggle to interpret input, express
ideas, and understand instructions, even when they have basic grammatical knowledge.
In many EFL settings particularly public school systems with limited exposure to
authentic English vocabulary learning becomes both a challenge and a strategic priority.
Understanding how vocabulary is acquired, what strategies support it, and how
motivation influences retention is therefore essential for designing effective classroom
practices. Indeed, research shows that vocabulary size “explains language proficiency to
a large extent, with strong relationships between vocabulary knowledge and reading,
writing, listening and speaking performance” (Miralpeix & Muifoz, 2018, p. 120),
underscoring how crucial lexical knowledge is across all language skills. Therefore,
effective vocabulary instruction should go beyond memorizing word lists: it must offer
meaningful exposure, repeated practice across different contexts, and opportunities for

active use, combining cognitive and motivational strategies to engage students fully.

Theories of Vocabulary Acquisition

Vocabulary acquisition can be understood through several complementary perspectives.
Input-based approaches stress the importance of repeated, meaningful exposure to new
words in contexts like stories, dialogues, or visual materials, allowing learners to link
form, meaning, and use. From a cognitive perspective, learning vocabulary involves
processes such as noticing, encoding, retrieval, and consolidation, with repeated practice
helping move words from short-term recognition to long-term memory. Interaction-based
perspectives highlight the value of communication, as negotiating meaning, asking
questions, and attempting expression deepen understanding and provide feedback for
refining word use. Task based approaches emphasize using vocabulary in purposeful,
authentic activities where words serve as tools to achieve meaningful outcomes, making
learning functional, relevant, and more likely to be retained. Indeed, recent research
shows that participation in communicative tasks under task based instruction

“significantly improved learners’ vocabulary acquisition, particularly when tasks
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demanded meaningful output and active use” (Gui & Ismail, 2024, p. 8), affirming that
vocabulary knowledge grows strongest when input, cognition, interaction, and purposeful

use converge.

Vocabulary Learning Strategies

Vocabulary learning tends to work best when students draw on both explicit and implicit
strategies. Explicit approaches involve intentional study and a clear effort to remember
new words, while implicit learning grows more naturally through repeated exposure in
everyday language use. Research also shows that combining both modes is particularly
effective; as Sok and Han (2020) note, “when intentional learning and incidental exposure
are combined, learners show significantly greater gains in vocabulary acquisition than
when either mode is used alone.” This supports the idea that learners benefit from using
a range of explicit techniques. Many students review vocabulary through repetition—
using flashcards, rewriting words, or practicing pronunciation until the terms feel more
familiar. Others prefer to organize new words into small groups or categories, since
arranging them by meaning often helps create mental links that make recall easier.
Context plays an important role as well; when students try to guess the meaning of a word
based on the surrounding text, they not only build comprehension but also start becoming
more independent readers.

Visual strategies can also be helpful. Some learners create mental images or simple
drawings that capture the meaning of a new term, which makes the word easier to
remember later. For beginners, translating unfamiliar words into their first language can
offer a useful starting point by connecting new vocabulary to concepts they already know.
Keeping a notebook or vocabulary journal is another common habit. Writing down
definitions, brief examples, synonyms, or even sketches encourages learners to think
about each word more deeply instead of trying to memorize it quickly.

While these deliberate methods support focused study, much vocabulary is picked up
informally. Reading for pleasure, chatting with others, listening to stories, or watching
videos and other digital content exposes students to new language in a more relaxed way.
Through this type of contact, learners often absorb words without realizing it, especially
when they encounter them repeatedly in meaningful situations.

In the EFL classroom, teachers can guide students to use a mix of these strategies, taking
into account their level and personal learning style. Clear instruction gives structure and

direction, whereas incidental learning nurtures curiosity and helps students feel more
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autonomous. When both elements are present, vocabulary tends to develop more steadily

and becomes easier to use in real communication.

Vocabulary Retention through ECRIF and Gamified Learning
The ECRIF framework Encounter, Clarify, Remember, Internalize, and Fluently Use

provides a clear path for helping students actually keep and use new vocabulary. Instead
of treating words as something learners just memorize once, the framework breaks the
process into stages that gradually move vocabulary from first contact to more automatic
use. Students usually begin by meeting new words through a reading, an image, or
something the teacher shows or explains. After that initial exposure, they need time to
make sense of the word’s meaning, its form, and how it works in real communication.
This clarification stage often involves examples, short explanations, or guided practice.
Once students understand the basics, they shift into remembering the words, which
usually requires practice that strengthens memory things like matching tasks, grouping
words, or controlled exercises. As learners become more familiar with the vocabulary,
they can start to use it more freely. This internalization step is where they experiment with
the words and try them out in meaningful situations. With enough practice across different
tasks and contexts, the vocabulary eventually becomes something they can use fluently
without thinking too much about it. As van den Broek et al. (2022) emphasize, “Practicing
the retrieval of words from memory enhances later recall of word form and meaning,
compared to other learning strategies such as studying with translations” (p. 8),
highlighting the importance of repeated, purposeful practice for durable vocabulary
learning.

Gamified learning can make this whole progression more engaging. Adding elements like
points, small challenges, friendly competition, or group goals helps keep students focused
and motivated. It also encourages the kind of repetition that vocabulary learning really
needs. For instance, during the remembering stage, a quick team race or a timed challenge
can make word recall more dynamic. Later, when students are trying to internalize the
vocabulary, activities such as quests, role-plays, or problem-solving tasks can push them
to use the words spontaneously. Besides reinforcing memory, these kinds of tasks help
students feel more confident and more willing to participate.

Gamification also supports intrinsic and extrinsic motivation. While rewards provide

immediate encouragement, the enjoyment of play fosters genuine interest in language
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learning. As learners associate vocabulary practice with positive emotions, they are more

likely to review words voluntarily and engage with English outside the classroom.

Relationship between ECRIF, “Point and Learn”, Participation, and Vocabulary
Learning

The interaction between ECRIF, the “Point and Learn” strategy, student participation, and
vocabulary learning forms the core pedagogical foundation of this study. Each element
contributes differently to the learning process, but together they create a coherent
instructional model that supports meaningful engagement and long-term vocabulary
retention in EFL classrooms. Understanding how these components relate to each other
allows teachers to intentionally design lessons that are clear, motivating, and aligned with

how learners naturally acquire and use new language.

Pedagogical Implications

Bringing together ECRIF, Points and Learn, and participation really changes how
vocabulary can be taught in the classroom. When teachers follow a clear sequence
through the ECRIF stages, students don’t just see new words once and forget them, they
get to understand the meaning, the form, and how to actually use them. Activities like
matching words, categorizing them, or small group challenges make remembering more
interactive, while role-plays or collaborative tasks help students start using the words
more naturally. Adding game-like elements doesn’t just make it fun; it actually helps
students practice more without feeling pressured, which makes learning stick better. As
Fikri et al. (2024) point out, “Incorporating a gamified Word Wall into vocabulary
instruction enhanced students’ motivation, vocabulary retention, and active
participation.”

Motivation is just as important as the structure itself. Even simple rewards, like points,
stickers, or small class goals, can really encourage students to join in and keep trying.
And participation isn’t something students either have or don’t, it’s something we can
help them develop. Using routines like turn-taking, think-pair-share, or random selection
gives everyone a chance to speak up. When these strategies are combined with Points and
Learn, students feel more confident and willing to get involved, which makes the
classroom more dynamic and engaging for everyone.

It’s also important to pay attention to how students are doing at each stage. Some may
need more clarification on meaning, while others might benefit from extra practice using

words in sentences or conversations. Watching participation can tell a teacher a lot too if
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students are quiet, it might mean the instructions weren’t clear, the task is too hard, or
they just need more motivation. By combining structured lessons, motivational strategies,
and intentional opportunities to participate, teachers can create vocabulary activities that
are not only more effective but also more memorable. Students end up remembering
words better and feeling more confident using English outside of class, which is really
the goal. As Al Ibrahim, et al (2023) highlight, “Engaging learners with scaffolding and
collaborative tasks, along with feedback, promotes deeper processing of language input

and supports learner autonomy and motivation” (p. 5).

CHAPTER 11

METHODOLOGICAL DESIGN

Research methodology is the organized way that researchers use to study a problem and
get reliable results. It shows the steps to collect, organize, analyze, and interpret data in a
way that answers the research questions and makes the study more trustworthy. According
to Mwange et al. (2023), research methodology is the “systematic steps that research takes
to solve a research question.” It includes choosing the right methods, techniques, and
ways to analyze data so that the study is clear and gives meaningful results. This shows
that it is very important to have a clear and careful plan for the methodology because it
guides how the data is collected and studied, and it helps make sure that the results are

useful and correct for the research goals.

47



Research approach and design

This study takes a qualitative approach because the main goal is to understand how
teachers and students experience the ECRIF framework and the Points and Learn strategy
in the classroom. The focus is on exploring how learners and instructors perceive the
strategies, how they respond to them, and how these methods affect participation and
vocabulary learning. Rather than looking for numbers or test scores, the study seeks to
capture the real, everyday experiences of people in their natural settings consistent with
the idea that “Qualitative research involves collecting and analyzing non numerical data
(e.g., text, video, or audio) to understand concepts, opinions, or experiences. It can be
used to gather in depth insights into a problem or generate new ideas for research.”
(Bhandari, 2020).

In qualitative research, the aim is to see the full picture of how learning happens. For
English language teaching, this means paying attention not just to what students get right
or wrong, but also to how they interact, how they react emotionally, and how they handle
new vocabulary in real situations. To gather this kind of information, the study relies on
classroom observations, semi-structured interviews, and student reflections. These
methods help create a rich, detailed understanding of what happens when the strategies
are put into practice.

The study is also framed as action research, which means it’s not just observing it’s also
trying to improve teaching at the same time. As Seepiwsiw and Seehamongkon (2023)
explain, “Action research is a cyclical process that consists of four important steps:
planning, action, observation, and reflection” (p. 42). The process follows cycles of
planning, acting, observing, and reflecting. In practice, this looks like designing lessons
using the ECRIF stages, applying the strategies in class, noting what works and what
doesn’t, and adjusting the approach for future lessons. This way, the research stays
connected to the classroom reality and helps explain why and how these strategies affect

students’ engagement and their ability to remember and use new vocabulary.

Description of the Participants and Research Context

The participants in this study are two eighth-grade groups from a public school in Quito,
Ecuador. Each class has around thirty-five students, which is common in the country’s
public education system. The students are at an age where their cognitive, social, and

language development is especially important for learning a foreign language. Because
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of this, they are a suitable group for examining strategies that encourage participation and
support vocabulary development.

The school serves a diverse group of learners, both culturally and ethnically, reflecting
the community around it. As a public institution, it follows the Ministry of Education’s
curriculum and standards. These guidelines emphasize communicative skills, keeping
students engaged, and using meaningful tasks in the English classroom. They also stress
the need to offer equal learning opportunities and to promote active involvement in class
activities, which aligns with the aims of this study.

These two eighth-grade classes were chosen because they fit well with the focus of the
research. At this stage, students are moving from simple exposure to English toward using
the language in a more structured way. Participation and vocabulary growth are key parts
of their learning process. The groups also showed challenges commonly seen in public-
school EFL classes, such as irregular participation, difficulty retaining new words, and
low engagement during lessons. These issues made the classes an appropriate setting for
trying out an intervention designed to address them.

The study takes place within the normal school environment, which provides an authentic
context for applying the ECRIF framework and the “Point and Learn” strategy. Working
in this everyday setting makes it possible to observe how the strategies influence student
participation, motivation, and vocabulary learning as they naturally occur in the

classroom.

Data collection process

To collect data for this qualitative study, the researcher followed a systematic process
designed to maintain organization and ensure alignment with the research objectives.
Three main instruments were used throughout the study: an observation checklist, a
teacher’s journal, and a focus group. Each instrument served a distinct purpose and
contributed to building a comprehensive understanding of how the ECRIF-based lesson
plans, together with the “Points and Learn” strategy, influenced students’ participation

and vocabulary development.

Operationalization chart with variables

Table N° 1 Operationalization chart with variables

Variables Conceptualization | Dimensions | Indicator Instrument

Independent | “The acronym | Instructional | Use of visual | Teacher’s

variable ECRIF means | Stages and Jornal
Encounter, Clarify,
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ECRIF Remember, (ECRIF contextual Focus group
Framework & | Internalize, and | Framework) input
“Points  and | Fluency, all of
Learn” these stages guide Teacher
strategy and support the guidance and
teaching—learning clarification
process. ECRIF is a of meaning
framework that and
offers a systematic pronunciation
process to help
students  develop Opportunities
speaking skills by for practice
engaging them in and
meaningful, progression
contextualized Engagement | Use of points | Observational
activities. through to encourage | checklist
(Noguera, 2021) ) o
Points & | participation
Learn Teacher’s
Student Journal
interest in
gaining or | Focus group
recovering
points
Use of
healthy
competition
to  maintain
attention
Dependent “Participation  in | Students’ Frequency of | Observational
variable the classroom 1is | Participation | oral checklist
Students’ defined as students participation
participation | actively taking part during Teacher’s
& Vocabulary | in various learning activities Journal

learning

activities such as

posing questions,

Focus group
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offering comments, Student—
responding to student
teacher  prompts, interaction in
engaging in group pair or group
work, and work
interacting  with
peers to Willingness
demonstrate to participate
involvement  and without
learning.” (Benyo, teacher
2023) prompting
Vocabulary Recognition | Observational
“Vocabulary Learning and checklist
learning is  the | Progress understanding
process by which of new | Teacher’s
people learn vocabulary Journal
vocabulary in
another language Ability to | Focus group
after the remember
acquisition of the vocabulary
first language. It is across
a vital part of activities
foreign language
learning, as Use of
learners must vocabulary in
develop both meaningful or
knowledge of word semi-
form and meaning authentic
to communicate contexts
effectively in the
target language.”
(Carvajal, 2023)

Elaborated by: Lcdo. David Palate
Source: Created by the author
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Techniques and data collection instruments

The first instrument implemented was a structured observation checklist. This tool was
applied at the initial stage of the study to examine classroom conditions before the
introduction of the instructional strategies. The checklist focused on two core dimensions:
student participation and vocabulary learning. Regarding participation, it recorded
aspects such as student interaction with peers and the teacher, willingness to volunteer,
and ways students expressed ideas during activities. In terms of vocabulary learning, the
checklist examined students’ ability to recognize new words, respond to vocabulary
prompts, and attempt to use new vocabulary in simple communicative contexts. This
initial observation provided a baseline against which later changes could be compared.
Throughout the ten ECRIF-based lessons, the teacher’s journal was the instrument used
most consistently. It allowed for regular and detailed documentation of classroom events
in a natural manner. The researcher recorded observations related to student collaboration,
turn-taking, idea sharing, and reflection during activities. Particular attention was given
to vocabulary-related behaviors, including how students identified new terms, attempted
to explain meanings, used contextual clues, applied vocabulary spontaneously, or self-
corrected during tasks. Additionally, the journal included reflections on the
implementation of the “Points and Learn” strategy, documenting student reactions to the
system, group dynamics, motivational changes related to earning or losing points, and
how these moments influenced participation and vocabulary use. The journal also served
to track students’ progression through the ECRIF stages; Encounter, Clarify, Remember,
Internalize, and Fluently Use, based on observable classroom behaviors.

At the end of the instructional intervention, a focus group was conducted with six eighth-
grade students to gather their perspectives on the overall experience. Guided by open-
ended questions, the discussion explored students’ perceptions of their participation,
group work, vocabulary learning, and opinions about both the ECRIF framework and the
“Points and Learn” strategy. Students reflected on how group names supported
vocabulary retention, how the scoring system encouraged active involvement, and how
specific activities facilitated more confident vocabulary use. These insights added a
reflective dimension that complemented the data obtained through observations and
journal entries.

The sequence in which the instruments were applied was also purposeful. The observation
checklist was used first to establish baseline conditions. The teacher’s journal was

maintained throughout the ten instructional sessions to document ongoing changes, while
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the focus group was conducted at the end of the intervention to allow students to reflect
on the complete learning experience. This structured sequence enabled the collection of
rich and varied data, providing multiple perspectives on how the instructional intervention

influenced classroom interaction and vocabulary learning.

Validity/reliability

To ensure the validity of the data collection instruments, they were reviewed by two
English teachers with experience in language teaching. Both reviewers have master’s
degrees related to English pedagogy and linguistics.

The first expert was MCs. Stephanie Abigail Yepez Fuel, who has a Bachelor’s degree in
Pedagogy of National and Foreign Languages from Universidad Central del Ecuador and
a Master’s degree in Applied Linguistics from Universidad Europea del Atlantico. The
second expert was MCs. Jorge Israel Rivadeneira Cepeda, who obtained his Bachelor’s
degree in English Pedagogy from Universidad Técnica de Cotopaxi and his Master’s
degree in English Pedagogy from Universidad Indoamérica. The third expert was MCs.
Michelle Veronica Proafio Melo who got her Bachelor’s degree in educational sciences,
multilingual specialization at Universidad Central del Ecuador and her Master’s degree
in English Pedagogy from Universidad Estatal de Milagro.

The three experts reviewed the instruments used in this study, such as the observation
checklists, teacher journals, and student focus group questions. They checked if the
questions were clear, understandable, and appropriate for eighth-grade students. They
also verified if the instruments were related to the objectives of the study and to the
variables of students’ participation and vocabulary learning. Based on their suggestions,
some small changes were made to improve the wording and clarity of the instruments.
This process helped to improve the content validity and reliability of the data collection

instruments.

Analysis of the Results

This chapter explains the analysis of the information gathered from the three research
instruments, the diagnostic checklists, the ten teacher journals, and the focus group
conducted with five eighth-grade students. The objective of this analysis is to understand
how student engagement and vocabulary learning improved through the use of the ECRIF

framework with the Points and Learn strategy.
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Diagnosis phase throughout the Observation checklists

Before the instructional intervention using the Points & Learn strategy and the ECRIF
framework was introduced, a diagnostic phase was carried out over three observed lessons
on October 6th, 7th, and 8th. During this stage, structured observation checklists were
applied to record students’ levels of participation and vocabulary learning, with the
purpose of establishing a clear baseline of classroom conditions. The information
collected during this phase shows that student participation was generally low, uneven,
and highly dependent on teacher guidance. Peer interaction was limited, as many students
remained quiet during group work and waited for direct instructions from the teacher, as
reflected in the observation that “Most students remain silent during group activities and
wait for instructions from the teacher” (Checklist, October 6th). Opportunities for
cooperation or shared problem-solving were rare, and another checklist noted that “there
is little evidence of students helping each other or exchanging ideas during tasks”
(Checklist, October 7th).

Interaction patterns during the diagnostic phase were largely teacher-centered. Students
seldom initiated communication and usually spoke only when prompted. One checklist
reported that “students answer when called on, but do not ask questions or expand their
responses” (Checklist, October 6th), while another pointed out that “interaction is mainly
between teacher and a few confident students; most learners do not participate orally”
(Checklist, October 8th). These observations suggest that oral participation was
concentrated among a small group of students, while the majority remained passive
throughout the lessons.

Expressive participation was especially limited before the intervention. In most cases,
students’ oral contributions were restricted to repetition or isolated words, with little
evidence of complete sentences. This was evident in the observation that “students repeat
vocabulary after the teacher but show difficulty using it in sentences” (Checklist, October
7th). In addition, affective factors appeared to play an important role, as some students
avoided eye contact and chose not to speak during oral tasks. One checklist noted that
“several students avoid eye contact and remain silent during oral activities” (Checklist,
October 8th). These behaviors suggest low confidence and a fear of making mistakes
when using English.

In terms of vocabulary learning, the diagnostic checklists show that students were able to
recognize basic vocabulary, especially when Spanish translations were provided.

However, they had difficulty using new words independently or in meaningful ways. One
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observation stated that “students recognize basic vocabulary when translated into
Spanish, but struggle to recall meaning independently” (Checklist, October 6th).
Vocabulary use was mostly mechanical, as “vocabulary is used only through repetition;
students do not apply words in meaningful contexts” (Checklist, October 7th). This
indicates that vocabulary learning at this stage was mainly receptive rather than
productive.

Students also relied heavily on teacher explanations and translation to understand new
vocabulary. The checklists reported that “students frequently ask for Spanish equivalents
instead of using images or context” (Checklist, October 7th), which shows limited use of
inference strategies. Similarly, another observation mentioned that “students wait for the
teacher to explain the meaning rather than inferring from visuals” (Checklist, October
8th). This pattern suggests that learners had not yet developed autonomy when learning
new vocabulary.

The diagnostic data also reveal limited progress across different stages of vocabulary
learning. Although repetition activities were present, there was little evidence that
students moved beyond controlled practice toward internalization or fluent use. One
checklist clearly stated that “students do not move beyond repetition; opportunities for
free use of vocabulary are minimal” (Checklist, October 6th). In the same way,
spontaneous use of vocabulary in oral interaction was almost nonexistent, as noted in the
observation that “there is no evidence of students using vocabulary in spontaneous oral
exchanges” (Checklist, October 8th).

Overall, the diagnostic checklists describe a classroom environment marked by low
student participation, limited peer interaction, and a strong dependence on teacher
support. Vocabulary learning was mostly based on repetition and translation, with few
chances for meaningful use or independent learning. Students were often described as
“passive during oral activities” (Checklist, October 6th), “dependent on teacher
explanations” (Checklist, October 7th), and “reluctant to speak without direct support”
(Checklist, October 8th). These initial conditions clearly show the need for an
instructional intervention aimed at increasing active participation, encouraging
collaboration, and supporting vocabulary learning through structured stages. In this
context, the implementation of the Points & Learn strategy within the ECRIF framework

responds directly to the needs identified during the diagnostic phase.
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Table N° 2 Diagnostic Results before the Instructional Intervention

Diagnostic Results before the Instructional Intervention

Category

Description of Results

Evidence from Checklists

Category A:
Student

Participation

Before the intervention, students’
participation was generally low.
Many students did not speak during
activities and waited for the teacher
to give  instructions.  Peer
interaction was limited and group
work was not very active. Only a
small number of confident students
participated orally, while most of
the class remained silent. Some
students showed low confidence

and avoided speaking in English.

“Most students remain silent
during group activities and wait
for instructions from the
teacher” (Checklist, October
6th).

“There is little evidence of
students helping each other or
exchanging ideas during tasks”

(Checklist, October  7th).

“Interaction is mainly between
teacher and a few confident
students; most learners do not
participate orally” (Checklist,
October 8th).

Category B:
Vocabulary

Learning

Before the intervention, students’
participation was generally low.
Many students did not speak during
activities and waited for the teacher
to give  instructions.  Peer
interaction was limited and group
work was not very active. Only a
small number of confident students
participated orally, while most of
the class remained silent. Some
students showed low confidence

and avoided speaking in English.

“Students  recognize  basic
vocabulary when translated into
Spanish, but struggle to recall
meaning independently”

(Checklist, October  6th).

“Vocabulary is used only
through repetition; students do
not apply words in meaningful
contexts” (Checklist, October
7th).

“Students wait for the teacher to

explain the meaning rather than
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inferring from visuals”

(Checklist, October 8th).

Elaborated by: Lcdo. David Palate
Source: Created by the author

Data analysis from Teacher’s Journal and Focus group after the implementation

The purpose of this analysis is to examine how the implementation of the Points & Learn

strategy influenced students’ participation and how vocabulary learning developed across

the ECRIF stages. The data were systematically organized into two main categories: (A)

Student Participation and the Influence of the Points & Learn Strategy, and (B)

Vocabulary Learning within the ECRIF Stages. Each category is further divided into

subcategories that reflect key patterns observed in classroom interaction, learner

engagement, behavioral regulation, and vocabulary use. To enhance transparency and

credibility, the analysis integrates direct excerpts from the journals and the focus group,

which illustrate students’ behaviors, perceptions, and learning processes throughout the

intervention.

Table N° 3 Categories and subcategories for data analysis

Categories and subcategories for data analysis

Influence of the
Points & Learn

Categories Subcategories

Category A » Peer Interaction and Cooperative Participation
Student > Motivation and Engagement through Points &
Participation Learn

and the

> Expressive  Participation and  Confidence
Development

Strategy > Behavioral Regulation and Group Responsibility

» Encounter: Initial Exposure and Visual
Comprehension

Category B: » Clarify: Meaning and Pronunciation Support

Vocabulary » Remember: Practice and Vocabulary

Learning within Consolidation

the ECRIF » Internalize: Transition toward Independent

Stages

Vocabulary Use

» Fluent Use: Meaningful and Contextual
Vocabulary Use

Elaborated by: Lcdo. David Palate
Source: Created by the author
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Category A: Student Participation and the Influence of the Points & Learn Strategy
Al. Peer Interaction and Cooperative Participation

Student—student interaction, collaboration, and negotiation of meaning showed a clear
progression across the intervention. In the initial lessons, peer interaction was present but
hesitant, with students often relying on confirmation rather than collective reasoning.
However, as the Points & Learn strategy became familiar, students increasingly engaged
in collaborative dialogue to solve tasks and clarify meaning together.

Several journals document students negotiating vocabulary meaning within their groups.
For example, during early vocabulary activities, students discussed object functions and
categories, as noted in:

“When matching definitions, most groups discussed options (‘No, the ruler is for
measuring’)” (Journal 2).

As lessons progressed, negotiation of meaning became more spontaneous and student-
led. In later sessions, learners corrected each other respectfully and justified their choices:
“Students corrected one another (‘No, elephant is wild, not domestic’)”” (Journal 10).
Collaboration and teamwork also strengthened over time. Groups increasingly divided
roles and supported quieter peers:

“Most teams divided responsibilities (drawing, writing, organizing ideas)” (Journal 3).
“Some groups naturally divided roles (writer, illustrator, presenter)” (Journal 4).

This collaborative environment was also reflected in the focus group, where students
highlighted peer support as a motivator:

“Mis compaiieros me ayudan cuando no sé la palabra” (Focus Group).

Overall, peer interaction evolved from limited cooperation to more balanced teamwork,
characterized by shared responsibility and meaningful negotiation of meaning.

A2. Motivation and Engagement through Points & Learn

The Points & Learn strategy played a central role in motivating participation and
sustaining engagement throughout the lessons. Competitive motivation was evident as
students closely monitored the point grids and reacted immediately to gains or losses.
Multiple journals describe increased energy and focus when points, especially blue points,
were at stake:

“The anticipation of blue points during the Internalize activity visibly increased energy”

(Journal 2).
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“Blue points were effective during Internalize and Fluent Use. Students wanted to earn
their final points and kept participation high” (Journal 10).

Sustained engagement was also observed as students remained attentive across all ECRIF
stages, not only during games or movement activities. The visual scoreboard functioned
as a constant reminder of group goals:

“Students monitored their grids constantly. The grids helped maintain structure and
discipline” (Journal 3).

Participation was often directly triggered by the point rewards, encouraging even shy
students to contribute:

“Even shy students attempted to produce target words to help their group earn the point”
(Journal 2).

This motivational effect was echoed in the focus group, where students explicitly
connected points with effort:

“Cuando veo los puntos, quiero participar mas” (Focus Group).

“Aunque me da vergiienza, hablo para que mi grupo gane puntos” (Focus Group).

These findings suggest that Points & Learn functioned not only as a motivational tool but
also as a mechanism for sustaining attention and encouraging consistent participation.
A3. Expressive Participation and Confidence Development

Expressive participation and oral confidence developed gradually across the intervention.
Initially, students’ oral contributions were short and cautious, often limited to single
words or memorized phrases. Over time, however, students increasingly expressed ideas,
opinions, and personal connections.

Journal entries show a steady increase in expressive language use:

“Students expressed more ideas compared to previous lessons (‘Broccoli is healthy
because it has vitamins’)” (Journal 3).

“Students described themselves or family members in simple but clear terms (‘My mother
is very friendly’)” (Journal 4).

Willingness to speak also improved, particularly during interactive and communicative
tasks:

“Students moved around the classroom confidently, and most of them managed to ask at
least two classmates” (Journal 6).

Confidence development was especially noticeable when students spoke about familiar

or personal topics, as well as fictional characters, which reduced anxiety:
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“Shy students were more willing to speak when describing fictional characters rather than
themselves” (Journal 4).

The focus group further reinforces this growing confidence:

“Antes no hablaba casi nada, ahora intento decir frases” (Focus Group).

“Con los juegos y los puntos ya no tengo tanto miedo” (Focus Group).

These data indicate that expressive participation evolved alongside confidence, supported
by repeated opportunities for oral use and a low-anxiety, game-informed environment.
A4. Behavioral Regulation and Group Responsibility

Behavioral regulation and group responsibility were strongly linked to the point system.
Students demonstrated increasing self-regulation, often correcting their behavior without
teacher intervention to protect their group’s score.

Several journals describe students monitoring themselves and peers:

“Groups reminded each other to stay on task to avoid losing points” (Journal 2).

“When the Rainy group lost a point for talking too loudly, the group self-corrected
immediately” (Journal 6).

Group accountability became a defining feature of classroom behavior. Students
understood that individual actions affected the entire team:

“The group tried to help him regain points to return to his group” (Journal 3).
Responsibility linked to point gain or loss encouraged reflection and improvement rather
than punishment:

“After demonstrating responsibility and earning points independently, he rejoined his
original group” (Journal 3).

This perception of fairness and shared responsibility was also expressed by students:

“Si alguien se porta mal, perdemos todos, entonces nos cuidamos” (Focus Group).
Overall, Points & Learn supported positive behavioral regulation by fostering collective
accountability and encouraging students to take responsibility for both learning and
conduct.

Category B: Vocabulary Learning within the ECRIF Stages

B1. Encounter: Initial Exposure and Visual Comprehension

The Encounter stage consistently benefited from the use of images, realia, and visual
stimuli. These supports activated prior knowledge and facilitated immediate recognition
of new vocabulary.

Journals repeatedly highlight the effectiveness of visual input:

“Encounter was very successful because the objects were tangible” (Journal 2).
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“Students reacted instantly to the images” (Journal 6).

Students often connected new vocabulary with existing knowledge or personal
experience:

“Students commented on transportation they had seen” (Journal 5).

“Students recognized common jobs immediately” (Journal 8).

This initial understanding was also reflected in the focus group:

“Con las imagenes entiendo mas rapido” (Focus Group).

B2. Clarify: Meaning and Pronunciation Support

During the Clarify stage, teacher explanations, pronunciation modeling, gestures, and
peer correction supported deeper understanding. Students frequently asked for
clarification and repeated words to improve accuracy.

Examples from the journals include:

“Students asked several clarification questions, especially about pronunciation” (Journal
6).

“Clarify was effective; students clearly understood categories and corrected each other
respectfully” (Journal 3).

Gestures and examples further supported meaning-making:

“Students used physical characteristics to explain meaning” (Journal 2).

These practices reduced confusion and built a shared understanding of vocabulary before
practice.

B3. Remember: Practice and Vocabulary Consolidation

Controlled practice activities during the Remember stage supported retention and reduced
anxiety. Matching tasks, worksheets, and guided exercises allowed students to
consolidate vocabulary safely.

Evidence from the journals includes:

“Students handled the worksheet calmly” (Journal 6).

“Remember supported consolidation and prepared students well for interviews” (Journal
4).

Students appeared more confident during this stage, as tasks were structured and
predictable:

“Students matched items to rooms with confidence” (Journal 7).

B4. Internalize: Transition toward Independent Vocabulary Use

The Internalize stage marked a shift toward greater autonomy and cognitive demand.

Students began forming sentences with limited support and relying less on visual aids.
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Journal evidence shows this transition clearly:

“Students produced simple but correct sentences” (Journal 9).

“Some produced spontaneous sentences during the partner activity” (Journal 5).

Points & Learn strongly influenced participation during this stage:

“The blue point in Internalize increased speaking attempts™ (Journal 3).

Students themselves recognized this challenge:

“Aqui ya no copiamos, tenemos que pensar” (Focus Group).

BS. Fluent Use: Meaningful and Contextual Vocabulary Use

The Fluent Use stage provided opportunities for semi-authentic communication. Students
used vocabulary in presentations, interviews, posters, and role-play activities with
reduced reliance on visual support.

Examples include:

“Students presented confidently and most spoke without reading” (Journal 10).
“Students produced sentences during the map presentation without needing to read from
the board” (Journal 9).

Vocabulary use became more personal and contextual:

“Many students related animals to their daily life”” (Journal 10).

“Students talked about real places in their neighborhoods” (Journal 9).

The focus group confirms this shift toward meaningful use:

“Ya puedo usar las palabras para hablar de mi vida” (Focus Group).

Taken together, the journals and focus group data show that the Points & Learn strategy
positively influenced participation, motivation, behavioral regulation, and oral
confidence, while the ECRIF framework provided a clear progression from recognition
to meaningful use of vocabulary. The combination of both approaches created a
supportive environment that gradually moved students from hesitant participation to more

confident and autonomous language use.

Triangulation

According to Denzin as cited in Carter et al. (2014), triangulation in qualitative research
involves the use of multiple data collection methods to analyze the same phenomenon
and improve the validity and credibility of the findings. This process allows researchers
to compare information from different instruments and confirm whether similar patterns

appear across the data sources.
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The triangulation process in this study was done by comparing the results from the
observation checklists, the teacher journals, and the focus group. At the beginning, the
observation checklists showed that students’ participation and vocabulary learning were
low. Vocabulary was taught in an unstructured way, and students did not interact much or
use the new words confidently. After the implementation of the Points & Learn strategy
together with the ECRIF framework, the information from the teacher journals and the
focus group showed clear changes. The teacher journals described more active
participation, better organization of the lessons, and more frequent use of vocabulary
during the activities. In the same way, the focus group revealed that students felt more
motivated and more confident to speak and participate in class. Since similar results were
found in the three instruments, the triangulation helped confirm that the data was valid

and that students’ participation and vocabulary learning improved after the intervention.
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Table N° 4 Triangulation

Category A: Student Participation through the “Points and learn” strategy

Subcategory

Checklist evidence
(before the implementation)

Teacher’s Journal evidence
(during the
implementation)

Fucus group evidence
(after the
implementation)

Triangulation
interpretation

Peer Interaction
and
Cooperative
Participation

“Most students remain silent
during group activities and wait
for instructions from the teacher”
(Checklist, October 6th).

“There is little evidence of
students helping each other or
exchanging ideas during tasks”
(Checklist, October 7th).

“Most teams divided
responsibilities (drawing,
writing, organizing ideas)”
(Journal 3).

“Students corrected one
another (‘No, elephant is
wild, not domestic’)” (Journal
10).

“Mis compafieros me
ayudan cuando no sé la
palabra” (Focus Group).

The checklist shows limited
peer interaction before the
intervention, while journals
and focus group confirm
increased cooperation and
negotiation of meaning after
implementation.

Motivation and

“Students answer when called on,

“The anticipation of blue
points during the Internalize
activity visibly increased

“Cuando veo los puntos,

Before the intervention,
motivation was low and
teacher-dependent. After

lessons” (Journal 3).

frases” (Focus Group).

Engagement but do not ask questions or - . .. \ . . .
. ) , energy” (Journal 2). quiero participar mas implementation, points
through Points | expand their responses (F G ) . d t and
) ocus Group). increased engagement an

& Learn (Checklist, October 6th). “ ) . P . . g g.

Students monitored their active participation.

grids constantly” (Journal 3).
. « “Students expressed more “Antes no hablaba casi
Expressive Students repeat vocabulary after | . ) : . . .
C , ideas compared to previous nada, ahora intento decir Triangulation shows a clear

Participation the teacher but show difficulty

change from low confidence
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and Confidence

using it in sentences” (Checklist,

and silence to increased

Development October 7th). “Students moved around the expressive participation and
classroom confidently” willingness to speak.
“Several students avoid eye (Journal 6)
contact and remain silent during
oral activities” (Checklist,
October 8th).
“Groups reminded each other
to stay on task to avoid losing
points” (Journal 2).
Behavioral Checklist data shows lack of

Regulation and
Group
Responsibility

“Students are passive during oral

activities” (Checklist, October
6th).

“The group tried to help him
regain points to return to his

group” (Journal 3).

“Si alguien se porta mal,
perdemos todos, entonces
nos cuidamos” (Focus
Group).

self-regulation before the
intervention, while later data
shows shared responsibility
linked to the point system.

Category B: Vocabulary learning through ECRIF framework

Encounter:
Initial Exposure
and Visual
Comprehension

“Students wait for the teacher to
explain the meaning rather than
inferring from visuals”
(Checklist, October 8th)

“Encounter was very
successful because the objects
were tangible” (Journal 2).
“Students reacted instantly to
the images” (Journal 6).

“Con las imagenes
entiendo mas rapido”
(Focus Group).

Before intervention,
students depended on
explanations. After
implementation, visuals
supported faster
understanding.
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Clarify: “Students frequently ask for “Students asked several “El profesor repite y asi The data shows a shift from
Meaning and Spanish equivalents instead of clarification questions, entendemos mejor” (Focus | translation dependency to
Pronunciation | using images or context” especially about Group). supported clarification
Support (Checklist, October 7th). pronunciation” (Journal 6). through modeling and
“Students corrected each repetition.
other respectfully” (Journal
3).
Remember: “Vocabulary is used only through | “Students handled the “Asi practicamos sin Triangulation indicates that
Practice and repetition; students do not apply | worksheet calmly” (Journal miedo a equivocarnos” controlled practice helped
Vocabulary words in meaningful contexts” 6). (Focus Group). reduce anxiety and improve
Consolidation (Checklist, October 7th). “Remember supported retention after the
consolidation” (Journal 4). intervention.
Internalize: “Students do not move beyond “Students produced simple “Aqui ya no copiamos, Evidence shows movement
Transition repetition; opportunities for free | but correct sentences” tenemos que pensar” from repetition to early
toward use of vocabulary are minimal” (Journal 9). (Focus Group). independent sentence
Independent (Checklist, October 6th). “Some produced spontaneous production.
Vocabulary Use sentences” (Journal 5).
Fluent Use: “There is no evidence of students | “Students presented “Ya puedo usar las Checklist confirms lack of
Meaningful and | using vocabulary in spontaneous | confidently and most spoke palabras para hablar de mi | fluent use before
Contextual oral exchanges” (Checklist, without reading” (Journal vida” (Focus Group). intervention, while journals
Vocabulary Use | October 8th). 10). and focus group show
“Students talked about real meaningful and contextual
places in their vocabulary use after.
neighborhoods” (Journal 9).

Elaborated by: Lcdo. David Palate
Source: Created by the author
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CHAPTER III

PRODUCT

Innovative Proposal to the Problem

This chapter describes the proposal developed for eighth-grade students in General
Basic Education. The proposal includes ten lesson plans that combine the ECRIF
framework with the Points and Learn strategy. The main purpose of this proposal is to
offer English teachers a practical alternative that can be used in the classroom. It
focuses on improving students’ behavior, encouraging them to participate more, and
helping them learn vocabulary in a more meaningful way.

The proposal provides basic guidelines, examples of classroom activities, and step-by-
step instructions that teachers can follow during the lessons. The intention is to
motivate students and support the English learning process, making it easier and more

effective in different classroom contexts.

Proposal Name

“ECRIF and Points and Learn: Enhancing students' participation and facilitating
vocabulary learning.” An educational booklet for 8th-year English learners

This proposal is presented as a practical set of ten lesson plans that are designed to
help teachers increase students’ participation and encourage active vocabulary
learning. The lesson plans combine the ECRIF learning cycle with the Points and
Learn strategy, which is based on group motivation. By working with both approaches
together, the lessons aim to improve the learning experience and support students’

language development in a more gradual and meaningful way.
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Type of Product

The product consists of a set of ten lesson plans that guide teachers in applying the
Points and Learn strategy alongside ECRIF-based activities in general education
classrooms. These lesson plans function as a structured tool that assists teachers in
organizing learning activities, promoting student participation, and supporting
vocabulary development in a consistent and systematic manner.

Van Diggele et al. (2020) note that “Planning, preparing, and structuring a small group
teaching session is essential for effective instruction and student engagement.” In
alignment with this perspective, the lesson plans provide teachers with step-by-step
instructional sequences, ensuring that the Points and Learn strategy is applied
coherently and effectively. This systematic structure enables teachers to adapt
activities to different classroom realities while maintaining pedagogical integrity.
Furthermore, well-structured lesson plans support teacher reflection and professional
development. As Konig (2021) states, “Lesson planning typically demands specific
cognitive skills that teachers must master to create high-quality instructional practice.”
By offering clearly defined procedures and concrete examples, the set of lesson plans
empowers teachers to encourage student engagement, maintain orderly behavior, and
support learning outcomes while preserving teacher autonomy.

This proposal also aligns with principles of explicit instruction. Rosenshine (2012)
highlights that “successful teachers spend more than half of the class time lecturing,
demonstrating, and asking questions.” Following this idea, the lesson plans incorporate
structured moments especially during the Encounter and Clarify stages of the ECRIF
cycle that help maintain a positive classroom climate, guide students through the
learning process, and enhance vocabulary acquisition.

Overall, the set of ten lesson plans provides teachers with a coherent, practical, and
flexible structure for implementing the Points and Learn strategy. Its organization
allows teachers to facilitate interactive, motivating, and student-centered lessons that

contribute to greater participation and vocabulary development.

Objective of the Proposal

To enhance classroom participation and vocabulary learning in eighth-grade students
through the implementation of a set of 10 lesson plans based on the Points and Learn

strategy and aligned with the ECRIF learning cycle.
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Structure of the Product

The proposal is structured as a set of ten lesson plans that offer teachers clear directions
to implement the Points and Learn strategy in alignment with each stage of the ECRIF
framework. The lesson plans include methodological recommendations, required
materials, teacher instructions, activity examples, and classroom activities suggestions
that promote active participation, positive behavior, and vocabulary learning.

The structure supports interactive and dynamic learning processes. Each lesson plan
encourages students to collaborate, reflect, and use new vocabulary in meaningful and
age-appropriate ways. The activities were designed with consideration of the needs
and developmental characteristics of eighth graders and can be adapted to various
teaching contexts.

The product is organized as follows:

Cover Page: It shows a clear and straightforward presentation of the proposal, its
name and the author

Table of contents: It shows in a well-organized manner all the contents the booklet
contains.

PAGE 1 “Introduction”: This page presents a presentation paragraph of the booklet.
It mentions the “Points and learn” strategy and the ECRIF framework. Moreover, it
shows the purpose of the booklet.

PAGE 2 “What is the ECRIF framework?”: This page presents in a well-organized
manner the definition of the acronym ECRIF and the stages in the learning process.
The ECRIF framework is a teaching model designed by Josh Kurzweil and Mary
Scholl in 2005 to describe how learners build mastery of new language step by step.
Its name represents the five stages students typically go through as they learn, practice,
and internalize new structures or vocabulary

Table N° S ECRIF Framework stages

E- Students are first exposed to the new language
Encounter through meaningful input. They notice how it
looks, sounds, and is used in context.

C - Clarify Learners explore the form, meaning, and use of
the target language. Understand patterns and rules
through discovery or explicit explanation.

R - Students practice the language in controlled
Remember activities that help them retain key structures. This
stage strengthens accuracy through repetition and
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short tasks.

I —Internalize Learners use the new language in more open,
communicative activities. Here, they focus on
fluency and meaningful use, integrating the target
language with their existing knowledge.

F - Fluent At this final stage, students demonstrate confident
Use and independent use of the language. They
participate in tasks that simulate real-life
situations and require spontaneous

communication.

Elaborated by: Lcdo. David Palate
Source: Created by the author

PAGE 3 “What is the “Points and Learn” strategy?”: This page shows in a general
way the foundation and main ideas that teachers have to consider before to implement
the “Points and Learn” strategy.

Table 6 "Points and learn" strategy, general information

Points and Learn is a classroom strategy designed to improve
participation, collaboration, and responsible behavior through a gamified
group system. Students work in teams of five, each named after
vocabulary related to the lesson topic (e.g., Pencil Case, Ruler,

Sharpener).

The teacher uses group grids on the board to track points visually
throughout the lesson. Students earn points through positive actions such
as completing tasks, staying focused, and contributing ideas. They can
also lose points for off-task behavior.

The strategy combines motivation, accountability, and language learning
by creating a friendly, competitive environment where students stay
engaged and responsible from start to finish.

Elaborated by: Lcdo. David Palate
Source: Created by the author
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Points and learn

walking thinking climbing working drawing

helping

Figure 1 "Points and Learn" strategy group grids
Elaborated by: Lcdo. David Palate
Source: Created by the author

PAGE 4 “How to use the “Points and Learn” strategy?”: This page show in a

detailed way the steps teachers have to follow to implement the “Points and Learn’

strategy.
Table N° 7 "Points and learn" strategy steps

9

Organize the Groups

Divide students into groups of five.

Assign each team a name connected to the unit vocabulary.

Draw a grid for each team, plus one individual accountability grid.

Use the Scoring System

Black Points: For completing tasks, staying in the work area, and
participating responsibly.

Blue Points: Worth three black points; earned for challenging answers,
extra effort, or strong teamwork.

Point Losses: Off-task behavior, unfinished work, or causing distractions.
Students may recover points through improvement

Apply the Individual Accountability Grid

If a student repeatedly harms their team’s score, move them to the
individual grid.

Their points become individual until they earn seven positive points,
allowing them to return to the team.

This system promotes reflection, fairness, and responsibility.

Celebrate the Winners

At the end of class, the team with the most points receives a small reward
(e.g., sticker, candy,)

Elaborated by: Lcdo. David Palate
Source: Created by the author
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PAGE 5 - 24 “Lesson plans and activities”: Here, the lesson plans and all the
procedures are present in a systematic way so that teachers can used them as a practical
guide to implement the booklet. Each lesson plan shows the activities to do in every
single ECRIF stage and also provides clear instructions to implement the “Points and
Learn” strategy.

Lesson plan 1: Daily Routines

This lesson plan introduces daily routine vocabulary at Al level using the ECRIF
framework and the Points and Learn strategy. Each stage has a time and point value to
encourage participation, teamwork, and responsibility

In the Encounter stage, students are divided in groups of five and each group get a
daily-routine name like Wake Up, Brush Teeth, or Have Breakfast. The teacher draws
the group and individual grids to explain the Points and Learn system. Then, students
read a short text about a teenager’s routine and notice familiar words. This activity
lasts 5 minutes and is worth 1 black point, helping students get involved and notice
vocabulary.

During the Clarify stage, students match flashcards with pictures to understand
meaning. This 5-minute activity is worth 2 black points, encouraging focus and
collaboration before moving on.

The Remember stage is controlled written practice. Students complete a gap-fill
worksheet about daily activities. This 5-minute task is worth 2 black points and helps
reinforce accuracy and memory.

In the Internalize stage, students interview a partner using guided questions about their
routine. This 6-minute activity is worth 1 blue point and promotes meaningful speaking
and personal use of vocabulary.

Finally, in the Fluent Use stage, groups create a small poster titled “Our Daily Routine”
illustrating four or five actions. This 8-minute activity is worth 1 blue point and
encourages creative and independent use of vocabulary.

Lesson plan 2: School objects

This lesson helps students learn vocabulary about school life using the ECRIF
framework and Points and Learn strategy. It guides learners from first contact with
words to more confident and meaningful use, while promoting teamwork and
responsibility.

In the Encounter stage, students are divided into groups of five and get names like

Notebook, Ruler, or Pencil Case. The teacher shows the group and individual grids and
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explains Points and Learn. Students then look at real objects or pictures and guess the
names. This lasts 7 minutes total and is worth 2 black points, helping them notice
vocabulary and get engaged.

During Clarify, students match words with short definitions, like “something you write
in.” This 5-minute activity is worth 2 black points and helps understand meaning and
form through discussion.

The Remember stage is controlled practice. Students label pictures with correct words
in a worksheet. This 5-minute activity is worth 2 black points, reinforcing memory and
accuracy.

In Internalize, students do a “Find Someone Who” activity, asking classmates
questions like “Find someone who has a blue notebook.” This 7-minute task is worth
1 blue point, promoting real interaction and fluency.

Finally, in Fluent Use, groups create a “School Survival Guide” explaining four or five
objects, like “You need a notebook to take notes.” This 8-minute activity is worth 1
blue point, encouraging independent and creative use of vocabulary.

Lesson Plan 3: Food and Healthy Habits

This lesson helps eighth-grade students learn vocabulary about food and healthy habits
using the ECRIF framework and Points and Learn strategy. It guides students from
first exposure to confident and meaningful use of words while encouraging teamwork,
responsibility, and participation.

In the Encounter stage, students are divided into groups of five and receive group
names like Fruits, Vegetables, Protein, Dairy, or Grains. The teacher sets up the group
and individual point grids and explains the Points and Learn system. Then, students
look at pictures of foods and raise their hands to say if each is healthy or unhealthy.
This activity lasts 7 minutes and is worth 2 black points. It helps students notice
vocabulary in context and recall prior knowledge.

During Clarify, students do a short matching activity connecting food items with
categories (for example, apple — fruit, milk — dairy, bread — grains). This 5-minute
activity is worth 2 black points. It helps students understand meaning and form,
reinforces food categories, and encourages collaboration and focus.

In the Remember stage, students complete a classification chart with Healthy Foods
and Unhealthy Foods, writing at least five vocabulary items in each column. This
controlled practice lasts 5 minutes and is worth 2 black points. It promotes memory

recall, accuracy, and careful work.
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During Internalize, students do a “Mini Health Interview” in pairs, asking questions
like “What healthy foods do you eat?”” and “What unhealthy foods do you like?”” This
communicative activity lasts 7 minutes and is worth 1 blue point. It helps students
personalize the vocabulary and use it more fluently and automatically.

Finally, in Fluent Use, students work in groups to create a “Healthy Plate Poster,”
selecting 4-5 foods and writing a short explanation of why the meal is healthy. This 8-
minute collaborative task is worth 1 blue point. It encourages creativity, teamwork,
and independent use of vocabulary in a meaningful context, showing confidence and
fluency.

Lesson Plan 4: Describing People & Personality

is design to help eighth-grade students develop vocabulary related to physical
appearance and personality traits using the ECRIF framework and the Points and Learn
motivational strategy. The lesson guides students from first exposure to more confident
language use, while promoting collaboration, responsibility, and active participation.
During the Encounter stage, students are divided into groups of five and given
vocabulary-based group names such as Friendly, Shy, Funny, or Curly Hair. The
teacher introduces the Points and Learn system by setting up the group and individual
point grids on the board. This activity lasts 3 minutes and is worth 1 black point. Then,
the teacher shows images of different people, and students say adjectives or physical
traits they can identify. This activity lasts 4 minutes and is also worth 1 black point,
helping students notice new vocabulary in context.

In the Clarify stage, students match vocabulary cards with simple definitions or
examples, such as “Someone who likes people — friendly.” This guided activity lasts
5 minutes and is worth 2 black points. It helps learners clarify meaning through
discussion and supports understanding before practice.

The Remember stage includes a sentence-completion exercise using prompts like “She
isvery 7 or “My best friend has _ hair.” This activity lasts 5 minutes and is
worth 2 black points, reinforcing accuracy and memory through controlled practice.
During the Internalize stage, students interview a partner using questions such as
“What do you look like?” and “What are you like?”” This activity lasts 7 minutes and
is worth 1 blue point, encouraging personal use of the vocabulary.

Finally, in the Fluent Use stage, students work in groups to create a short “Character
Profile” and present it to the class. This task lasts 8 minutes and is worth 1 blue point,

allowing students to use the vocabulary more confidently and creatively.
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Lesson Plan 5: Means of Transport (Land, Air, Water)

It focuses on teaching vocabulary related to means of transport by land, air, and water
using the ECRIF framework together with the Points and Learn strategy. The lesson
helps students move from first contact with the vocabulary to more fluent use, while
encouraging collaboration and responsibility in class.

In the Encounter stage, students are divided into groups of five and receive group
names related to transport. The teacher introduces the point grids and the
accountability system. This activity lasts 3 minutes and is worth 1 black point. After
that, students observe pictures of different types of transport in real situations and say
what they see. This visual activity lasts 4 minutes and is worth 2 black points, helping
students notice the vocabulary in context.

During the Clarify stage, the teacher presents the categories Land, Air, and Water,
models the pronunciation, and places transport images under each category. Students
repeat the words together. This stage lasts 7 minutes and is worth 2 black points,
supporting understanding of meaning and basic form.

In the Remember stage, students match word cards with transport pictures. This
activity lasts 8 minutes and is worth 1 blue point. It helps reinforce memory and
recognition of the vocabulary.

The Internalize stage requires students to work in groups and sort transport cards into
the three categories. They also give short reasons for their choices. This task lasts 10
minutes and is worth 1 blue point, promoting collaboration and simple reasoning.
Finally, in the Fluent Use stage, students work in pairs and ask each other questions
about how they travel using the target vocabulary. This communicative activity lasts
10 minutes and is worth 1 blue point, allowing students to use the vocabulary in a more
natural and meaningful way.

Lesson Plan 6: Wheater and seasons

It aims to develop eighth-grade students vocabulary related to weather and seasons by
using the ECRIF framework together with the Points and Learn strategy in a 45-minute
lesson.

In the Encounter stage, students are put into groups and receive names related to
weather or seasons. The teacher introduces the point grids and explains how the system
works. This activity lasts 3 minutes and is worth 1 black point. After that, students look

at pictures about weather and seasons and try to identify familiar words. This activity
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lasts 5 minutes and is worth 2 black points, helping students notice the new vocabulary
for the first time.

During the Clarify stage, the teacher presents the weather and season words using
images and models the pronunciation. Students repeat the words and decide if each
one belongs to weather or seasons. This stage lasts 8 minutes and is worth 2 black
points, supporting understanding of meaning and pronunciation.

In the Remember stage, students complete a short worksheet where they match words
with pictures and complete simple sentences. This controlled activity lasts 8 minutes
and is worth 1 blue point. It helps reinforce memory and correct use of the vocabulary.
The Internalize stage involves students working in groups to sort vocabulary cards into
different weather-related categories and give short explanations. This activity lasts 10
minutes and is worth 1 blue point, encouraging more independent use of the words.
Finally, in the Fluent Use stage, students ask their classmates questions about weather
and seasons and then share their answers with the group. This communicative activity
lasts 11 minutes and is worth 1 blue point, allowing students to use the vocabulary in
a more fluent and meaningful way.

Lesson Plan 7: House and home

This lesson is focused on developing eighth-grade students vocabulary related to the
house and home by using the ECRIF framework and the Points and Learn strategy in
a 45-minute lesson.

In the Encounter stage, students are divided into groups and receive group names
related to parts of the house. The teacher introduces the point grids and explains how
the system works. This activity lasts 3 minutes and is worth 1 black point. After that,
students look at pictures and try to identify rooms and objects they already know. This
visual activity lasts 5 minutes and is worth 2 black points, helping students notice the
vocabulary for the first time.

During the Clarify stage, the teacher presents each word with a picture and models the
pronunciation. Students repeat the words and classify them as rooms or furniture. This
stage lasts 8 minutes and is worth 2 black points, making sure students understand the
meaning and form of the vocabulary.

In the Remember stage, students match the rooms with the correct furniture items. This
controlled practice lasts 8 minutes and is worth 1 blue point. It helps reinforce recall

and accuracy of the words.
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The Internalize stage asks groups to place vocabulary cards on a house layout and
explain why they put them there. This activity lasts 10 minutes and is worth 1 blue
point, promoting reasoning and more independent use of the vocabulary.

Finally, in the Fluent Use stage, students work in pairs to describe their rooms and
household objects and then share the information with their group. This
communicative activity lasts 11 minutes and is worth 1 blue point, encouraging more
fluent and meaningful use of language.

Lesson Plan 8: Jobs and professions

This lesson plan focuses on developing eighth-grade students vocabulary related to
jobs and professions by using the ECRIF framework together with the Points and
Learn strategy in a 45-minute lesson.

In the Encounter stage, students are organized into groups and receive group names
related to different jobs. The teacher introduces the group and individual point grids
and explains how the system works. This activity lasts 3 minutes and is worth 1 black
point. After that, students look at pictures of jobs and try to identify them, repeating
the words orally. This image-based activity lasts 4 minutes and is worth 2 black points,
helping students to notice the new vocabulary for the first time.

During the Clarify stage, the teacher presents each job using images and models the
pronunciation clearly. Students repeat the vocabulary and answer simple identification
questions. This stage lasts 8 minutes and is worth 2 black points, making sure students
understand the meaning, pronunciation, and basic form of the new words.

In the Remember stage, students complete a matching activity by connecting job
pictures with the correct written words. This controlled practice lasts 8 minutes and is
worth 1 blue point. It helps reinforce vocabulary recall and accuracy.

The Internalize stage is done in pairs, where students practice a simple question-and-
answer structure using the target vocabulary, such as asking about jobs. This guided
communicative activity lasts 10 minutes and is worth 1 blue point, allowing students
to use the vocabulary in a more independent way.

Finally, in the Fluent Use stage, students work in groups to do short role-plays, acting
different jobs while their classmates guess using complete sentences. This
communicative activity lasts 12 minutes and is worth 1 blue point. It promotes

creativity, confidence, and more spontaneous use of language at an A1 level.

77



Lesson Plan 9: Places of town

focuses on developing eighth-grade students vocabulary related to places in town by
using the ECRIF framework together with the Points and Learn strategy in a 45-minute
lesson.

In the Encounter stage, students are divided into groups and given group names related
to places in town. The teacher introduces the group and individual point grids and
explains the rules of the system. This activity lasts 3 minutes and is worth 1 black
point. After that, students look at pictures of common places in town and try to identify
them, repeating the words orally. This visual activity lasts 5 minutes and is worth 2
black points, helping students to notice the new vocabulary for the first time.

During the Clarify stage, the teacher presents each place using pictures and models the
pronunciation. Students repeat the vocabulary and classify the words according to their
function, for example places to eat, shop, study, or for emergencies. This stage lasts 8
minutes and is worth 2 black points. It helps students understand the meaning and basic
use of the vocabulary.

In the Remember stage, students complete a matching activity where they connect
places with simple descriptions. This controlled practice lasts 8 minutes and is worth
1 blue point, reinforcing vocabulary recall and understanding through guided work.
The Internalize stage requires students to work in groups and create simple sentences
using structures such as “There is a...” or “There are...” with the target vocabulary.
This activity lasts 10 minutes and is worth 1 blue point. It encourages students to
personalize the vocabulary and use it in a more independent way.

Finally, in the Fluent Use stage, students work in pairs to create a small town map
including labeled places and short descriptive sentences. This communicative activity
lasts 11 minutes and is worth 1 blue point. It promotes creative, fluent, and more
confident use of language at an A1 level.

Lesson Plan 10: Wild and domestic animals

This lesson plan is about developing eighth-grade students vocabulary related to wild
and domestic animals using the ECRIF framework and the Points and Learn strategy
in a 45-minute lesson.

In the Encounter stage, students are divided into groups and receive animal-based
group names. The teacher introduces the group and individual point grids and explains
the system. This activity lasts 3 minutes and is worth 1 black point. After that, students

look at pictures of wild and domestic animals and say the names aloud if they know
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them. This visual activity lasts 5 minutes and is worth 2 black points, helping students
notice the new words for the first time.

During the Clarify stage, the teacher presents each animal with a picture, models the
pronunciation, and students repeat the words. Then students classify animals as wild
(lion, tiger, elephant, monkey) or domestic (dog, cat, cow, horse). This stage lasts 8
minutes and is worth 2 black points, making sure students understand the meaning,
classification, and pronunciation.

In the Remember stage, students do a matching activity connecting animals to short
descriptions, for example “This animal lives in the jungle — tiger” or “People keep
this animal at home — dog.” This controlled practice lasts 8§ minutes and is worth 1
blue point, reinforcing recall and understanding of the vocabulary.

The Internalize stage is done in pairs, where students create simple sentences about
each animal, for example “The lion is wild” or “The dog is domestic.” This activity
lasts 10 minutes and is worth 1 blue point. It encourages independent and meaningful
use of the vocabulary. Blue points motivate participation and teamwork.

Finally, in the Fluent Use stage, students work in groups to create a mini “Animal
Poster.” They choose four animals, draw them, write one sentence for each, and briefly
present their work, for example “This is a tiger. It is wild.” This activity lasts 11
minutes and is worth 1 blue point. It promotes creativity, confidence, and fluent use of

vocabulary in a real communicative task.

The complete proposal
https://www.calameo.com/read/00809547016d568479¢25

Evaluation of the Proposal

The effectiveness of the proposal will be monitored using qualitative tools such as
teacher journals and observation sheets. These instruments allow the teacher to
document students’ participation, classroom behavior, and vocabulary use throughout
the implementation of the ten lesson plans. Observation sheets make it possible to
record students’ engagement during activities and their reactions to the Points and
Learn system, while teacher journals provide space for reflective commentary on
lesson performance, student responses, and areas requiring modification.

This evaluation approach prioritizes the instructional process rather than quantitative

measures. It focuses on understanding how the set of lesson plans contributes to active
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participation, positive behavior, and vocabulary learning from a qualitative and

authentic classroom perspective.

Validation of the Proposal

Following the validation procedures recommended in the Indoamérica University
Thesis Manual (2020), this proposal was validated using Method 3: Verification by
application of the proposal in the study context. Specifically, validation was achieved
through the observation of results showing transformation between the initial diagnosis
and the outcomes during the implementation of the ten lesson plans.

This validation method was appropriate because it allowed the researcher to apply the
Points and Learn strategy through the lesson plans and systematically observe its
effects on participation, behavior, and vocabulary development. Qualitative evidence
gathered through observation sheets and teacher journals supported the verification of
changes that occurred during implementation.

Additionally, the entire set of ten lesson plans and its instructional components were
reviewed and validated by two English-language teachers with master’s degrees in
Teaching English as a Foreign Language from the Universidad Técnica de Cotopaxi.
Their expert evaluation ensured that the product met the pedagogical, methodological,

and contextual requirements appropriate for eighth-grade students.
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CONCLUSIONS Y RECOMENDATIONS

Conclusions

The qualitative diagnostic phase revealed that the classroom environment was
dominated by passive learning behaviors and a dependence on rote memorization.
Data gathered through initial observations indicated that students perceived
vocabulary acquisition as a static exercise rather than a functional tool for
communication. This resulted in a notable lack of communicative confidence and
minimal spontaneous interaction, suggesting that the existing instructional
methods did not provide the necessary emotional or cognitive space for students
to engage actively with the English language.

The implementation of the ten ECRIF-based lesson plans, integrated with the
"Points and Learn" strategy, fostered a more dynamic and student-centered
learning environment. Qualitatively, this approach transitioned students through
the stages of discovery and internalization, allowing them to move beyond simple
recognition toward a more meaningful grasp of vocabulary. The "Points and
Learn" strategy, in particular, served as a vital motivational catalyst, transforming
the classroom atmosphere into one where participation was perceived as a low-
stakes, rewarding activity, thereby facilitating a more natural acquisition process.
The triangulation of classroom observations, teacher reflective journals, and focus
group interviews provided a comprehensive view of the students' progress. These
qualitative instruments documented a clear evolution in student attitudes: initial
hesitation and silence were gradually replaced by increased self-assurance and the
functional use of new lexical items. The final reflections indicate that the
intervention not only improved vocabulary use but also empowered students to
take greater ownership of their learning, proving that structured, strategy-based
instruction can significantly enhance the socio-affective dimension of language

learning.
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Recommendations

The first recommendation is for teachers. It is suggested that EFL teachers,
especially in Ecuadorian public schools, use a staged approach in planning
lessons. Teachers should focus on students’ readiness instead of just covering all
the curriculum. Lessons should start with an Encounter stage using real objects or
pictures to get students interested. Then, Clarify moments should allow students
to ask questions and correct themselves. Finally, each lesson should end with
activities where students can use the language in meaningful ways, even if the
sentences are simple. This approach can help students participate more and
remember vocabulary better.

The second recommendation is for schools and educational authorities. Since the
"Points and Learn" strategy worked well, schools should provide training for
teachers on how to use gamified systems. Many teachers know about creative
strategies but do not have clear instructions on how to use them in class. Schools
could offer workshops that explain how to use points, feedback, and team goals to
improve learning. They could also provide simple templates for keeping track of
points and group activities, even in classrooms without computers. Teachers
should also keep journals to reflect on what works and what does not, which helps
them improve their teaching step by step.

The third recommendation is for future researchers. This study focused on eighth-
grade students, but other studies could explore how these methods work over
longer periods and in different classrooms. Researchers could see how well
students remember words after months instead of weeks. They could also study
how the ECRIF framework works with students who have very different English
levels in the same class. Finally, it would be useful to explore how the "Points and
Learn" system could work in online or hybrid learning, because teaching virtually
can be more challenging. These studies could help understand better ways to teach

vocabulary while keeping students motivated and active in learning.
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ANNEXES

Annex 1: Diagnostic checklist template

INITIAL DIAGNOSIS “Checklist”
Structured Observation

Students’ Participation & Vocabulary Learning

General Information

Date: Class / Grade:
Lesson Topic:

Observer [ Teacher:

Variable 1: Students’ Engagement (Baseline — before Points and Learn)

Dimension 1: Behavioral Engagement

Indicator Ohserved Notes

Active involvement in class ] Yes

tasks (participation, [ Partially

collaboration, initiative) 0 No ’

Persistence and on-task O Yes

behavior (focus, task O] Partially

completion, following O No

routines) )
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Dimension 2: Emotional and Cognitive Engagement

Indicator Ohserved Notes

Expressions of interest, E ;zitiall )

curiosity, or motivation ¥

(positive reactions, 0 Ne

enthusiasm)

Evidence of reasoning or E i:itiall .

meaning-making Y

(explanations, justifications, 0 No

connections)

Variable 2: Vocabulary Learning (Baseline — before ECRIF)

Dimension 1: Vocabulary Recognition and Understanding

Indicator Ohserved Notes

Ability to explain or interpret O Yes

vocabulary using personal (] Partially

strategies (paraphrasing, O No

associations, gestures) i

Use of contextual cues to infer [ Yes

meaning (pictures, examples, O Partially

text clues) [ No

Dimension 2: Vocabulary Use and Integration

Indicator Ohserved Notes

Incorporation of vocabulary [ Yes

into oral or written language [ Partially

(attempts to use target words) 0 No

Evidence of meaningful or [ Yes

adaptive word use O Partially

(self-correction, negotiating [ No

meaning) ’

General Notes

95



Annex 2: Teacher’s Journal template

Teacher’s Journal on Students’ Participation & Vocabulary

Learning
General Information
Date: Class [ Grade:
Lesson Topic:
Journal #:

Ohserver [ Teacher:

Students’ Participation (Points & Learn Application)

Dimension 1: Interactive Participation

Indicator Notes

Student-to-student
interaction (questions,
negotiation of meaning,
teamwork)

Student-to-teacher
interaction (asking for help,
responding, building on
prompts)

Collaboration influenced by
Points & Learn (team
responsibility, shared effort)

Use of Points & Learn scoring
to motivate participation
(healthy competition,
recovery of points)

Dimension 2: Interpretative & Expressive Participation

Expression of ideas, opinions,
explanations

Meaningful task engagement
(examples, reflections,
personal connections)

Student reactions to ECRIF
stages (which stage increased
expression?)

Emotional engagement
(confidence, shyness,
enthusiasm, frustration)
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Vocabulary Learning (ECRIF Implementation)

Dimension 1: Vocabulary Recognition & Understanding

Students paraphrase or
explain new words
(associations, gestures,
examples)

Students nse contextual clues
to infer meaning

Evidence of Encounter &
Clarify stages

Vocabulary recognition
encouraged by Points &
Learn (team names,
challenges)

Dimension 2: Vocabulary Use & Integration

Use of new vocabulary in
oral fwritten tasks

Meaningful or adaptive word
nse (self-correction,
negotiation of meaning)

Evidence of Internalize —
Remember — Internalize &
Fluently Use

Vocabulary use influenced by
Points & Learn tasks (extra
points, challenges)

Observation of Points & Learn Strategy

Focus Area Notes

Group behavior & teamwork

Loss/recovery of points

Use of board grids & scoring
system

Individual accountability grid
cases

Teacher's reflection

What improved participation
today?

What limited participation
today?

Evidence of vocabulary
learning progress

Adjustments needed for next
lesson
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Annex 3: Focus group template

FOCUS GROUP

Students’ participation, Vocabulary learning, ECRIF framework, and Points and Learn

Target group:
Time expected:
Interviewer:

Calentamiento (Pregumtar para ro

mper el hielo)

;Como e han zentido en laz
clazez de inglés durante las
iltimas semanas?

i Qe es lo que mas les ha gustado
de las actividades del profesor?

;Qué cosas les han parecido
mevas o diferentes en
comparacion con otras clases

DIMENSION: PARTICIPACION

Interaccion (estudiante—estudiante, estudiante—docente)

Indicadores: interaccidn entre comparieros, interaccion con el docente, cooperacion, comunicacion

{Come cambiaron tus
interacciones con tus compafieros
dezde el micio del provecto hasta
laz dltimas clases?

;Sentiste que hablaste mas con el
profesor o le hiciste mas preguntas
durante estas clases? ;Por qus?

Participacidn expreziva e interpretativa
Indicadores: exprezidn de ideas/opiniones, participacion en actividades, comprension de tareas

{En qué actrvidades te sentiste
mas comodo dando tus opinicnes
o explicando zlzo?

;Hubo algin momento en el gue
te costd participar? ;Qué lo hacia
dificil?
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Participacion significativa

Indicadores: compromizo con tareas, tradajo responsable, semtido de la aciividad

i Qe actividades senfizte que
realmente te ayudaban a aprender
v no zolo “hacer por hacer™?

{Que actividad te parecid mas il
0 mas cercana a tu vida fuera del
aula?

Reaccion a las etapas del ECRIF
Indicadores: motivacion, claridad.
Fluent Use}

dificultad en cada etgpa (Encounter, Clarify, Remember, Internalize,

Qe parte de las clazes (mirar
Imagenes, repefir, emparejar,
entrevistas, ete.) te ayudd maz a
aprender?

;Hubo alpuna etapa que s te hizo
confusa, rapida o dificil? ;Cuél v

por que?

DIMENSION: APRENDIZAJE DE VOCABULARIO

Reconocimiento ¥ comprension del vocabulario

Indicadores: uso de pistas visuales,

traducciones, reconocimiento global, aclaracidn de significados

{Queé te ayudd mas a entender
palabras nuevas durante laz clases
(tarjetas, imipgenes, videos,
explicaciones, compafieros)?

Cuando no entendizs una palabra
mueva, jque hacias para descubrir
zu significado?

Uso e integracion del vocabulario

Indicadores: uso oral y escrito, ure en contexio, nivel de autonomia, precision

(En queé actividad zentizte que
realmente estzbas uzando las
palabras nuevas v no solo
repitisndolas?

i Sientes que ahora puedes usar
ezas palzbras en conversaciones
reales o solo denfro de la clase?
- p
{Por que’
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DIMENSION: ESTRATEGIA POINTS & LEARN

Trabajo en grupo

Indicadores: colaboracidn, dingmica grupal, apoyeo mutuo, competencia sana

i Come influyercn los puntos v los
nombres de grupo en la forma en
que trabajzban juntos?

Qe pasaba en tu grupo cuando
ganaban o perdian puntos? ;Les
motrvaba, les frustraba. o no
cambiaba mucho?

EResponsabilidad individual
Indicadores: conducta autonomia, permanencia en la tarea, uso del “Tndividual Accountability Grid”

;Comeo te zentiste con la
posibilidad de ganar o perder
puntos individualmente?

(3§ alguien fue enviado a la grilla
individual: permife respuesias
mdas ricas v comparables con los
Journals )

100



Annex 4: Expert 1 Validation

Validation of the Instrument by Experts
Evaluator’s name: MSc. Jorge Israel Rivadeneira Cepeda

Specialty: Master Pedagogla de los idiomas nacionales y extranjeros mencion enseflanza
del inglés

Academic degree: Master
Instruments: Diagnostic Checklist / Teacher's Jornal / Focus gruop
Authors of the instruments:

» Lecdo. Carlos David Palate Colcha

Title of the research:
The ECRIF Framework and the "Point and Leamn™ Strategy: Their Impact on

Students’ Participation and Vocabulary Learning

General objective

To improve leaming outcomes through the implementation of ten ECRIF-based
lessan plans in combination with “Points and Learn” strategy for enhancing student
participation and facilitate vocabulary learning.

Specific objectives

« To analyze the curent situation of students’ participation and their
vocabulary leaming at the beginning of the study

+ Toimplement ten ECRIF-based lesson plans in combination with “Paints and
Leam” strateqy to enhance student participation and facilitate vocabulary
learning.

« To reflect on the changes in the level of students’ participation and their
vocabulary learning by reviewing classroom observations, journals and focus
group responses.
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EXPERT VALIDATION RUBRIC
Instruction: Please indicate your degree of agreement or disagreement on the

statements provided below by encircling the number which corresponds to your
beat to your judgment.

1 - Strongly Disagree 2 —Disagree 3 — Undecided 4 -Agree  5- Strongly Agree

Criteria
The ibemes in the nsirumenl are raleyant o answer the i 2 K| 4 B
objectives of the study.
The items in the instrumenl can abbain depth o corstructs i 2 K| 4 B
being Measured'studisd.
The irnstrument has an appropriale sample of ibems for the i 2 |13 d i
consinc being measured'sludied.
The ibems and thair alermalives ane neilber oo narcs nar i 2 3 4 B

limibed in ils canleni.

The ilems in the nstrumenl are staled deary. 1 2 |3 4 B

The items on the instrument can sicil responses which ane 1 2 |3 4 B
stable, definile, corsistent and nol conflcing.

The: terme adapled in fie scale are culburally approprate. i 2 K| 4 B
The |ayaut ar format af the instument & lechnically 1 2 |3 4 B
sound.

The irstrument i not (g shard or lang enough thal the 1 2 |3 4 B

participants will be able ba answer il within a given time.

The irstrument is nleresting such thal participants will be 1 2 |3 4 B
induced o respond (o/if and accomplish i Tully.

The irstrumen a5 a whole could arswer the basic purpose i 2 K| 4 B
far which il is desigred.
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COMMENTS AND SUGGESTIONS SECTION

+ Do you consider that the proposed items correspond to categories, unit of
analysis or variables of the study?

Yes X No

« What items would you add or erase?

The instruments adequalely meet the nature of the research and the objectives.

« What other suggestions would you make to improve this instrument?
| suggest to add more time to the focus group interview so you can cover all the

questions and the participants can have enough time to reply meaningful answers

Evaluator's Names: MSc. Joree Israel Rivadeneira Cepeda

ID 0503609752

Academic Degree: Master Pedagogia de los idiomas nacionales y extranjeros mencidn
ensefianza del mgles

Signature:
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Annex 5: Expert 2 Validation

Validatiom of the Instrument by Experts
Evaluator’'s name: MSc. Stephanie Abigail Yepez Fuel
Specialty: Applied Linguistics to the teaching of English as a Forsign Language
Academic degree: Master
Instruments: Obsarvation Checklist / Teachear's Jourmal f Focus group
Authors of the instruments:
Ledo. Carlos David Palate Caolcha

Trtle of the research:
The Ecrif Framework and the "Foint and Leam" Sirategy: Their Impact on

Students’ Parlicipation and Vocabulary Learmning

General objective

To improve l2aming outcomes through the implermentation of ten ECRIF-based
les=zon plans in combination with "Points and Leam” sirategy for enhancing student

participation and facilitate wocabulary learming.
Specific objectives

® To analyze the curent situstion of students” pedicipafion and their
vocabulary leaming at the baginning of the study

& Toimplement ten ECRIF-based lesson plans in combinaton with "Points and
Learm” sirategy to enhance student paricipation and facilitate wocabulary

learning.

# To reflect on the changes in the level of studenis’ parbicipstion and their
vocabulary l2arning by reviewing classroom observations, journals and focus

Qroup responses.
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EXPERT VALIDATION RUBRIC
Instruction: Please indicate your degree of agreement or disagreement on the

statements provided below by encircling the number which cormesponds to your
beat to your judgment.

1 - Strongly Disagree 2 - Disagree 3 — Undecided 4 - Agree 5 — Strongly Agree

Criteria
The itames in the instrumen ane releant o answer he i 2 3 4 5
objectives of the study.
The iteam= in the insirumenl can obbain dapth bo corstnucs i 2 3 4 &
being Measured'siudied.
The instrument has an appropriale sample of bems for the i 2 3 4 5]
conslruc baing measured/sludied.
The it=mes and their allermatives ane neilber (oo narow nor i 2 3 4 g

limitad in ils content.

The items= in the instrumeni ane siated deary. i 2 |3 4 G

The items an the instrument can slicil respanses which are i 2 3 4 &
stable, definite, corsistent and nol conflicling.

The tarme adapled in e scale are culturally appropriate. i 2 3 4 &
The |ayaut ar Toemat al the insfrument is lechnically i 2 3 4 &
sound.

The irstrument is nol loa sharl o kang encugh thal the i 2 3 4 ]

parficipants will be sble ba answer il within a given lime.

The instrument is inleresting such that participants will be i 2 3 4 5]
induced io respond 1o i and accomplish i fullly.

The irstrumen as 3 whols could arewer the basic purpose i 2 3 4 &
far which il is desigred.
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COMMENT S AND SUGGESTIONS SECTION

» 100 you consider that the proposed items cormespond to categories, unit of
ansalysis or variables of the study?

feg X Mo

«  What iterns would you add or erase?

The instruments adequately meet the natune of the research and the objectives.

What other suggestions would you make to improve this instrument?

I suggest to add soms phctures to the Instruments fo maks them more Interactive

Evalustor's Mames: M%¢c. Stephanie Yapez Fual
D 1726500554

Academic Degree: Applied Linguistics to the teaching of English 25 5 Forsign
Language

Signature:
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Annex 6: Expert 3 Validation

Validation of the Instrument by Experts
Evaluator’s name: M5Sc. Michelle Veronica Proafio Melo
Specialty: Master in Pedagogy of the national and foreign languages
Academic degree: Master
Instruments: Observation Checklist / Teacher’s Journal / Focus group
Authors of the instruments:
« Lcdo. Carlos David Palate Colcha

Title of the research:
The Ecrif Framework and the "Point and Learn” Strategy: Their Impact on

Students’ Participation and Vocabulary Learning

General objective

To improve learning outcomes through the implementation of ten ECRIF-based
lesson plans in combination with “Points and Learn” strategy for enhancing student
participation and facilitate vocabulary learning.

Specific objectives
« To analyze the current situation of students’ participation and their
vocabulary leamning at the beginning of the study

« Toimplement ten ECRIF-based lesson plans in combination with “Peints and
Learn" strategy to enhance student participation and facilitate vocabulary

learning.

» To reflect on the changes in the level of students’ participation and their
vocabulary learning by reviewing classroom observations, journals and focus
group responses.
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EXPERT VALIDATION RUBRIC
Instruction: Please indicate your degree of agreement or disagreement on the
statements provided below by encircling the number which corresponds to your
best to your judgment.

1 - Strongly Disagree 2 -Disagree 3—Undecided 4-Agree  5- Strongly Agree

Criteria
The items in the instrument are relevant to answer the 1 2 |3 4 |5
objectives of the study.
The items in the instrument can obtain depth to constructs 1 2 13 4 | &
being Measured/studied.
The instrument has an appropriate sample of tems for the 1 2 13 4 |5

construct being measured/studied.

The tems and their alternatives are neither too narmow nar 1 2 3 4 b
imited in its content,

The items inthe instrument are stated clearly. 1 2 3 4 8

The items on the instrument can elict responses which are 1 2 |3 el 5
stable, definite, consistent and not conflicting.

The terms adapted in the scale are culturally appropriate. 1 2 3 4 S
The layaut or format of the instrument is technically 1 2 3 4 5
soUnd.

The instrument is not too short o long enough that the 1 2 3 4 5

participants will be able to answer it within a given time.

The instrument is interesting such that participants will be 1 2 13 4 |5
induced torespond toit and accomplish it fully.

The instrument as a whole could answer the basic purpose 1 2 |3 4 5
for which it is designed.
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COMMENTS AND SUGGESTIONS SECTION

+ Do you consider that the proposed items correspond to categories, unit of
analysis or variables of the study?

Yes X No

o What items would you add or erase?

The instruments adequately meet the nature of the research and the objectives.

« What other suggestions would you make to improve this instrument?

| suggest to add some instructions in Spanish to facilitate comprehension considering
your research context.

Evaluator's Names: MSc. Michelle Veronica Proafo Melo
ID 1723295018

Academic Degree: Master in Pedagogy of the national and foreign languages

Signature:
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Annex 7: Authorization of the Educational Institution

CONSENTIMIENTO INFORMADO PARA LA REALIZACION DE
ESTUDIO EDUCATIVO PARA PROYECTO DE TITULACION

EN LAS MODALIDADES PRESENCIAL, SEMIPRESENCIAL E HiBRIDA
Quito, 03 de septiembre del 2025

1. DATOS INFORMATIVOS:

L.1. Apellidos y nombres:

Carlos David Palate Colcha

1.2. Programa de maestria

Maestria en pedagogia de los idiomas nacionales y extranjeros mencidn ensefianza del
inglés

MSc. Horacio Iza
Rector de 1a institucion Educativa

Yo, Carlos David Palate Colcha, nos dirigimos a usted muy respetuosamente para solicitar una
autorizacidn de ingreso a la Unidad Educativa Municipal Quitumbe, con ¢l objetivo de ejecutar un
estudio educativo como parte de nuestro Proyecto de Titulacion, el cual se podri dar en la modalidad que
cuente su institucién para impartir el estudio antes mencionado.

A contmuacion, detallamos nuestro estudio educativo:
Titulo

THE ECRIF FRAMEWORK AND THE "POINT AND LEARN" STRATEGY: THEIR IMPACT
ON STUDENTS’ PARTICIPATION AND VOCABULARY LEARNING.”
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Objectives

Objetivo general

Mejorar los resultados de aprendizaje mediante la implementacion de diez plancs de clase basados
en el ECRIF, en combinacion con la estrategia "Apunta y Aprende”, para fomentar la participacion
estudiantil y facilitar el aprendizaje de vocabulario.

Objetivos especificos

« Analizar la situacién actual de la participacion estudiantil v su aprendizaje de vocabulario al
inicio del estudio.

= Implementar diez planes de clase basados en el ECRIF, en combinacion con la estrategia " Apunta
¥ Aprende”, para fomentar la participacién estudiantil y facilitar el aprendizaje de vocabularnio.

* Reflexionar sobre los cambios en el nivel de participacion estudiantil ¥ su aprendizaje de
vocabulario mediante la revision de observaciones de clase, diarios ¥y respucstas de grupos focales.
Metodologia

Este estudio empled un disefio de investigacion cualitativo en el aula para analizar la participacién
y el aprendizaje de vocabulario de los estudiantes tras aplicar el marco ECRIF y la estrategia
Puntos y Aprende. La investigacion se llevd a cabo con estudiantes de inglés como lengua
extranjera (EFL) de octavo grado durante clases regulares de inglés. Se utilizaron tres instrumentos
de recoleccién de datos: listas de verificacién de observacion, el diario del docente ¥ un grupo
focal. Primero, se llevd a cabo una fase de diagnéstico utilizando listas de verificacion de
observacién estructuradas en tres lecciones. Esta etapa ayudd a identificar los niveles iniciales de
participacién y uso de vocabulario de los estudiantes antes de la intervencion. Después de la fase
de diagnéstico, se implementé la intervencién educativa utilizando las etapas del ECRIF junto con
Ia estrategia Puntos y Aprende. Durante este proceso, el docente escribié diarios reflexivos después
de cada leccidn para registrar la interaccion, la motivacion, el comportamiento y el desarrollo de
vocabulario de los estudiantes. Finalmente, se realizé un grupo focal para recopilar las opiniones
y experiencias de los estudiantes sobre las actividades y el sistema de puntos, Los datos se

analizaron mediante triangulacién para aumentar la validez comparando la informacion de los tres
instrumentos.

Luego de lo antes declarado, en pleno uso de mis condicionFs rncntn_ics. siendo :otn! )'d‘-‘m“:‘;“:';‘(::
responsable, manifiesto mi disposicion para realizar este estudio educativo en la mocdalidad estable
por la institucidn educativa.

Esperando su favorable acogida y autorizacidn.
Atentamente,
Ledo. Carlos David Palate Colcha

Autorizado.

o

Nombres y apellidos: MSc. HM figdza MDMQ
1727 UM QUITUMBE

uN o
M o

Rector

JPYO CEL DISTRITO

L.: 1709853855 5,.5 'L—'mmmﬂ, % ouTo
CL: 1 _*‘ﬁg L BMIDAS EDucATIVA
3%“ TetTTUNM

ok SECRETARIA Grivrn

wli) .,

Sello de la institucion:
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Annex 8: Consent form the participants’ representatives

Carta de antorizacién para publicacién de trabajos, videos o fotografias del estudiante de 1a Unidad
Educativa Municipal Quitumbe

Estimado padre/madre o representante legal:

Me dirijo a usted para solicitar su autorizacion para que los practicantes de la Universidad Indoamérica,
de In maestria en Pedagogia de los Idiomas Extranjeros y Nacionales mencion ensefanza del ingles,
que realizan su proyecto de titulacion en la Unidad Educativa Municipal Quitumbe, tomen fotografias,
videos v entrevistas de su representado/a dentro del aula, asi como también durante las actividades
escolares, Gnicamente con fines educativos y de investigacion,

Si da su autorizacion, la Universidad Indoamérica podria publicar con fines académicos y de
investigacién en diversos formatos las fotografias, videos, muestras del trabajo que haya realizado su
representado’n. Las publicaciones podrian ser: boletines (en linca y forma impresa), Internct, sitios web
intranet, revistas, periodicos locales y en ¢l Repositorio de la Biblioteca de Ia Universidad Indoamérica.

A continuacién, detallamos nuestro estudio educativo:

Este estudio esti enfocado en el drea de inglés, con el fin de que los estudiantes mejoren su participacion
v aprendizaje de vocabulario. Durante este tiempo, los estudiantes de 8vo afio de educacion general bésica
deberdn colaborar con ciertas actividades como prucbas, entrevistas y tareas extras con la finalidad de que
los estudiantes puedan practicar y mejorar ¢l inglés de manera efectiva. Cabe recalcar que después de los
resultados obtenidos en las primeras pruebas, se seleccionard a un grupo pequedo de estudiantes, quienes
seran los que participen activamente en ¢l proceso. El estudio se realizard durante las horas de inglés, por
lo cual ya nos hemos comunicado con el docente de inglés de este curso para pedir su debida autorizacion.
De igual manera se dard a conocer a los representantes de cada estudiante acerca de las actividades que se
van a realizar con ellos por medio de una corta reunién presencial.

Si esti de acuerdo en permitir que los estudiantes de la Universidad [ndoamérica tomen fotografias -
videos de su representado/a y las publique de la manera detallada anteriormente, sirvase completar ¢l
formulario de consentimiento y devuélvalo a la escuela.

Este consentimiento, si esta firmado, estari vigente hasta ¢l momento que usted informe a la escuela de lo
contrario,
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Formulario de Consentimicnto para Publicaciin de Trabajos o Fotografias del Alumno

De conformidad a lo dispuesto en el inciso final del articulado 52 del Codigo de la Nifez y Adolescencia,
estoy de acuerdo, sujeto a las condiciones establecilas antes expuestas, en que s tomen fotografias o
videos de mi representado durante actividades escolares, parit Ser usadas por la Universidad Indoaménica
en la educacion del macstrante de la Universidad Indoamérica y educacion pablica, Asi mismo estoy de
acuerdo en la publicacion de fotografias y muestras de trabajos de mi representadofn. Por lo que no

exigiré retribucion alguna por su uso.

Comunicaré a la Universidad Indoamérica si decido retirar ¢sta autorizacion;

Nombre del/la estudiante:

A OSU o  DBIMGN. c.oovvvveeooecemmsissssmsssssssssaassssiamas s
Nombre completo padre/madre/representante legal:

Lais. Faraendo....Guomah...QA0.......mmmmmrmmmmmmianissimn

Cédula de ciudadania: 411873298M.......

Firma del padre/madre/representante legal: ﬁb,&qf‘%ﬁﬂ

Fecha: 03 de septiembre del 2025
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Formulario de Consentimiento para Publicacion de Trabajos 0 Fotografias del Alumno

De conformidad a lo dispuesto en ¢l inciso final del articulado 52 del Codigo de la Nifiez y Adolescencia,
estoy de acuerdo, sujeto a las condiciones establecidas antes expuestas, en que se tomen fotografias o
videos de mi representado durante actividades escolares, para ser usadas por la Universidad Indoamérica
en la educacion del maestrante de la Universidad Indoamerica y educacion piblica. Asi mismo estoy de
acuerdo en la publicacidn de fotografias y muestras de trabajos de mi representado’a. Por lo que no

exigiré retribucion alguna por su uso.

Comunicaré a la Universidad Indoamérica si decido retirar esta autorizacion:

Nombee del/la estudiante:
R T S s i

Nombee completo padre/madre/representante legal:

Sdacda Mosera Toasatho M0 B—

Cédula de civdadania: $2(BUBM.20......

Fima del padre/madre/repeesentante legal: =¥oiioeiiiilinnnns

Fecha: 03 de septiembre del 2025
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Formulario de Consentimicnto para Publicacion de Trabajos o Fotografias del Alumno

De conformidad a lo dispuesto en el inciso final del articulado 52 del Codigo de la Nifiez y Adolescencia,
estoy de acuerdo, sujeto & las condiciones establecidas antes expuestas, en que s fomen fotografias o
videos de mi representado durante actividades escolares, para ser usadas por la Universidad Indoamérica
en Ia educacion del maestrante de la Universidad Indoamérica y educacitn pablica, Asi mismo cstoy de
acuerdo en la publicacion de fotografias y mucstras de trabajos de mi representado’a. Por lo que no
exigiré retribucion alguna por su uso.

Comunicaré a la Universidad Indoamérica si decido retirar esta autorizacion:
Nombre della estudiante;

...... . oo Dk, Ve

Nombre completo padre/madre/representante legal:

G, G0 WG

il decoddars . 121663659

lllllllllllllllllllllllllllllll

Firma de) peadre/madre/representante legal:

Fecha: 03 de septiembre del 2023

115



Annex 9: Diagnostic checklist

INITIAL DIAGNOSIS “Checklist™
Struciured Observalion

Situdenis” Participation & Vocabulary Learning

General Informatisn

Drate: October 6th, 2025 Class [ Grade:8th grade
Lesson Topie: Days of the week and months of the year
Observer [ Teacher: David Palate

Variable 1 Sindents’ Engagement {Baseline — hefore Points and Learn)

Dimension 1@ Brhavioral Engagemicnt

el = Uhserved Mules
Active isvalvement in class O Yes Only 3-4 students volunteered answers.
insks | participation, [] Partially Mt waited for the teacher tocall them.
cillzhoration mitiative] 5 sn ’ Very limited collaboration.
Persistence and on-task [ ¥es Some students were distracted, talking or
hehavior {focus, task B Bartint ot following instructions. Many did oot
completion, follewing ] Mo ’ complete the task without repeated
routimes] remimiders.

Dimension 2: Emotional and Cognitive Engagement

Imelfi o twr iFhserved Moles
. ) 0O Yes A few stoidemits shovwed imterest when
El.']'!rﬁ.-ﬁll:ﬂﬁ-l:'fll!m B Bertintey msing objects, but overall motvation was
?m_rx_ll'_l-',-:lr motivation 0 ¥e bnw. Many appeared mdifferent.
positive reactinns,
enthusinsm)

) ) O Ves E1|.1|:|.|:|:|I:;_a:|'u:l.'.'ere1:1 l.'.':irJ1_s-:irgJ.e words. Mo
Evidence of reasoning ar [ Partially explanations ar elaborations were
meaning-making . ohsered.

{explanations, justifimtions, Bl &e
cnnnerhinns]
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Variahle 2: Vocabulary Learning (Baseline — before ECEIF)

Dimension 12 Vocabulary Becognition and Understanding

Inaficator Ohserved Motes
Ahility to explain or imberpret O Yes Students could repeat the vorabulary, but
vorabulary using [ Partialby could oot explain its meaning or use
strategies (parmphrasing, B e Erstures.
associations, gestures)

Use of contextual cues to infer O ¥es A few stodents tried to use picturnes, uat
meamning [pictures, examples, B Brrtini most waited for the teacher's explanation.
text chaes) [ Mo :

Dimsensiom = Viecabulary Use and Integration

meaming)

Imeiffican b iOhserved Notes
Incorparation of vocabulary O Yes Students ameaided usi wards im
into ozl or writken [ Partialby phruummt-mmnﬁujm were
(attempts bo use target waonds) B e mimimal.

Evidence of meaningful or [ ¥es Mo self-corrections or atbemgpts to
adaptive word nses [] Partialby negotiabe meaning were obsereed.
(=elf-cormertion, negotiating B Ma Students depended entirely om the

teachier.

General Motes

R R RN

[Processing .

Participation was low, both in fregmency and guality.

Students depended beavily on the teacher te answer or complete tasks.

Wery limited peer interaction or callabomtion was observed.

Vaocabulary comprehension was weaks students memorized words without understansding.
Students could repeat voeabalary bt not use it meaningfally.

There was oo svidence of a stroctured sequence for woeabualary leaming (o ECRIF-tvpe

The class demaonstrates low participation and wenk vorabulary learnding skills. Stedents require
structured support B0 understand, practice, and apply new wvocabulary, along with a
muotivational strabegy bo improve engagement.
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INITIAL DIAGNOSIS “Checklist™
Structured (Fhsercation

Studerets ' Participation & Yocebeulory Learming
General Information

Date: Orctober Tth, 2025
Lesson Topic: Classroom Commands
hserver [ Teschier: David Palate

Claxs [ Grade-Sth grade

Vartable 1: Smudents’ Engagement (Baseline - before Points and Learn)

Mmeension 1: Behasioral Engagement

Inedleator hserved Nales
Active imvalvement in elass 0 ves Only z=3 students answersd when the
taccks {participation, Pariially tencher aked “What is ‘stand up™™™ Most
eollebaration, indtiabive) E e d rermainesid qudet nnd.d:dmtcngﬁ.}-ln
o spontamsnis participabion was o
Persistences and on-task O ves Ervernl stedents were distraciod, talking
erhaiviar (Foeus, task B Perrilis nrlu:h:ll-:l eleevw here. Some follosved the
completiom, following 0 o o Jased tashs ondy after repented
ot inees] prompis. Task completion was
m{mmt

Dimeension 2: Emotional and Cognitive Engagement

Indicator e rved Males

) ] ves Students showed minimal enthusiasm
Exprossions of mieresl, (] Partially during the TPE (Total Physical Response)
CUMGELTY. o 0Ty st o B 3e activity. Reactions were newtral, and very
(posmve relrions, few shionwed inberest oo ihe commaends.
enthusiasm)

O vis

Evidence of rensoning or [ Partially St ve remmands
::q:ilmlll:'h.' |'|:|ll:|.1:|ﬁull:|r E e ! bt eowld mot explain their
:n-n Iin:sT . meaning or why they were nsed. No

dlaboration or reasoning cheerved
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Varlahle =: Vocabulary Learning ( Baseline - before ECRIF)

Dineension 1: Voeahulary Recogabtion and Understanding

Imslicatar Ohserved Naoles
Ability to explain or interpeet ] ves Students repeated the commands (" sit
voenbulary nsing personal Partially dicvwm,” “open vour book™] but could mot
strategies [ paraphrosing, H e d explain them in Spanish or give cxnmples.
asmociations, gestupes) o
Uise of eonbednal coes bo infer 0O ves A few students tried to understand
meaning {pectores, examples, Ptk M1 th tencher gestures, bt
text clues) g No m?ﬁmﬂr::ﬂmub'mmdhﬂ
translation or modeling. No independent
inferemee abiemps.
Dimension 2: Voeshalary Use and Integratbon
Imedicator rved Noles

Incorporation of vorahulary
into oral or written language
{attempis 1o use target words)

—

Students did ok nse commands in
senbenoes of peeT interactions. They anly
repeated after the teacher withomt any

peersomal produoction.

Evidence of meaninggal or
adapiive word use
(=l -correction, negotiating

Ye5| FE5
T E|

BO00)| @O

Mo student self-corrected or attempted to
use cHmmands in new eonbexts. No
atiempts to practice command-ghing
AMONE pofTs.

General Motes

Stadents

ddd o

Participation remains low, with minimal initistive or spostaneous imenlvement.

depend hemvly on tencher modeling to bdemtify commands and do not engoge with
the voeshulary meaningfully.

Classroom commands vwere repested but mot understood or applied.

Nio evidenee of eollshorative learning or peer interaction.

Stodents showed diffinlty conmecting physical actions to the vocabulary withoot explicit

tescher instruction. Again, there was no indication of ECRIF stages (Clarify, Remember,
[nbermalize], meaning vocsbmlary processing wis soperficial and mechanical.

The class shows chear sgps of Hmited engagement and weak voeabulary comprehension,
reindoreing the peed for a structured, motivational methodology. The data confires the

nevessity of implementing Points and Learn to promote parbeipation and ECRIF for
sep-by-step vorahulary development
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INITIAL DIAGNOSIS “Checklist™
Sitrvetured Ohserool for

Students' Participation & Vocabulary Learmning

General Information

Drate: October 8th, 2025 Class [ Grade:8th grade
Lesson Tophe: Good Manners & Asking for Help
Observer / Teacher: David Palate

Variable 1z Students’” Engagement (Baseline — before Points and Learn)

Dimension 1@ Behavioral Engagement

Imdicator Obh=erved Notes
Artive involyement in class O Yes More students attempted to partcs parte,
tasks {participation, ] Prrsistv especially during role-play prompts ("Can
collaboration., imitstie] [ Ma : vou help me, please? L Hoveever, aroomd
one-thind stayved silent or avoided eye
comtzct. A firw only arswersd when called.
Persistence and on-task O Yes Stndents fallvwed activrbies better than in
be=havior (focus, task Poarbiniby previous classes., Still, some reguired
completion, follmyving ] Mo ’ reminders to stay focnssd or complete
rowtines] dialogwes. Participation increased but was
nuneven aornss fhie class.

Dimension 2: Emotional and Cognitive Engagement

Indicator Oh=erved Murbers
_ i C1 Yes Stodents sremed more engaped with the
Expressions of interest. Basbimiiv politeness expressions (“please,” “thank
e o e OMNa vour,” “excuse me”) bemuse they were
[PIHIII":'E reactions, familiar and practical. A few smiled or
enthusiasm} reacted positively, bat some remained shy
or hesitant.

) ) O Yes Some students explained the meaning
Evitbenoe nfnrll::_a.n:lnmg or L I using Spanish {“Thank you” es pam
mesning -making o agradecer”™) or gave small examples
[E:plmqﬁm;x,jnm:iﬁtﬂtm- O Mo {*Teacher, excuse me, 1 need help™).
pannectiemns Others mepeated the voabulary withoot

conmecting it o real-Fife use
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Varinhle 2: Vocabulary Learning {Bascline — before ECRIF)

Bimension iz YVecabulary Becoopnition and Understanading

Indicator Obhserved Murbers

Ahility to explain or interpret [ Yes Stodents conld explain simple expressions

vormhalary using personal Porbiniby like “please™ and “thank vou™ in Spanish.

strategies (paraphrasing, ] Mo : However, phrases like “Can vou help me

associations, gestures] with. ¥ or “I'm sormy” were repeated
without full comprehengion by manmy.

Use of conbextizal cises fo imfer O Yes Stodents msed tone, gestures, and teacher

mesrning (pictures, ecamples, Parbinlly mudeling to infer meaning. Some

bt chees) ] Mo ’ conmected vismbulary to everyday school

situations " Teacher, help me please™). But
overall, inferemce remained weak and
imennsistent.

imension 2: Viecabulary Use and Integration

mesining |

Imdicator Obhserved Mnbes

Incorporation of vorabalany [ Yes A firwr stodents need exprescions

into oral or written Enguapge Porrbisiy spontaneously (“Flease, can you help

(attempts to nse target words) ] Mo . me? ) Most students tried the expressions
only in structured diabogoe practice. Litkle
nse beyond the actinvity.

Evidence of meamingful or O Yes Stodents conld not yet adapt expressions

adaptive wond u=e [ Partialk to e combexts { Exmnse mie, can 1

[ self-rarmection, negotiating m - hormow.. ¥ ). No evlence of

self-cormection, negodiation, or
communicative fexibility. Frodwction
remained formolae.

Gemneral Notes

beyomd Emcownrber.

4 ddE 44

wocabulary learning.

Although this class shows sligh
remains uneven, and vocabulary learming

FParticipation improved slightly, especally doring pair dialogse activities.

Fear of participation is still present; severd stodents hesiated or whispered their answers.

Vorahulary learning shows some progress, particularly with familiar conrtesy expressions.

Stunbents can recognize some phrases but strugple to use them flexibly,

Most vocabulary production remains mechanical, not contextualized—indicating kack of ECRIF stages

Sudents need structured gridanee to move from recognition — dariotion — internalization.
Baseline =il shows need for Poinds and Learn to boost engagement amd ECRIF o systematize

t improvement in engagement and socabulary management, participation
lncks struchered imtermalmwation. These !'l.n.dm.g reinfioree the meed in

implement the 10 ECRIF-hased lesson plans combined with the Points and Learn strategy.
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Annex 10: Teacher’s Journal implementation

Teacher’s Journal on Students’ Participation & Vocabulary

Learning

General Information

Date: Dctober 13th, 2005

Lesson Topic: Daily Routine

Journal #: 1

Class [ Grade:Eth grwde

Ohserver [ Teacher: David Palate

Erntional engagement
{eonfidence, shyness,
enthuslzsm, frostration)

Students showed curiosity at the beginning and excitement when
gaining peints. Some displayed shyness during interriews and groap
presentation. One ar two students avoided speaking anless promped
directly.

Voeabulary Learning {( ECRIF Implementation)

Dimension 1 Vocabulary Recognition & Understanding

Students’ Participation (Points & Learn Application)

Dimension 1: Interactive Participation

Students paraphrase o
explain new words
[associations, gestures,
examples)

Omly a few stadents attempted explanations ("Brush teeth is ke
Timyiar los dientes”). Mast depended beavily on the flasheards or
translations.

Indicator

Notes

Student-to-student

Interaction was present bat iregular, Some groups (Brush Teeth, Have
Breakfast) cooperated well, helping each other match cards and

Students use contextual clies
to infer meaning

Students recognized some actions from the text (wake up, sheep, eat).
They struggled with kess ohvious routines {do homework, get dressed]).
Several students used the images in flasheards to guess the meaning
with medium aceuracy.

interaction (questions, . Evidence of Encounter & The Encoanter stage worked well —students noticed familiar words
u:gptlutlm&rnmumg. complete tasks. Other graups waited for ane “leader” to answer. fram the test. cht:-.ﬁr: fred strong teacher scafflding;
Peer-to- ti imal but o Clarify stages e e el
Leamwork) JEET ST W beginning tn emerge misconceptions surficed ("Homework means trabajo?7)
Student-to-tescher Several students mised hands to clarify vocabulary meanings (“What is Vocabulary recognition Group names repeated throughout the lesson increased exposare.

Interaction (asking for help,

brush? “Teacher, is wake up like levantarme?"). ko beacher

encouraged by Polnts &
Learm (leam mames,
challenges)

Several students repeated their group name proadly, associating
vocahualary with identity.

responding, building on prampts improved compared to dingrosis but were stll hesitant.
prompls)

Collaboration influenced by | Students reacted positively to earning black points. Calling out paints
Padits & Learn (leam © | after each activity motivated most groups to stay on-task. Some

responsibility, shared effort)

students encouraged teammates ("Hurry, we nesd the point!™). Sl 2
feww students remained passive and contributed little.

Dimension 2: Vecabulary Use & Integration

Use of Polnts & Learn scoring
Lo molivate participation
(healthy competithon,
recovery of points)

The visual grids attracted their attention. However, twao groups became
averly fornsed on points rather than quality of work. Mo major conflicts
vet, but mild competitiveness appeared.

U iaf, i voeabulary in
oral fwrilten tasks

Students completed the gap-fill with moderate success. Interviews led
to hasic eechanges ("] wake up at six"), but pronunciation and strochare
WETE UNEVED.

Meaningiol or adaptive word
e (zelf-cormection,
negothathon of mening)

Some self-corrertions oceurred (7] do... | mean, I hove breakfost in the
mnrning”). Many students relied on memorized forms rather than
FEnuine communication.

Dimension 2: Inlerpretative & Expressive Participation

Expression of ideas, opinions,
explanations

Limited during the first half of the besson. Students tended to repeat
simple words from the text. During inberviews (Internalize], some
students attempted to explain routines (°1 do homewoek at night
because...”), bat most answers werne shart.

Evidence of Intermalize —
Remember — Internalin: &
Fluently Use

Students are in the early Internalize stage. Fluency is not yet visible.
Most production still required prompts, modeding, or peer support.

User o board grids & seoring
system

Highly engagi

“How mavamnl: o we

Individual accountability grid

Wot used in this sedon, No severe misconduct ocewrred.

Teacher's reflection

Meaningfol task engagement
[examples, reflections,

persomal connections)

Improved during the partner interviews; students shared heief but
personal information. During poster activity, groups generated short
phrases, although many reed on copying the board or peers rather

Maﬂmtmﬁmﬁmﬂl sentences.

Student peactions o ECRIF
stages (which stage Increaged
expression?)

Encounter was engaging due to the text, Clarify produced many
questions and cceasional confusion. Remember stage worksheets
helped stabilize understanding. Internalize and Fluent Use still felt new
to them — students shawed interest bat lacked confidence.

Vocabulbary nse influenced by | Blue points motivated attempts at speaking. Groups tried to use N - - —
Polnts & Learn tasks (extra comiplete sentenoes to earn better scores. Still, some shudents :.u\lﬂdl:ll’lmpmmd pecticipation &Tﬂﬂ“ﬂﬁ:ﬂﬂ’f upmm:dt m;mswﬂ“;mne
points, challenges) pasticipated oaly when prompied by teammates. v enilaboeater] more than experte for the fir session.
Observation of Poinls & Learn Strategy What limited participation Shyness during interviews; unfamiliarity with the strategy; some
o . tonday? students waited for their leader to answer. A few students remained
Foctls Aves Notes passive despite team efforts.
A - Evidence of vocabulary Students recognized several daily routine actions fram the text. Gap-fill
Group behavior & teamwork | Teamwark varied: some collabarated positively, sthers depended ona learning progress and flasheards helped carify meaning. Use of vocabulary was emerging
single leader. The competitive element increased attention but created Thoat limited to controlled tasks.
il tension in one groap.
Adjustments nesded for next | More modeling during interviews; slower transition between ECRIF
e stages; clearer instructions for group poster creation; assign miating

Loas/ pecovery of polnis

Twa groups kast points due to noise or incomplete tasks. Recovery
attempts improved discipline (*Let's fix it so we get points badk™).

roles within groups to redoee dominance.
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Teacher's Journal on Students’ Participation & Vocabulary

Learning

General Information
Date: October 14th, 2028
Lesson Topic: School life
Journal #: 2

Class ! Grade:Bth grade

Ohserver | Teacher: David Palate

Emutional engagement
(confidence, shyness,

enthisiasm, frustration)

Students shovwed enthusinsm for real ohjects; they were eager to touch
aoul pame them. Slight anviety appeared during the walking activity,
especially among shy students, but overall energy was positive.

Vuseabulary Learning (ECRIF Implementatisn)

Dimension 1: Vocabulary

Recognition & Understanding

Students paraphmse or
explain new wonks
[associations, gestuns,
examplis)

Several students gave simple explanations (*It's like a cdemo™).
Some attempted English-only descriptions {“You write bere”). The
conerete chjects helped them understand easily.

Siudents’ Participation ( Points & Learn Application)

Dimension iz Interactive Participation

Students wse contextual cues
to infer mesaning

Very effective due to realin. Students wsed phvsical charsctenisties
If‘]"l:m- one is for mensuring”). Visual connection improved
comprebensian.

Indicator

Notes

Student-to-student
interaction (guestions,
megntiation of meaning,
tesmwork)

Peer interaction improved shighthy companed to Lesson 1. When
matching definitions, most groups disoussed opbions ("Na, the ke &
Irrmauunng"}l. During “Find Someone Who,” stadents approached

itnmtly ak first but b meare active as the actvity

peers b
continued.

Evidence of Encounter &

Clarify stages

Students quickly ized familiar items. With bess ahstract
vocahulary than Lesson 1, they clarified meanings faster and required
frwer teacher cormections.

Stulent-to-teacher
interactinn (axking for help,
responding, building on
prompts)

Severnl students nsked the teacher for confirmation (“Teacher, is this a
pencil case or a notchook? ™). Others asked promunciationsrelated
guestions. Interaction increased, but some students still relied on
teacker validation instend of group reasoning.

Vocabulary recognition
encouraged by Points &
Learn (beam names,
challenges)

Giroup names (Notchook, Ruler, ete.) reinforeed exposure. Stodents
repeated their group names often and connected them to the obgects.
Imtrodncing objects during scoring moments aleo reinforeed terms.

Dimension 21 Vocabulary Use & Integration

Collaboration influenced by
Points & Learn (team
responsibility, shared effort)

Growps reminded ench other to stay on task to avoid bosing points.
Some encourmged peers (Come on, ask someone quickly so we get the
bhue point 7). However, one group (Whitchoard) depended beavily on
ome active member to guide the beam.

Usee of new virabubary in
oralfwritten tasks

Students labeled objects correctly on the worksheet, During, “Find
Somewne Whin,” they attempted commumicative questinns such as “Do
you have @ blue notebook®™ though prommciation varied sigmificanthy.

Use of Points & Learn sooring
by motrvate participation
(healthy compestition,
resovery of points)

The anticipation of blue points during the Internalize activity visibly
increased energy. Students monitored their grids more than in Lesson
L anT minor dispuie arose about o lost point, but it was resobeed
quickly.

Meaningtul or adaptive word
wae (self-mormection,
negotiation of meaning)

A fmw natural conversations emerged (" Look, he has a mler—ask
bim!). Stidents sometimes eomrected elnmmates (“No, isignment &
tarea, nod notebook”™).

Evidence of Internalize —
Riemember — [nternaloos &
Fluently Use

Students are still in early Internalize. They wsed vocabulary with some

suppost. Flueney is insited but developing, especially in simple
functional semtences.

Dimension 21 Interpretative & Expressive Participation

Expreszion of ides. opinions,

explanations

Students expressed more opindons when guessing the ohjects (“That's o
whitehaard —heranse we always write on it”). Dunng the School
Survival Guide activity, they contnbuted simple explanations, though
still with limited creativity.

Vocabulary use influenced by
Puoints & Learn tasks (exira

Blue points strongly encouraged stedents to speak mare during “Find
Somewne Whin.” Even shy students attempéed to produce target words

Individual accountability grid
rases

ot used, but one student eame close due to playfil behaviar, Peers
convinesd him bo cooperate to owid penaltis.

Teacher's reflection

Meaningful task engagement
[examples, reflections,
personal connections)

“Find Somenne Who™ encouraged maore personal imohvement.
Students tried asking classmates questions even if their pronunciation
was inaccurate. Group writing in Fluent Use was eollabomtive but not
alwiys balanced.

What improved participation
today?

Real objects captured attention. “Find Someone Who” created active
movement and speaking oppartumities. Paints encoumged tramwork
and urgency.

points, challenges) to help their group eam the point.
Observation of Points & Learn Strategy

Forus Area Notes

Group behavior & teamwark | Overall pasitive. Incremsed organization compared to Lesson 1. Some

uneven participation within groups persists.

What limited participation
boeday?

Shy students struggled to ask questions. Some relied too heavily on one
gromp leader. Mild enmpetition mussd minor tension.

Student reactions to ECRIF
slages [which stage increased

expression?)

Encounter vwas very sucressful bemuse the ohjects were tangible.
Clarify wis smoother than last class, students understood definitions
faster. Internalize was engaging but some students strggled to ask
gmistions confidenthy.

Evidence of vocabulary

Stvdents recognized and labeled aljerts scrnrately. They wed new

Lo/ recovery of points O gronp bost a point due to being off-task but warked hard ta recover lsarning progress voeabulary in simple communicative contexts. Com i wits
e it. Students showed better self-regulation than in the previous lesson. stranger than in Lesson 1, thanks bo canerete matenaks.
Usee of board grids & scoring | Students checked the hoard frequently and reminded each otber abaut Adljustments neesdesd for next. | Provide sentence starters to suppart speaking tasks. Encourage ratating
points. The scaring system guided behavior effectively. lesson group rales to halanee participation, Include pronunciation medeling.

system
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Teacher's Journal on Students’ Participation & Vocabulary

Learning

General Information
Dartes October 15th, 2005

Class [ GradesBth grade

Lesson Topie: Food & Healthy Habits

Journal #: 3

Observer | Teacher: David Palate

Emaotional sngagement
(eonfidence, shyness,
enthisiasm, frustrabion)

Students were enthusiastic shout classifying foods and enjoyed the
personal interview activity. Some longhed and showed excitement
when talking ahout favorite foods or *gailty plensures.” The general
emnticmal tnoe was positive, thongh ane student became briefh
frustrated when maved to the individual aceountahility grid.

Vocabulary Learning (ECRIF Implemeniation)

Dimension 1: Vocabulary Recognition & Understanding

Students’ Participation (Puints & Learn Application)

Dimension i: Interactive Participation

Students paraphrase or
encplain new words
{asaociations, pestiunes,

u:amph:sj

Students successfally explained many food items in simpler terms
("Protein gives you energy,” “Dairy is milk and cheese™). Some refied on
Spanish equivalents for support bt used English when possible.

Indicator

Notes

Student-lo-student
interaction (questions,

Imteraction has increased sinee Lesson 2. Students eollaborated
effectively when matching food categaries. In the group task, most

negoliation of meaning, teams divided responsibilities (drawing, writing, arganizing ideas). Two
tEamwnrk] groups supported a shy classmate, encouraging participatian.
Student-to-teacher Students asked several ﬂariﬁuﬁtmqlxitﬂm:ﬂmdﬂﬂfrﬂgurﬂinﬁ the

interaction (asking for help,
responding, buikling on
prompls)

meaning af “grains,” “profein,” and “dairy.” During the Encounter
activity, they confidently raissd hands budﬂmﬁrh'rd:.nsbealthfu
m1b:a]r]1}'

Students use contextual clues | Stadents used images and prior knowledge effectively o classify foods.

0y infer meaning They quickly identified froits and vegetables, and with same guidance,
recognized grains and protein.

Evidence of Encounter & Encounter was strong due ta clear visuals. Clarify was effective;

Clarify stapes shadents clearly undﬂ!bundcnbegmamdmd.eﬂnhnﬁa
respectfully.

Vouabulary recognition Students frequently repeated their group names (Pruits, Vegetables,

encouraged by Points &
Learn (leam names,

challenges)

ete.), reinforcing word exposure. The group identity strengthened
wcabulary retenticn.

Dimension 2: V

Collaboration influenced by

The point system encouraged better task focus. Groups reminded cach

hulary Use & Integration

Ul oof v vocabulary in

Students used wocabulary in classifiation, nterviews, and group poster

moved to the Individual Arcountability Grid. After demanstrating
responsibility and eaming 7 points independently, be rejoined bis
original gronp. This had a positive effect on the class atmosphere.

Use of board grids & seoring
syslem

Students monitored thiir paints constantly. The grids helpsd maintain
structure and discipline.

Potnts & Lewrn (team otber tn behave correctly after witnessing one student lose a point. aralfwiitten tasks writing, Mast use] vonds acoarately (“heoeeoli,” “cheess,” “pratein™).
responsiblity, shansd effort) ﬁ“_"_’mm”t““m“d‘ other to contribute during the poster Some pronunciation issues persisted but did not hinder
activity. COMMmmication..

User iof Posints & Lesyrn scoring | Students were visihly attentive to their grids. When paints were Meaningful or adaptive word | Students used voeabulary in personal ways during interviews (°1 ke
o mdivale participation desducted from one student, the group tried to help bim regain them to use (sel-eorrection, unhealthy snacks, but | ry to eat fruit”). They eontextualized tems i
(heakthy competition, return bo bis group. Crverall, the scoring system promobed negutiation of meaning) their daily routines.
sesovery of polnts) Evidence of Internaline — | Students are transiticning into Intermalize with more eonfidence.

. . Romember — Infemalize & | Fluency is emerging in short, pattemed sentences. Some spontaneous
Dimension 2: Interpretative & Expressive Participation Floenthy Toe | comments emerped {-We need vegetables in the plate to be healy").

Expression of ideas, opinions,
explanations

Students oxpressed more ideas compared to previows lessons ("Broceoli
is healthy berause it has vitamins ™). Some justified their choiors during
the classification chart (“Pima is unhealthy because it has toa much
Bt").

Individual accountability grid
s

Used onece. The system worked as intended - students understood the
consequences and the Gimess of the process. The student returned
successfully tn his group, showing improved behaviar and engagement.

Teacher's reflection

Meaningful task engagement
(examples, reflections,

personal connestions)

During the interviews, many stadents attempted fuller answers (7T eat
apples bermuse they are healthy™). Engagement improved notahlby
during the poster activity, where students discussed why foods were
Eezalthy or unhealthy.

Voeabulary use infloencsd by
Podnts & Lisurn tasks (extm

The: blue point in Intemalize increased speaking attempts. Students
wsed vocabulary more intentionally to help their group earn the point.

What imprived participation
todiy?

Visnal supports and food-related topics increased enthusiasme.
Imterviews and pester creation generated active speaking. The
accountahility grid moment helped reinforee serionsness and

Sudent reactions in ECRIF
stages (which stage increased

exprssion?)

Encoumnter was engaging thanks to the vismals. Clarify ran smoothly
with eollaborative makching, Remember affered structured suppart for
recalling new vorabulary. Internalize showed more confidence than in
the previoas lesson. Fluent Use encouraged creativity and teammwork.

points, challenges) A few students encouraged peers to say complete sentences to improve responsibility.
their chances.
What Bmited participation | Some smdents struggled with food eategary vocshalary (grains,
Observation of Poinls & Learn Stralegy today? protein]. A few remained shy during partner speaking activities.
Fovus Area Notes Evidence of vocalulary Stranger recngmition of food categanies. Students nsed new terms in
learning progress simiple explanations and shovwed better retention than previous lessons.
Group behavior & teamwork | Positive teamvenek overall. Groups helped each other complete tasks Classification activities were particularly effective.
and encournged peers. The Food-themed names belped strengthen
indentity and conperation. Adjustments nesdid for next | Provide more proaunciation modeling for diffioult waonds. Support shy
legson stutents with sentence starters. Assign rotating roles to balance

Lt recrmvisry of podnlts

Ome student lost § points due to continuous off-task behavior and was

participation. Simplify definitions for categories lile grains and protein
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Teacher's Journal on Students’ Participation & Vocabulary

Learning

General Information
Date: October i7th, 2025

Class | Grade:8th grade

Lesson Topic: Describing People & Personality

Journal 2: 4

Observer [ Teacher: David Palate

previous lessons, Fluent Use wis dymamie and well-recetved.

Ematiomal engagement
, skymess,
enthusiazm, fnlsh'mn‘,l

Studenis mpnn.ﬂad positively to describing personalities, found some
images fanmy mdm]nwdmmpmnglmm.ﬂwmﬂcnuhmmme
mllm,;bnspukhhtn@hmgl’d characters rather than
themselves. The overall emotional climate wis warm and participatory.

Students” Participation { Points & Learn Application)

Vaocabulary L

ing (ECRIF Implementation)

i ion 1! Vocabulary Recognition & Understanding
Timempion & 1 ¥ Students paraphrase ar ﬂh.ﬂenls.pnrlq:uhmudmuﬂlldjmmu “Shy means vou don't talk too
" lnin rds much,” “Friendly is when you are with people,” “Serious is not
Indicator HMokes P ncwwmm funmy.” mJﬂm@ﬁuh&ﬁuluhmrﬁmmwmﬂ
ni
Student-toestudent Feer interaction continues o improve. Sudents supported each other pomglcs)
inferaction {questions, during the matehing activity and shared ideas during the character Students use contextual dhues. | Shudents used picture cues effectively bo identify braits (*He has crly
negotistion of meaning, prafile task. Some nirturally divide noles (writer, illnstrabor, to infer meaning hair,” “She is tall ). The visual-based Eneounter sped up
teamwoek] presemter), T shy students partid pated more frequently when comprehension.
eorking in pairs. Evidence of Encounter & Students recognized traits immedistely when exposed to pictures. In
Student-to-teacher Sdents asked for elarification regarding the adjectives: “seripus* Clarify stages Clarify, Wmmﬂmﬁmmﬂﬂkﬁm
interaction (asking for help, 1nr:rui:,' anil *curly hair." They were d during the Eneount attempd. Miscodsept casily eorvected
respanding, building on peinding out traits in the pictures md"mndim; understanding Viocabalary recognitian Students repen ted thedr group rames —especially *Friendh” and
rempts) the tescher, enmmpdlr_v Paints & “Fupmny”~which reinfirced recognition. Granp:wdulh.\‘vdrm;ﬂrnﬂd
Learn (team names, their recall of personality adjectives.
Callshoration inflienced by | Groups tried o stay organized to avoid losing points. The point system challenges)

Points i Learn (team
respansihility, shared effart)

epeouraged quieter stdents i eantribube. Doring the Internalize
interview getvity, students reminded each cther: “Spek i English so
voe: get the point.~

Dimension 2: Vorabulary Use & Integration

Use of Paints & Leam scaring

Sfuwdents were ntientive i the grids. Competition wis healthy and

Uize of new woeabulary in
aml/written tasks

Students nsed ﬂmwmhulnn'nmurllm'mmnnmpkbnn tasks.
In interviews, they eombined phvsieal snd personslity traits: °1 am
shm'tund!numd.ly “My cousin has straight hair and he is funny.”

Lo recvery af points

A fiew discipline-related point deductions oceurred early in the lesson
{sidde: comversaticns ), bart groups quickly improved their behavior to
Tenover paints, The system remains ffective.

Usee of hoard grids & sooring

Students frequently checked the board to manitor their progress. The
visihle seoring encournged sustained engagement throughout all stages.

o mativabe participation productive. Grops worked faster and more effichently, especially Writing an posters demostrated coreet ussge in simple senbesess. system
(healthy competition, dunn@,ﬁnnumtmus.hbmuml_hq'wmmdmmlhchluc - - & bralary b themezhves, cl e fiotiomal s e il | Mok msed in this Ko student exhibited hehavi i
mreovery af points) N stadents were placed in the Individual Aceountshility Grid Mmﬁ;ngulm%n:MWrd Students "r'r;_f;ﬂh‘;m ¥  chanate Enfirkdes] weommid ity i3 L .t s wiar Texquiring
negotiation of meaning) Sunuﬂcm.p&dmmmﬂnphumbmﬂ:m[ﬂrusﬁ:mdmhl

Dimension 2: Interpretative & Expressive Participation funmy with her friends"). Teacher's reflection

7 i imi i Evidence af nternalize — Clear pregress enmpared b previous lessoos. Students used vocabulary | | What improved participation. | Attractive visual input and relatable socab A mativution
Expression af idens, opinions, | Shudents expressed more ideas than in pmmmbmu. e e ims | more utamatieslly. especially when gy participation il i i ol i
et e s el A T | | e e e el

hut elear terms "My mother is very frienddly,” 1 am shy bt my

Fluency improved in prediciable patterns (*He s very...,
Some spank i i il

V¥ocabalary use inflaenced by
Points & I'..Eumtashtucl:m

Thee dessire to earn hlue points eneournaged losger and more complete
ntberamess. Groups manttored sach ather's scenrsey during the poster

What limited participation
toeday?

A few students still showed hesitation when deserihing themselves.
Prosmmiciation af *curly,” *serious,” snd *friendly” challenged stodents.
Some struggled with separating physical snd personality traits.

hml is funny™)
Meaningful task engagement | Engagement was strang during the “Charseter Frofile” tisk. Smidents
o | e i ot o v oy e L b bimvery
nal conmections i, hie shaul e earhy b m i very
pemamten ) serions™). Pacters neflected Incoened creativity and vocabulary meall
Student renctions to ECRIF | Encounter wis highly engaging thanks to the visnal stimuli. d.mf\'

stages (which stage increased
expression?)

apernted smoothly with | pimf Remember
ennsolidation o weprddt&ﬂuﬂlfﬂlﬂmmx]ﬂmﬂm
himwedl elear imy Jents were more fluent than in

Evidence of vorahulary
leamming pragress

Students demanstrated stranger retention snd seeurabe use of
adjertives. They sueresstully applied voembulary in multiple conbes
aned shifted from controlled b mare spontaneous use.

puints, challenges) task (“Use tall, not high"L Peer eorpection incressed noticenhly.
Ohservation of Points & Learn Strategy

Focus Area Notes

Group behavior & teamwork | Teams displayed strong eooperation. Students delegated roles more

independently, reduring teacher intervention. Groups showed muotual
st and posive peer presire.

Addustments needed for next
lessan

Prowide additional prosuncistion practice. Offer sentence starters for
shy students. Reinfiorer distinetions hetween physical traits and
perscnality. Include o quick review activity at the beginmning of the pext
class.

125




Teacher's Journal on Students’ Participation & Vocabulary

Learning

General Information

Dater October zoth, 2025

Class | Grade:8th grde

Lesseon Topic: Means of Transport: Land - Air - Waler

Juurnal 2: 5

Observer | Teacher: David Palate

revealed good progress: groups worked more independently. Fluency
stage still challenged some wenker speakers but the majority
participated meaningfully. showed clear improvements—students were
muoire fluent than in previous kssons. Fluent Use was dynamic and
well-reveived,

Students’ Participation (Points & Learn Application)

Dimension i: Interactive Participation

Emotional engagement
(comfidence, shyniss,

enthncinem, frstmdion)

Studemts reacted with enthusiasm when mmwsuhmmn:—s and
belicopters. Curiosity inereased during classi tasks. A few
stnidents still felt shy when speaking in the Flueney stage, but
participation was higher than in previous lessons..

Indicator

Notes

™ B ar (-

iy v R

gnition & Understanding

Student-to-siudent
mieraction {questions,
nigotiation of meaning,
teamwnrk)

Students shiowed stronger team mommunication compared to previous
lessoms. Interaction improved significantly during dassification
activities. Groups discussed whether certain 1':!::5:-.; helonged ta
Land/Air/Water (*1s submarine waber ar air?”). One group helped a
struggling member match cards eomecthy.

Students paraphrase or
explain new words
(associations, gestunes,

Exa mplu}

Some students attempted explanations (*Submarine goes under water,”
“Airplane flies in the sky”). Others relied on pointing to images and
using Spanish equivalents. Sight improvement in English explanations
compared to earlier lessons.

Stusclent-to-teacher
interaction (asking for help,
respanding, buikling on
prampts]

Many students asked questions during Clarify (“Teacher, hovw do you
say harca?” “ls this helicopter or airplane?”). Several mised their hands
tos offer amswers when arganizing the images into mbegaries.

Teacher-student communication was mare fluent and quicker than in
early lessnms.

Students use contextual clues
b infer meaning

Students used images effectively to recognize vocabulary. They
immedintely identified common tn ‘wanls {ear, hus,m'phm:]
amd relied om context [water/air/land) to interpret more complex items
like submarine.

Obwervation of Points & Learn Strategy

Focus Area

Notes

Collaboration influenced by
Painks & Leamn (leam
respansibility, shared effrt)

Groups worked cooperatively to avoid losing paints. During Internalize,
students took the task seriously beeause of the bhne point reward. Some
stuidents encouraged quieter peers to speak (“Say it, so we get the
point”).

Groap behavior & teamwork

Strang eooperation overall. Students divided tasks naturally during
canl matching and classifieation. Leadership mles rotated more
smathly, allowing quicter students bo participate.

s af Points & Liamn scoring
o motivate participation
{healthy competition,
recovery of points)

The point system eontinued to mativate active hehaviar.
momitored Mcﬁ:ﬁn‘mamz and corrected off-task behavior
independently. The hoard grid kept students attemtive and fomsed
throughout the lesson.

Evidence of Enoounter & Experience activated prior knowledge suceessfully; students

Clarify stages commented oo transportation they had seen. Clarify stage improved
categnrization understanding, and students repegted pronumeiation
acourately.

Vicabulbary recognition Giroup names reinforeed weabulary, espedally “Airplane,” “Boat,”

encomriged by Points & “Submarine.” Groups used their names frequently when talking,

Lesirm (beam nivmess, strengthering recognition.

challenges)

Lovsas f rescorvery of points

Tve groups Inst paints for noise and lack of attention during
Experience stage but quickly improved behavior to recover points. The
system continues to support classroom management and engagement.

Uses af o gricls & searing,
system

Studerits mnitared their progress throoghont the clas. Grids kept
them foeused and eneouraged teamaork.

Dimension 2: Vocabulary Use & Integration

Dimension 2: Interpretative & Expressive Participation

Expression of ideas, opinons,
explanations

Students mpressed maore idens spontaneously, especially during
Experience activities. They freely commented on the images (“Teacher,
that plane is hig.” “1 like trains). During Fluency pairs discussian,
several students shared transportation preferences.

Uses af new vocabulary in
aralwritten tasks

Srud.cnls used vombulary in clssification anations (“This is
water,” “Train is land™). |r|F||.|e'nm they uced simple sentences (°1
travel by bus.” 'l@u1n1hepm'khthﬂe 1. Accuracy improved,
though pronunciation of “helicopter” and *submarine” remained
difucult.

Individual aceountability grid
Glsts

Mot wsed i this session. No student required temporry separation
from their group.

Teacher's reflection

Meaningful or adaptive word
g [geli-correction,
negotiation of meaning)

Stmilents demonstrated genuine wse when talking about how they travel
to school or places. Intemalize provided meaningful context for real
commumication.

What improved participation
toay?

Thie images and categorization taks eaptured sttention. Points & Learn
mnmnbadshld:ntinmﬂlabumtundmﬁouud.ﬁlmm tusk
n'npmd participation since shadents enjoyed talking absout real travel

Experiences.

Meaningful task engagement
{Examples, reflections,
personal connections)

Engagement was very strong during the dassification challenge in
Internalize. Students emjoyed discussing the eategaries and defending
thedr choices. Fluency task also genermted mthentic particpation with
students mking and answering travel questions using the voeahalary.

Evidence of Internalize —
Remember — Internalize &
Fluently Use

Cleair progress: more students spoke without relying on images. Some
produced spontaneous sentences during the partner activity. A few stll
bisitated when producing kanger phrases.

What limited participation
todlay?

A few students still hesitated to speak during Fluency. Some
promunciation challenges persisted {“submarine,” “helicopter™). One
group relied too beavily an a leader bo classify items correcthy.

Student reactions to ECRIF
stapes (which stage inenesel

Expression?)

Experience stage created curiosity and excitement through images.
Clarify worked smoathly; students were attentive. Remember was
sucressful and enjovahle matching cards helped recall. Internalize

Vocabulary use influenced by
Puints & Learn tasks (exira
points, challenges)

Bhne point incemtives encouraged eomplete responses in Fnency stage.
Stulemts corrected each ather's semtences (“Say T travel h_'f._"'!l. Peer
momitoring was noticeably stronger.

Evidence of vocalnlary Students recalled vorabulary more quickly. Categorization improved

learning progress the understanding of word groups. Gradual improvement in sentence
formation during partner nberviews.

Adjustments needed fior next | Include a quick pranuncintion warm-up. (ffer sentence starters for

bestsion weaker speakers. Provide more real-bife examples to support Flueney.

Teach strategies to help groups divide trsks mare evenly.
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Teacher's Journal on Students’ Participation & Vocabulary

Learning

General Information
Date: October 215, 2025

Class [ Grade:Bth grade

Lesson Topic: Weather and Sswsons

stages (which stape increased

exprssion?)

the images. Clarify went smoothly, though “cloudy” and “stormy™
ansedd some confusion at first. Remember allowed students to stabilize
the vorabulary—they handled the warksheet calmly. Internalize and
Fluent Use generated the most partidpation, cven from stadents who
usually stay quiet.

Journal #: 6
I Emaotional el Students reacted positively to the images, especially winter and stormy
Ohserver | Teacher: David Palate ,:::lr". mmiawmms weather. Some laughed when recogrizing weather they personally
enthusiasm, frustration) dklﬂr;{htly:mupl:dmdemlulﬂl?nd}ni?nﬁm dur'n]gthe )
Students’ Participation (Points & Learn Application) speaking task, bt averall, participation was higher than in previos
Dimension 1: Interactive Participation Vocahulary Learning (ECRIF Implementation)

Indicator

Nobes

Dimension 11 Vocabulary Recognition & Understanding

Student-to-student
mteraction (guestions,

negotintion of meaning,

teamwork])

As soom as the groups got their names, students started talking among
themselves abaut the weather words. During the card-sorting task, they
exchanged ideas mare naturally than in previous kssons (“No, ‘stormy’
g0es in extreme weather™). Some groups divided the work better this
time, and quicter students contribsted slightly more.

Students paraphrase or
explain new words
{associations, gestunes,
examples)

Several shadents were able to give hasic explanations {“Cald is ke
when it's fria,” “Starmy is with rain and wind”). A few tried to define
seasoms in simple terms. tinms were short bt showesd that
students were beginning to internalize meaning.

Student-to-teacher
interaction (asking for help,
responding, building on
prompts)

Students asked several clarification questions, especially abaut
pranunciation (“Teacher, how do you say clondy?”). A few akso checked
the meaning of seasons {~Fall uninmn""ﬁ.Tbﬂr o teacher

pramypits came more quickly, shawing growing familiarity with the dass
rouatine.

Students use contextual clues

The pictures warked well to suppeart recognition. Students easily

Collaboration influenced by
Points & Lewm (leam
responsibility, shared effort)

Most teams stayed foeused becanse they wanted to avoid bosing paints.
When the Rainy growp lost a point for talking too loudly, the group
self-rmrrected immesdiately and tried to recover it. The blue point in
Intermalize encouraged students to speak up when explaining their
soirting.

Uit iof Pt & Lesiirn &coring
o motrvate partipation
{healthy competition,
recovery of points)

The paint baard kept students attentive. They looked at their seores
often and encouraged each other to stay nrganized. There was friendly
ompetition hut oo conflicts. The strategy seems to be settling in as
part of the dassmoom culture.

o infier meaning identified sunny, rainy, cold, and hat. Cloudy and stormy required Ohbservation of Points & Learn Stralegy
tencher support. When sarting eards later, same students msed the
images and categories as clues to infer the meaning, Fuocus Area Notes
Evidence of Encounter & In Encounter, students quickly noticed familiar weather eonditinns. Group behavior & temwork | Teams warked collahoratively during the sorting activity. Students
cw\.m Clarify helped settle confusion between weather wanls and seasans. negotiated decisions, and mast groups shared the speaking tasks
- Fronunciation practice improved aocumcy for several students. evenly.
Vocabulary recognition Group names (Sunmy, Rainy, ete.) belped reinforee recognition through | | Lossfrecovery of points Cinly one group last a point far heing naisy. They managed to
encouraged by Poiats & repetition. Students mlled each other by their group name jokingly, rearganize and biter eamed o Blue paint during Internalize, halancing
Learn {team names, which indirectly strengthened voeabmlary recall. their seore.
chal
lenges) Ut if board grids & scoring | Students checked the hoard periodically. The visual record continues to
Dimension 2: Vocabulary Use & Integration system help maintain order and focus.

Dimension 2: Interpretative & Expressive Parlicipation

Use of new voeabulary in
oral fwritten tasks

Students mp]ehedﬂ!wurkxhutsmfuﬂv In speaking tmks, they
rmmg:d:lmg;udumgu[ It i sanmy,” “My frvorite seson is

). A tew shadents prudumdmureu'l.mdnd ansiwers when
imterviewing classmates.

Individual aceountability grid

cases

Bént msed during this clmss. All students stayed with their groups md
participated in each task.

Teacher's reflection

Expression of kleas, opinions,
explanations

During the Encounter and Clarify stages, students mainly repeated
wanis but oceasionally added comments ke “Winter i my fvorite” or
“1 dan't like rainy days.” In the Fluent Use stage, more students
managed to express their preferences withaut much hesitation.

Meaningful or adaptive wond
use (s -oorneciion,
negotiation of meaning)

Students ennnerted the vocabulary with their local weather. Several
commentesd that “in Latacunga it is cold in the mornings.” The final
speaking round led to the authentic use of the weabalary.

What improved participation
today?

The visuals and the topéc itself drew more interest. Students enjoyed
identifying the wenther amd talking about their fwrite ssasons, The
speaking activity helped increase participation.

Ewleuued Internalize —

Me=ani
[excamp|

personal connections)

ful task engagement

Engagement was strong, during the mrd-sorting activity. Students
shiowed genuine interest in discussing which weather fits each season.
In the final speaking task, students moved aronnd the classmom
confidently, and most of them managed to ask at least two classmates
ahot their Gvarite season or the day's weather.

Progress was visible. While some stadents still nesded promapts, a

What limiter] participation
today?

A fiew students hesitated with pronuneciation and ssemed nnsure shout
“stormy” and “diaudy.” Twn students were shy during the movement
activity but participated when appeoached individualky.

Student reactions o ECRIF

Visuals helped a lot in the Encommter step; students reacted instantly to

ber — Internalin= & | larger oumber produeed spontaneos sentences. The card -sorting,
Fluenthy Use explanations showed more independent language use compared to
° carlier lessons
Vocabulary use influenced by | The blue point in the Fluency stage pushed students to.complete the
Points & Leam tasks (extra speaking, task. Groups encouraged shy members to speak at least once
points, challonges) so the team conld eam the point

Evidence of vcbulary Students recognized weather words faster than expected. They wed

learning progress miare English when answering questions, and the worksheet showed
solid understanding, of basic vorabulary.

Adjustments peedid for next | Inchade a short pronunciztion warmenp. Provide mode] questions for

lesginn hesitant students. Allmw slightly mare time for Flaency to suppart those

who process slowly.
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Teacher's Journal on Students’ Participation & Vocabulary

Learning

General Information
Drate: Ocdober 32ad, a3

Class | Grade:Bth grade

Laesison Topic: Howse and Home

Journal #: 7

Ohserver | Teacher: David Palate

:help-ed stahilize vocabulary, and students seemesd confident m.lﬂl:lL'hg
items to ronms. Inbernalize g el thee highest since it
required personal reasoning. Fluent Use went better than expected;
some students spoke mone willingly when talking ahout their own
homes.

Students’ Participation {Points & Learn Application)

Dimension 1: Interactive Participation

Emaotional engagement
(eonfidence, shyness,
enthisiasm. frustration)

The real-life connection of the topic made students more active. They
reacted with enthusinsm when recognizing furmiture they hive at
home. A few langhed at the idea ufhmﬁamﬁm the hathroam,
which kept the activity light and enjoyable. Only one student seemed
hesitant but still participated after encouragement from peers.

Dbservation of Points & Learn Strategy

Focus Area

Notes

Grop behavior & teamwork

Teams worked collaboratively during the sorting activity. Students
negotinted devizinns, and most graups shared the speaking tasks
evenly.

Lassrecovery of points

Ouly one group lost o point for being noisy. They managed to
rearganize and later exrned a hlue point during Internalize, balancing
their score.

Use of board grids & seoring
system

Students checked the board periodically. The visual record continues to
help maintain order and forus.

Voeabulary Learning (ECRIF Implementation)
Indicator Notes Di ion 11 Voeabulary Recognition & Understanding
.Slullenll-lu-xhulul:t Stu_d_enl: inhenctad_me_l'lujdl-_.,- n-;dx_\.-: The rl'chl'rl—fI.Imthl'! rna1d‘|.1ng Students paraphrase or Several students eeplained ibems in their own words (“Bookshelf i for
interaction (questions, mtyprmn]uddxmmm!nunhu Nn.r}ue_mﬁ u_|n1he]mn,g ] expladh pew vearde books, “Fridge is to keep focd cold"). Their explanations were simple
negotiation of meaning, room.” The groups communicated hetter than in previous classes, with (assochtlons, gerhures, hut carrect.
Leamwork) fiewer long pauses or reliance on ane leader. Some students eorrected whad)
ench other politely, which shows eonfidence building. h—
. X - Students textual o The pictures helped students identify vocshulary quickly. They
Student-to-teacher Students asked several questicas to check md’rﬁﬂﬂ“hﬁ?“ |uh:-u|:zm e recngmized commean items like *sofn” and “fridge” without difficulty.
interaction (asking for belp, | bookshell muehle?"). Others confirmed pronanciation. They reacted “Bookshell™ cansed momentary confusion for three students, but
responding, butldmg on quickly to teacher prompts and volunteered answers mare aften. enmtext (hoaks in the image) helped them fgure it out.
prompts) Evadence of Encointer & The Encounter stage helped students noties vocabulary through
. . § Clarity st images. (1 llowed them io sart items inbo rooms, which ed
Collaboration influenced by Tbegmp&_mm‘nnmn[mmrpmntpd:.ﬂwlﬁhcbu:l and Safa el chges manm:\::r:;:hm Pmmn?nﬁmllmwf:;dmﬂlm;ngu:umm
Poants & Learn (leam guu]'u.rmn‘l‘led teammit i bustx_\lfncu.md:.nihe_rmlﬁ tlose especially the word “kitchen, " which some pronounced incorrectly at
ruqumi.'lli]ih‘, shared effort) | poinks. During the honse-kayout task, students enondinated roles on first.
: thesir oowm (“Yom eut, I paste, you explain™). The hloe point was an
incentive, especially in Internalize. Visabulary recognition Group names reinfarced the vorabulary throughout the dass. Smdents

- encoraged by Poinls & wsed their group names jokingly (" Bitrhen group, where is your
Use of Points & Learn seoring | The point system kept the groups alert and arganimd. Some teams Lesairn | bistimt riaumies, irielge?”), which inereased repetition and recognitian.
1o maotivale participation asked to confirm if their decisions earned a poist. Mo conflicts challenges)
{hesalthy comypetition, :;p;;rimdﬂuﬂmumndmmmhm&mmﬁemng — P E— ton

recovery of pidnts)

Tnadividisal aceountability grid

cases

Nt msed during this class. All students stayed with thiir gronps and
participated in each task.

s of nemw viscabulary in

Giromps collabormted efficient by dunng the hands-on gt activity.

Teacher's reflection

What improved participation
today?

The topic was relatable, and stadents enjoyed the visual tasks. The
haase=laymut artivity sparked interest and interaction. The speaking
prompts mnnected well with stdents’ real.life experiences.

Dimension 2: Interpretative & Expressive Participation oral jwritlen tasks Students distributed rales maturally and encouraged ane anather.
Expression of ideas, opinions, | Students shared simple but persomal ideas during the last speaking Meaningful or adaptive word | Ome grouplost a point for speaking loudly during Clarify but recovered
explanatinns activity "My hedroom bas a big bookshelf,” “T ke the kitchen becuse use (self-correction, it during the Internalize stage by completing the task with good
my o cooks there”). Their answers were short but clearer eompared negotiation of meaning) tearmnwark.
to earlier lessans..
Evidence of Internalzee — Smudents frequently checked their group's position on the board. The

Meningful task engagement
{examples, refloctions,
personal connections)

Students enjoved building the house diagram. Many took turns placing
items and justifiying their chaices. This hands-on task helped even the
shy students participate. In the final speaking activity, most students
managed o describe at keast ane room.

Remimber — Internalize &
Fluently Use

grids helped keep them engaged and responsible.

What limited participation
today?

A few students biesitated when asked to deseribe their rooms in
English. Some vocahulary (like “bookshelf™) was new and caussd
uncertainty early in the lesson.

Student reactions to ECRIF
stiges {which stage incresed
expression?]

Encounter worked smoothly, as pictures of rooms nnd furniture are
familiar to students. f_"lau'lﬁ helped sort out confusion between “fridge”
and “hookshelf,” which several studests mixed up at first. Remember

Visabulary use influenced by
Points & Learn tasks (extra
points, challenges)

Kot used today. All students participated appropriately, and no
disruptive behavior required ndividual scoring.

Evidence of vocabulary Students recognized room and furmiture words quickly after the Clarify

learning progress : step. Several produced short sentences without support. Matching
tasks showed o strong understanding,

Adjustments needid for next | Provide more pronunciation practice at the start. Use one quick

besinn example dinlogue befiore the speaking task. Consider haning groups

ratate roles mare intemtionally to avaid repeating the same leadership
patiems

128




Teacher's Journal on Students’ Participation & Voeabulary

Learning

General Informalion

Dabier October 24th, 2025

Class | Grade:Sth grade

Lesson Topicr Jobs and Professions

Journal #: &

Observer | Teacher: David Palabe

gquickly. Intemalize supported more independent speaking, though
some students still relied on flasheards. Finent Use was the strongest
stage today; students enjoyed the guessing activity and willinghy
participated.

Emotinnal engagement
tl.'unErl_em:! 5]1}11-&5

Students’ Participation {Points & Learn Application}

Students enjoyed imitating professinns; bmghter and svcitement were
evident. A few students appeared shy at first but joined in after

Dimension i: Interactive Participation

frustration) tenmmiates encouraged them. The atmosphere was positive and
energetic throughout the lesson.
Vocabulary Learning (ECRIF Implementation)

Indicator

Nuoles

Dimension 1z Vocabulary Recognition & Understanding

Student-bo-sindent
interaction {questions,
negotzation of mewmng,
tsamwark)

‘When the joh activity hegan, several groups interacted naturally.
Students in the Chef group debated whether the picture showed a
“chef” ar a “baker.” During pair practice, the interaction was
steady—stdents asked “What is #t?” and corrected sach other with
shart promps. ation was Mhnnedmnm;uuurn.thmghmn
Kurse group dqamm twa stromger studen|

Students paraphrase or
explain new words
(associations, gestunes,

examples)

Some students attempted simple paraphrases " Doctor help peaple,”
“Diriver manega car”). Altbough basic, these explanations showed eardy
eoneet understumding, Others nsed gestures to clarify meaning.

Student-to-teacher
imeretion (asking for help,
respanding, building on
prompis)

Students asked for promunciation help (“Teacher, ofmo dign
firefighter?”). They also sought confirmation during matching ("1s this
a driver?”). Thedr questions showed genuine interest and a desire to get
the job titles right.

Students use contextual cloes
o infer mstning

Students relied on images to identify each job. For exnmple, they
recognized a firefighter bermuse of the unifrm and hoss. Onby & fow
eonfused *police officer”™ and “firefighter” at first.

Evidence of Encounter &
Clarify stages

Dmring Encounter, students recognized camman j hs:irmudiabd_v.
Clarify helped reinforee correct pranuneition (“tarmer” and
“firefighter” wene comerted repeatedhy). Visuals and repetition

supparted overall comprebension..

Collabaration influenced by
Points & Leam (leam
respansihility, shansd effart)

The points system encouraged teamawork, esperially during the

matching task. Students reminded one another to speak English so they

wanldn't lose poimts. The Parmier growp, in particnlar, orgamizesd
themsehes quickly to maximize their blue paints.

Voxsbulary neognition
encouraged by Points &
Lisarn (lesaim names,
:hal]mgﬂl

Being part af the “Doctar Growp™ and “Driver Group™ mativated
students to repent these words more. Students said phrases lioe
“Dinetor group, ready?” which increased natnml exposure o the
vombmlary.

Ohservation of Points & Learn Strategy
Focus Area Noles
Groug behavior & teamwork | Groups worked cooperatively, especially during acting. They rehearsed

hriefly hefore performing. The Driver and Chef groups showed strong
enhesian.

U= f Prints & Lsurn seiring
to motivate particpation
{healthy competition,
recovery af points)

Blue paints for the acting activity clearly motivated participation.
Students wanted to act out their professions, and several even added
small gestures ta be “more obvious™ so their group would sam the

[odnt.

Dimension 2: Vocabulary Use & Integration

Lonsas/ revovery of podnts

(Ome group lost 2 point for repeating instractions in Spanish. They

warked gquiethy during the next activity to earn it bacl

Dimension 2: Interpretative & Expressive Participation

Use= of new vocibulary in

ol fwritten ks

Students successfully completed the matching task. In pair
comversations, most students could produce the basic stroctaee “1t is a

.” In the acting activity, students wsed short semtences when
gmessing (~Yom are s nurs!").

Uses of bosard grids & seoring
system

Students frequently checked their score and celebrated small increases.
‘The visual seorehaard maimtained mativation and organiztion.

Individual acenuntability grid

cases

Nt msed todany; all students hehaved apprapristely.

Expression af ideas, opinions,
explanations

Students made simple comments during the acting task (*He is a driver
herause he is doing this...”). While most students stayed within shart
expressinns, o few offered hasic opinions (°1 like doctor beemse help
people™). Though limited, these attempts show increasing confidence.

Meaningful or adaptive ward
nse (seli-comrection,
negotiation of mening)

Some answers herame persomnal, such s *] wand to be a firefighter”
thers related to family professions. This added autbenticity to the tsk
even if the languge was simple

Teacher's reflection

Meaningful task engagement
{examples, reflections,
personal connedions)

The acting activity mptured everyone's attention. Even the quister
students tried small gestures so their team could guess correctly, Pair
dialogues remaingid short but meaningfil. Stadents connerted the jobes
with real-life experiences (“My mom is a nurse?™).

Evidence of Internalize —
Remember — Internalie &
Fluently Use

Intermalization was clear in the acting activity—students used
vombulary without reading. Some still besitated, bt overall fluency
improves compared o previous lessons.

What imprived participation
todday?

The acting activity hoasted confidence and energy. Students liked
imitating jobs, which belped even shy students participate. Group
names also reinforeed engagement.

What limited participation
todday?

Some students hesitated with the pronmneiation of “frefighter,” “palice
afficer,” and *farmier.” A few relied heavily on flasheards instesd of
speaking freely.

Student reactions o ECRIF
stages (which stage increased

Expresginn?)

Encoumter createid evritement sinee professions are familiar topics.
Clarify was smooth; repetition helped the group feel confident with
pronunciation. Remember was suceessful —stmdents matched pictures

Visstbubary e influencsd by
Poinis & Leam tasks (exira
points, challenges)

Students pushed trammates to speak elearly during the acting activity
so nitber groups oould guess correctly. The desine towin bloe points
resulted in more voeal partidpation

Evidence of vocabulary

Vacabulary recognition improved saticeably during Clarify. Most

learning progress students coukd identify pictures Theedr production during the
e T actln.qa:tmru.bmwdp]:uﬁ'usr?:ﬂ Mw{u‘u\i o

Adjustments needed for next | Inchode an extra pronunciation drill at the start. Add one short example

[ — dialogue to help wealker students during pair practice. Consider using

sentenee frames for slightly langer answers
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Teacher’s Journal on Students’ Participation & Vocabulary

Learning

Geeneral Information

Diate: October 27th, s025

Lesson Topic: Flaces in Town

Journal 2: 9

Class [ Grade:8th grade

Ohserver [ Teacher: David Palate

was effective—students prodnced simple bot correct sentenees shout
thieir tovems. Pluent Use generated the most participation: stodents
were excited to design and present their maps.

Emational engagement
[confidence, shyness,
enthusiasm, frostration)

Students appeared enthusiastic abowt the drawing activity. Presenting
thieir maps made them proud, and they showed their wark to
classmates. A few students looked nerenes when speaking bt still
d:lj:rgmd their ines. Overall, the emotional tone of the lesson was
positive.

Students” Participation (Points & Learn Application)

Dimension 1 Interactive Participation

Dimension 1: Vocabulary Recognition & Understanding

Indicator

Nutes

Student-to-student
interaction {yuestions,
nepotiation of meaning,
teamwark)

Students interacted steadily thronghout the class. During classification
{ﬂanh] thﬂ'ﬂh’!hﬂl@eﬂ}dﬂ}ﬂdﬁﬂ “Hospital is for emergences,
right? The Park group had a gomd balance Iﬂpﬂﬂlﬂpﬂtmh.hﬁlh the
Bank group still depended on two active leaders. During Internalize,
students discussed bow to use “There i There are” in their sentences

Students paraphrase or
explain new words
[assoviations, gestures,

mamples)

Some students mu]:le lnin plares m% short Pl?r:u ['I:ﬁﬂ Eﬂ
ese explanations v

for sick people,” Bnnk 1= fior maney ]
were mnnecting meaning with real-life uses.

Students use contextual clues
tor inder meaning

Smd.enuus.-.dnmag:muullm identify places. They quickly
recogaized “park,” “schoal,” 1nd *haspital * “Palice siakion” required a
little more explanation, but contest eventually belped.

Student-to-teacher
interaction (asking for help,
respanding, buikling on
prompts)

Students asked fior voeabulary enafirmations (“Teacher, this is
restaurant?”) and prosmeciation support ("police station ™). They were
attentive during mmdeling and repeated the wonls willingly. During the
map activity, s=veral students approached the teacher to check their
sentenees before presenting,

Evidence of Encounter &
Clarify stages

Encoumter bielped students recall familiar places. Garify strengtbensd
meaning through categorizing the places hased on their function.
Students repeated pronunciation several times, showing foeus and
attentiom.

Ohservation of Points & Learn Strategy

Collaboration infloenced by
Points & Leam (team
responsihility, shamed efort)

Points encouraged most groups to stay focussd. During the matching
activity, students motivated ane another "D it fast, so we get the blue
]'mmt'rfl. The Restanrant growp coondinated mles effectively—one drew,
ane wrobe, one cherked vocabulary.

Vorabulary recognition
enonaraged by Podnts &

Being named after the vombulary reinforced repeated exposure [ Park
group, ready?”). Students liked identifying with their group name and

Forus Area

Notes

Group behavior & teamwork

Giroups enoperated well during the map activity. Students divided roles
naturally, and most groups worked peacefully.

Learn (beam names, repeated it often
challenges)
i inn 2: Vocabulary Use & Integration

Lo/ mecovery of points

Three groups lost a point for excessive noise but recovered it by
completing the Internalize tisk suceessfully

Use of Points & Lisrn seoring
b mativate participation
[healthy competition,
recovery of paints)

Blue points made the Internalize and Fluent Use stages more energetic.
Students elearly wanbed to earn the final hlue point and put extra effort
inin the town map presentation. Some groups even practiced their
shaort sentences before presenting,

Usie of new vocabulary in
oral fwritten tasks

Students completed the matching task correctly. In Internalize, they
produced simple sentences: “There is a yﬂ:‘rm:kl in my towm.”
“There ane two parks near my honse.” In the map activity, they labeled
all places aconrately.

Usez of board grics & scoring

system

Students checked their score frequently and maintained
mativation throwghout ﬁ:“ttu

Dimension 2: Interpretative & Expressive Participation

Expression of ideas, opimions,
explanations

Students shared personal comments (“There is no bank near my
house,” *1 like the park beeamse | play soever there”). These
enmtributions were short but gemuine expressions, not just mechanical
Tesponses.

Meaningful or adaptive wond
e ( sedf-oomection,
mepotiation of meaning)

Stmidenits talked about real places in their neighbarhoods. Some
enmpared ther towns (“My town has no restanrant ™). Thess personal
eomnectians strengthened the meaninghul nse of voeabalary.

Individimal accountability grid

Not used today. All students bebaved adequately.

Teacher's reflection

Meaningful task engagement
[examples, reflections,
personil connections)

Most studenits were immersed in ereating the town map. They
negotinted where to place each place (The school goes here, next to the
park”). The activity sparked creativity and collaboration. Even quicter
students eomtributed by drawing or belping label the map.

Evidence of Internalooe —
Remember — Internalize &
Fluently Use

Students produced sentences during the map presentation withowt
meeding to rend from the board. Some made spontaneous wse of
prepositions {“The park is next to the school™). Fluency was still very
hasic but clearly improving.

What improved participation

tocay?

The drawing and mthtuenu.tlm tasks encouraged eollaboration and
ereativity. Iﬁﬁe ulary was familiar, making speaking easier for
mast students

Vouabulary wse influenced by
Points & Leam tasks (exdr

Student reactions tis ECRIF
stages (which stage increased
expression?)

Encoumter and Clarify went smoothly, as the places are familiar to
students. Remember belped solidify menning; students matched places
tos defimitioes with less besitation tham in previous topics. Internalize

paints, challenges)

The desire to earn the final ble point poshed groups to prepare their
sentences carefully. Students encouraged each other to speak lowdly
and elearly during presentations.

Wht limited participation

toclay?

A few students wepe unsure about “police station” and *restanrant,”
and needed additional support. Some students still besitated when
speaking English during the map presentation.

Evidenve of vorabulary

Stodesits demonstrated & strong understanding during the matching
activity. Their senbences during Internalize showed they could we the

lesarmin, %
e vorahulary meaningfully.
Adjustments needed for next | Frovide more practice with langer structures. Indude one extra

speaking model hefore pair or group presentations. Consider giving shy
students a small role to help them participate confidenthy
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Teacher's Journal on Students’ Participation & Vocabulary

Learning

General Information
Dater October 2Bth, 2005

Class [ Grade:8th grade

Lesson Topic: Wild and Domestic Animals

stage—students presented confidently and most spoke withot
reading,.

Emaotional engagement

Stmidents reacted with excitement when identifying animals. The wild

Journal £: 10 {confidence, shyness, animals esperially sparked interest. mrpnfmmmhptnllgrwps
Ohserver | Teacher: David Palate enthasiasm, frusteation) [ B i sl otk iputed i, g
ERUraEEment.
Students’ Participation (Points & Learn Application) Voeabulary Learning (ECRIF Implementation)
Dimension it Interactive Participation Di jon 1: Vocabulary & ition & Und fi

Indicutor

Notes

Student-to-student
inmteraction (questions,
negotiation of meaning,
teamwork)

Students interacted actively during classification. Many groups
din:'mdw.’rreﬂﬁame barse” should be domestic or wild. The Dog and

ratively, with different members taking
turns mgﬁup urmqﬂmm During Internalize, students
correrted ooe mnt}m' ("Na, elephant is wild, not domestic™).

Students paraphrse or
explain new wonks
(asoritions, gestures,
examples)

Several students explained the vocabulary in simple terms *Domestic
means in bonse,” “Wild amimals live in :ﬁ_]ungk . While bazic, these
explanations showed understanding

Students nee contextual chies
to infer meaning

Stmidents relied on pictures to mmg,mu mecsst amimals immisdiately. The
anly confusion wis between “lion” and “tiger” for a few shsdents.
Pictures and examiples belped resobre this quickly

Stndent-to-teacher Students asked several mprﬁenmnnq'nubnns{‘mﬂm mankey is
interaction (asking for help, wild or domestic?” “Domestic means en casa ™). They repeated
responding, building on promusciation when requested and often checked if their sentences
prompts) WEPE eoiTert.

Collaboration influenced by | The point system kept groups attentive. Students reminded teammates
Points & Learn {team | to speak English during the sentence activity so they wouldn't loss

responsihility, shared effort)

mu. ‘When groups saw another team gaining hlue points, they
me: mare motivited.

Forus Area

Notes

Evidence of Encoanter & Encoupter activate prior knowledge quickly. Clarify supported

Claarify stages structured nnderstanding — 1bedm11.=st|qrw1ﬂ sorting activity made
meaning very clear. Fronunciation improved with repetition.

Vocahulary recognition Girup names reinforeed the voesbulary naturally “Elephant .

encouragesl by Points & }wrm_m'.sm:numpmbndmmmmnmph:m

Leamn (team names, Tevtignatiom.

challenges)

Di jon 21V v Use & Integration

Group bebavior & teamvork

Callaboratinn was solid. Students distributed tasks without conflict.
Some gronps even rearganized duties to work more efficiently.

Use of Points & Learn sooring
to motivate participation
(healthy competition,

recovery of points)

Blue points were effective during Intemalize and Fluent Use. Students
wanted to earn their final paints and kept participation hi '['he
Elephant group even rebearsed their sentences quisthy

presenting, their poster.

Use af mewr vomabalary in
aral fwritben tasks

Stmidents completed the matching task clearly and with few mistakes. In
Internalive, students produced sentences confidently “The dog is
domestic,” “The elephant & big”™. In the poster activity, groups wrote
short bast correct senbences.

Lavesfrecavery of points

Ome group lost a padnt for talking too londly in Spamish, bt recovered
it by completing the Remember task acrurately.

User aof bl graels B seoring
system

Students kept an eve on thie board and eelehrated when they gained
puoints. The visual scorehoard maimtained steady mothation

Dimension 21 Interpretative & Expressive Participation

Memningful or adaptive wond
use [self-correction,
mation of meaning)

Expression of ideas, opinions,
explanations

Students shared pereonal reactions to animals (1 like monksys,” “Lions
are dangerons”). Their sentemces were simple but often spontanens.
Some added extra details (*My consin has o horse™)

Many students related animals to their daily fe *1 have 2 cat,” "My
unele has cows”. ﬂmmmaﬂlmhﬁpﬂdﬁmmmﬂhulmm
maturally.

Indivichoal sceountability grid
ey

ot needed today; no student required individual scoring,

Teacher's reflection

Meaningful task engagement
{examples, reflections,
personal connections)

Stmdents were highly engaged throughout the lesson. The topic
triggered eurbosity, especially with the wild animals. During the poster
ﬁr}; students callaborated desely drawing, choosing animals, and
deriding on sentences.

Evidence of Internalize —
Remember — Intemnalize &
Fluently Use

Stmidents wsed vormbulary with bess relianes on visnal aids. During
presentations, most spake without reading directly from the poster.
Their proounciation was clearer compared to earier kessons.

What imperoved participation
today?

The nmimal topic grabbed students” interest quickly. The clssification
and semtenee activities helped maintain sttention. The poster activity
enahled peer support and active engagement.

Vocabualary use infloenced by
Points & Learn tasks {extra
poiils, challengss)

Student reactions to ECRIF
stages (which stage increased
exprission?)

The Encounber mﬁ:’u lively beramse animals are familiar and
visually engagieg. Clarify was smoath; students fallowed dassification
easily and her went well students
makched aniemals to d.scnmm with few errars. Internalize
enmuraged meaningful use of voeabulary. Fluent Use was the strongest

The final hlue point motivated groups to produce strunger seatences
ani speak londer during presentations. Students belped each other
promounce cormertly to cam the point.

What limited participation
tenlay?

A few students hesitabed with the words *elephant” and “monkey,”
mastly for pronundation. Some students preferred drawing instead of

spuhngbut participated more when presenting as a group.

Ohservation of Peints & Learn Strategy
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Evidence of voeabulary Students recognized the vocabulary easily and nsed most wonds in

learning progress ) simple sentences. Their production during Internalize and Fluent Use
wis strenger than in enrlier lessons.

Adjustments needed for next | Provide more pronumeiation mideling for challenging words.

Tesson Encomrage shy students with sentence starters. Offer one

demanstration example before group presentations.




Annex 11: Focus group transcripts

Students’ participation, Voc

FOCUS GROUP
abulary learning, ECRIF framework, and Points and Learn

Target group: five students from 8th grade
Time expected: 40-45 minutos

Interviewer: David Palate

Calentamiento (Pregunias para romper el hielo)

JComo se han sentido en las
clases de inglés durante las
ltimas semanas?

Estudiante 1: Me he sentido mas animado que antes porgue las
clases son mds movidas v no estamos solo copiando. A veces me
pango nervioso cuands tengo gue hablar, pero me gusia gue todos
Partic ipanas.

Estudiante 2: Me he sentido mas comoda porgue entiendo mejor las
patabras v no me da fania pena equivocarme. Sienfo gue he aprendido
Mds que anies

Estudiante 3: Me he sentido bien, aungue aveces me cuesta hahlar
Pera ya no me siento tan perdido como al comienza

Estudiante 4: Me he sentido mds sepura porgue enfiendo mas
palabras gracias a las imdgenes v lay explicaciones del profesor Creo

que he mejorado.

Estudiante 5 Me he sentido mas interesado, porgue las clases tienen
mds mavimiento. No es solo escribir, sino hablar, escuchar v hacer

actividades

(Qué es lo que més les ha gustado
de las actividades del profesor?

Estudiante 1: Me gustan los fuegos con larfetas y cuando caminamos
par el aula para buscar companieros. Eso hace gue lo clase se pase
ripido y gue fodos hablemas mds.

Estudiante 2: Me gustaron las actividades donde usamos imagenes y
ordenamaos farfetas. También cuando hicimos pdsters, porgue me
gusta dibujar v eso me ayudd a recondar

Estudiante 3: Me gusta que hacemos actividades cortas v diferentes.
No estamos sentados todo el tempo y siento gue participo mas.

Estudiante 4: Loy entrevistas v las actividades en parejas, porgue me
avudan a practicar sin sentir tanta presion. Me gusta gue puedo usar
el vocabulario para hablar de mi

Estudiante 5 Cuando hacemos actividades de caminar por el saldn y
preguntarnos cosas. Ex divertido y me avuda a recordar las palabras.
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(Qué cosas les han parecido
nuevas o diferenies en
comparac ién con otras clases

Estdiante 1: Lo de los puntos v los nombres de los grupos es algo
nuevo parg mi. Mimca habiamos trabajado asi y siento que me ayuda
a esforzarme mds.

Estudiante 2: La forma en que el profesor nos hace rabajar por
etapas. Antes solo repetfamos o escribiamos, pero ahora hacemos
varias cosas distintas y eso me ayuda a entender mejor

Estudiante 3: Lo de ganar puntos en grupo &5 nuevo para mi. Hace
que fodos tratemos de hacer bien las cosas y no distraernos.

Estudiante 4: La forma de trabajar en grupos con nombres de
vocabulario ey algo diferente. También que el profesor nos guia paso

a paso para aprender cada palabra

Estudiante 5: Lo de las etapas para aprender {como ver, repelir y
hablar) es algo gue no haclamos antes. Slenio gue ahora entiendo
mefor camo aprender las palabras.

DIMENSION: PARTICIPACION

Interaccion (estudiante—estudiante, estudiante-docente )
Indicadores: inieraccidn enire compaferos, interaccidn con el docente, cooperacion, comunicacidn

LCOmo cambiamn tus
interacciones con tus compafieros
desde el micio del proyecto hasta
las 0ltimas clases?

Estudiante 1: Al inicio me costaba hablar con otros porgue no los
conocia bien, pero con las actividades de los grupos v los puntas fuve
gue comenzar a frabgiar mds con ellos. Poco a poco empezamos a
PrEgURIGMOs cosas ¥ avudarnos con fas palabras mevas. Creo que
ahora hablo mds con mis compaferos gue anies.

Esmdiante 2: Yo suelo ser bastanie iimida y solo hablaba con mis
amigas, pero con los grupos tuve gue hablar con otros companieros.
Empecé a participar mds porgue cada uno fenia que avudar para que
el grupo gane puntos.

Estudiante 3: Habig personay en el curso con guienes no hatlaba
mucho porgue no los conocia muy bien, pero después entendi que 5i
no participaba, el prupo perdia punios. Exo me hizo hablar mds y
avudar cuando podia. Empecé a hacer preguntas a mis compaieros y
a trabajar mejor con éffos.

Esmdiante 4: Comencé hablando poco, pero las actividades en grupo
me obligaron a comunicarme mas. Aprendf a escuchar a mis
compaiers v también a dar mis ideas. Ya no me da tanta pena hahlar
en inglés frente a ellos.

Esmdiante 5: Yo hablaba poco antes, pero con los grupos uve gue
participar mas. Me gustd porgue conoc il a companieros gue casi no
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hablaba. Ahora puedo comentar ideas v avudar en las tareas del
ETHFI'J‘

LSentiste que hablaste mas con el
profesor o le hiciste mas preguntas
durante estas clases? | Porqué?

Estudiante 1: Con ef Teacher si inferactué mds porgue querfa estar
seguro de que decia bien las palabras. A veces levaniaba la mano
para preguntar como se prominciaba o para confirmar si la respuesta
estaba bien. Siento que eso me ayudo a entender mejor

Estudiante 2: Senti que le pregunté mis cosas al profesor, sobre todo
ciianda no entendia un vocabulario. El explicaba con efemplos o
wrando gestos, v eso me daba confianza para preguniar

Estodiante 3: Con ef profesor s hablé mds gue antes porgue él
siempre estaba pendiente de como thamas. A veces me detenia y me
preguntaba cosas, asi gue me tocaba persar y responder Me ayudd
que &l explicaba con calma cuando no entendiamos

Estudiante 4: £l profesor me ayudd nucho porgue é1 siempre
respondia mis dudas sin hacerme sentir mal. A veces me corregia,
pero o hacta de una forma gue me motivaba a seguir intentando.

Estudiante 5: Antes casi nunea hablaba con el profesor, peroen estas
clases si Comao tenfa dudas del vocabulario, levantaba la mano para
aclarar El profesor explicaba bien v eso me daba confianza.

Participacion expresiva e interpretativa

Indicadores: expresion de ideas/opiniones, participacion en actividades, comprension de tareas

JEnqué actividades te sentiste
mis comodo dando tus opiniones
o explicando al go?

Estudiante 1: Me animé mas a hablar cuando haciamos cosas
creativas, coma los pdsteres o las presentaciones. A podia decir mis
ideas aungue fueran simples. Al principio solo repetia palabras, pero
despuds ya ne animé a decir frases un poco mds largas.

Estudiante 2: Logré expresarme mas cuandn haciamaos dibujos,
posters o mapas porgue podia usar palabras simples v explicar lo gue
habia hecho. También cuando tenfamaos gue hablar de nuesima ruting
o de cosas personales.

Estudiante 3: Me fue mas facl! hahlar cuando era sobre cosas gue
conozco, como mi casa, mi mting o el elima. En esay actividades pude
decir mids ideas. Todavia me cuesta inventar frases largas, peroyano
me guedo en Manco como anfes.

Estudiante 4: Me expresé mds cuando haciamos actividades
creativas, como hacer mapas, posters o presentar. Me gusio que podia
mezclar dibujos con palabras porgue eso me hacia sentir mads segura
al hablar
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Estudiante 5: Pude expresarme mefor en actividades como posters,
entrevistas y presentaciones. Me gista gue puedo usar frases simples
¥ gue no tengo gue hablar perfecio

JHubo algin momento en ¢l que
le costh participar? JOué o hacia
dificil?

Estudiante 1: A veces me daba pena hablar en inglés en voz alta
porgue sentia que me tha a equivocar También me ponia ne rvioso
cuando el grupo dependia de mi para ganar pntos. Eso hacia gue a
veces me guedara callado.

Estdiante 2: Me costaba participar cuando tenia que hablar en
inglés frente a todos porgue sentia gue mis comparieros se ihan a reir
i me equivocaba. Por eso al pringipio hablaba bajito

Estudiante 3: Ciando teniamos que hablar rapido o cuando todos
hablaban al mismo tiempao, me perdia. También me costaba cuando
fenia que decir una frase en inglés sin ver ningung pista, eso me ponia
nervioso y me hacia dudar

Estmdiante 4: Mi dificultad es la pronunciacion Me da miedo decir
mal wna paiabra v gue los demds se ran. A veces prefiero estar

callada por eso, pero W estoy meforands

Estudiante 5: Me costaba hahlar cuando éramos muchos o cuando ef
profesor pedia gue hablemos mds rapido. También me confimdia con
algunas palahras parecidas

Participaciin significativa

Indicadores: compromiso con tareas, rabajo responsable, sentido de la actividad

JQué actividades sentiste que
real mente te ayudaban a aprender
y no solo “hacer por hacer™?

Estudiante 1: Las actividades donde tenfamaos que movernos o hablar
con varios compaferos me ayudaron mucho, como el “Find someone
who . Me obligaban a hallar aungue me diera vergienza, y eso hizo

gue vaya perdiendo el miedo.

Estudiante 2: Las acrividades de clasificar imagenes me ayudaron
mucho. Era facil entender asi, y después podia hablar un poco mefor
del tema

Estudiante 3: Las actividades con tarjetas o flashcards me ayudaban
hastante porgie vela la imagen v ensegidda recordaba la palabra.
También lay actividades en parefas porgue es mas facil hablar con
una sola persona

Estudiante 4: Las entrevistas avudaron mucho. Como eran pregunias
senciflas, podia practicar con d ferentes compaferos y eso me hacla
perder la pena

Estudiante 5: Las actividades donde clasificabamaos tarfetas me




avudaron bastante. Me hacia pensar v practicar sin presion. También
los fuegos donde tenia que caminar v buscar comparieros.

JQué actividad te parecio mds aul
0 mds cercana a tu vida fuera del
aula?

Estudiante 1: Me parecieron itiles porgue era como hacer cosas de
fa vida diaria, no solo ejercicios del cuademo. Por ejemplo, cuando
fenfantos gue entrevistar a un amigo, eso me avudaba a usar el inglés

de verdad

Estudiante 2: Las entrevistas fueron iitiles porgue sentia que fenia
una conversacidn real v eso era nuevo para mi. Me ayudd a no
depender tanto del profesor.

Estudiante 3: Me parecieron titiles porgue eran diferentes a las
claves normales. No solo escribiamos, también caminghamos,
habldbamaos, pepabamos cosas. Eso hacla que la clase se pasara nmds
rapido v aprendiera sin aburrirme

Estudiante 4: Creo gue lay actividades fueron itiles porgue cada una
tenfa un propasita. Unas eran para aprender. ofras para recordar v
oiras para hablar Eso me ayudd a no confundirme .,

Estudiante 5: 5 fueron itiles porgue no solo aprendiamos palabras,
sing que las usdabamos. Era como aprender jugando, pero de forma
serta.

Reacciin a las etapas del ECRIF

Indicadares: motivacidn, claridad dificultad en cada etapa (Encounter, Clarify, Remember, Internalize,

Fluent Use)

JQué parte de las clases (mirar
IMAgenes, repetin, empare)ar,
entrevistas, etc.) te ayudd mds a
aprender?

Estudiante 1: Creo gue lay acividades del principio (Encounter)
eran las mds utiles porgue ver indgenes o videos me ayudaba a
entender la palabra sin qgue me la expliguen tanto. Me quedaba nuds
claro desde el inicio

Estudiante 2: (Clarify) fue la etapa gue mds me ayvudd porgue ahi
aprendia exactamente gué significaban las palabras v como se declan.

Estudiante 3: (CTarifv) fue la mas il para mi porgue ahi el profesor
explicaba bien el significado, la pronunciacion y hasta hacia gestos
que me avidaban a recordar,

Estudiante 4: (Remenber) fue muy il porgue ahi podia practicar lo
que habia entendido sin tania presidn. Me ayudd a memorizar mejor
las palabras.

Estudiante 5: (Encounter) me avidd mucho porgue veia las imdgenes
v entendia rapido de gué se rataba la clave
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(Hubo al guna etapa que se te hizo
confusa, rapida o difieil? (Cudl v

por que’?

Estudiante 1: (lntemalize) fue la mds complicada porgue va no podia
avudarme de las imdgenes o del profesor, tenfa gue hablar por mi
cuenia. Me costaba formar frases sin eguivocarme.

Estudiante 2: Las iiltimas actividades (Fluent Use) eran las mis
diffciles porgue ya tenia gue hablar sin leer y eso todavia me cuesta.

Estudiante 3: Las actividades finales (Fluent Use) eran las que me
costaban mas porgue va no fenfamaos las imdgenes ni oiro recurso v
tocaba hahlar coma 31 fuera una conversacion normal Me daba
miedo eguivocarme,

Estudiante 4: (Intemalize) fue diffcil porgue fenfa gue hablar nds
natiral y sin apovo. Sentia que necesitaba mas fempo

Estudiante 5: (Fluent Use) fue la mas dificil porgue teniamos que
hablar mds v a veces no sabla gué decir

DIMENSION: APRENDIZAJE DE YOUABULARIO

Reconocimiento v comprension del vocabulario
Indicadores: uso de pistas visuales, raducciones, reconocimiento global, aclaracion de significados

J0ué te avudd més a entender
palabras nuevas durante las clases
(tanetas, imdgenes, videos,
explicaciones, comparfieros )?

Estudiante 1: Las imdgenes eran lo gue mas me ayudaba. También

cuando el profesor repetia las palabras con buena pronunciacion y
nas hacla repetir varias veces.

Estudiante 2: Las imdgenes fueron lo gue mds me ayudd, pero
también la repeticidn. 8i solo lefa la palabra, no la entendia tanio.

Estudiante 3: Lo gue mds me ayuda fueron las imdgenes v cuando el
profesor repetia la palabra varias veces. A veces un compaiero
explicaba con efemplos simples y eso también ayudaba.

Estudiante 4: Las imdgenes v los ejemplos del profesor eran lo mds
tfil A veces la repeticion me ayudaba a grabarme o palabra.

Estudiante 5: Las imdgenes v los efemplos reales eran lo mejor
Cuando el profesor mostraha ohjeios o hacia gestas, era mas facil

Cuando no entendias una palabra
nueva, jqué hacias para descubrir
su significado?

Estudiante 1: 5 wna palabra no la entendia, primero trataba de
adivinaria con el dibufo. St igual no podia, le preguntaba a un
compaiiern o directamente al profesor. Exo me avudaba a no
guedarme atrasado.

Estudiante 2: Le preguntaba a mis amigas o levantaba la mano
También a veces miraba la actividad del grupo para entender lo gue
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dehia hacer

Esmdiante 3: Prinmero miraba la cara de mis compafieros para ver si
ellos entendian. 5i no, pregumtaba directamente al profesor No me
gustaha guedarme sin hacer nada

Estudiante 4: Le preguntaba a una amiga primero, v 5i ella tampoco
sabia levantdbamos la mano para preguniar al profesor

Estdiante 5: Prepuntaba a un compaiero o al profesor A veces
frataba de buscar pistas en lay actividades.

Uso ¢ integracion del vocabulario

Indicadores: uso oral v escrito, uso en contexto, nivel de autonomia, precisian

JEnqué actividad sentiste que
real mente estabas usando las
palabras nuevas v no solo
repitiéndolas?

Estdiante 1: Lo utilicé mds cuando tenfamos gue hablar con oiros,
coma entrevistas o fuegos de roles. AT fenfa que war las palabras en
[frases completas, no solo repetirias,

Estudiante 2: Lo usé hastante en las presentaciones y cuando
explicdbamos lo gue habiamos hecho. Siento gue ahora puedo decir
frases simples

Estudiante 3: Lo usé mucho en lay entrevistay v cuando fenfamos gue
describir cosas o personas. Ah si praciicaba lo aprendido, aungue a
veces mezclaba palabras.

Estudiante 4: En acinvidades como desoribir mi casa o el olima 57

mude usar las palabras en frases completas. Me gusta cuando puedo
hahlar de cosas reales.

Estudiante 5: Lo usé cuando describimos ciudades, animales o
personas. Me gusta cuando las actividades son reales porgue ahi uso

mejor las palabras

JSientes que ahora puedes usar
eqas palabras en conversaciones
reales o solo dentro de la clase?
JPor qué?

Estudiante 1: A veces sf wwaba algunas palabras, como cuando
hahlaba del clima o de rutings. Por gjemplo, (e dije a mi mama 1
wake up af six "y se fid pero me salid ben

Estudiante 2: Mo mucho, pero alpunas palabras si como “hospital”
o “sunny”. A veces lay digo fugando con mis hermanos.

Estudiante 3: Lo usé un poco cuando veta videos o cuando hablaba
fugando con mis primos. Por efemplo, les decfa “sunny ™ o “doctor ™
camo chiste.

Estudiante 4: La verdad no las he utilizado fuera del aula, pero
porgue noha habido oportunidad para hacerlo
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Estudiante 5: A veces 51, por gfemplo cuando me sale algun TikTok en
inglés. Ya entiendo un poco mds.

DIMENSION: ESTRATEGIA POINTS & LEARN

Trabajo en grupo

Indicadares: colaboracion, dindmica grupal, apove mutuo, competencia sana

(Como influyeron los puntos v los
nombres de grupo en la forma en
que trabajaban juntos?

Esmdiante 1: Los puntos nos hicieron irabajar mds wnidos porgue
querianos ganar. A veces discutiamos un poco, pero al final
tratabamas de organizarnos mejor

Estudiante 2: Los puntos nos motivaban. A veces discutiamos por
quién hablaba mds. pero aprendimos a repartirnos el irabafo.

Esmdiante 3: Los puntos nos hacian trabajar mds unidos. Cuando un
compaiers se distrata, los demds le deciamos gue se concentre. Hasta
nas repartimos actividades sin que el profesor lo dijera.

Esmdiante 4: Los puntos hicieron gue trabajaramos juntos. Nadie
queria perder puntos, asi gue fodos tratdbamaos de ayudar v de no
disirag mos

Esmdiante 5: Los puntos nos motivaban a trabajar mejor Mi grupo
se organizaba Men para no perder puntos y eso nos hacla participar
Juntos.

(Qué pasaba en tu grupo cuando
ganaban o perdian puntos? ; Les
motivaba, les frustraba, o no
cambiaba mucho?

Esmdiante 1: Cuando gandbamos puntos, nos emociondbamos
hastante. Pero cuando perdiamas, nos poniamaos serios y tratibamos
de mejorar. Creo que los punios nos ayudaron a concenirarnos.

Esmdiante 2: Cuando perdiamos punios, nos ponfamos serios porgue
no guerigmos guedar ultimos. Eso nos avudd a trabajar mefor

Esmdiante 3: Cuando gandbamaos puntos nos emociondbamos v
gueriamos seguir asi. Cuando perdiamas pintos, nos mole stabamaos
entre nosotros pero luego nos calmdabamaos y tratdbamos de meforar.

Estudiante 4: Cuando gandbamos punios sentia que ibamaos ben y
exo ne daba confianza. Cuando perdiamos puntos, nos ponianos
sertas, pero nos ayudaba a mejorar

Estudiante 5: Chando ganabamos puntos nos animdabamos. Cuando
perdiamaos, nos ponfamos un poco tristes, pero ayvudaba a mejorar
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Responsabilidad individual

Indicadares: conducta, autonomia, permanencia en la tarea, uso del “Individual Accountability g™

LCOmo te sentiste con la
posibilidad de ganar o perder
puntos individual mente?

(51 alenien fue enviado a la grilla
ingividal: permite respuesias
s ricas v comparaties con los
Jotirnads )

Estudiante 1: Cugnado vi gue ol grien podia ir al cuadn ingdividual,
me dio wn poco de migdo. Exo me hizo meforar mi comportantienio

rard n @fectar @ mi grupo

Estudiante 2: No gueria irme al coadro individual, asi gue fracé de
concenirarme mas v no disiraeme.

Estudiante 3: Yo no gueria ir o cuadng individual, asi gue mataha de
hacer todo hien Una ves pensé gue me ihan a mandar, pero logré
mejorar anies

Estudiante 4: Ung vez vi gue wn compaiers fue al cugdro individual
¥ me dio miedo gue me pase a mi. asi gue infenté com portarme me jor

¥ parifeipar mds.

Estudiante 5: Ung ves casi me mandan al coadro individual porgue
estaba hahlando mucho, pero meford mi comportamienta, Exome hizo
ger mas responsabile.
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